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Gandhian Notion of Self-Other Relations in 
Contemporary Political Thinking

Manas Kandi* 

The contemporary political thinking on the self-other relation is very much influenced by 
the ideas of M. K. Gandhi. Gandhi analysed and gave a radical version of self-other relations. 
The ambiguities on self-other relations were distanced by Gandhi’s formulation of Individual self, 
spiritual self and social self. The contemporary political thinking which rejected Gandhian view 
of self-other relation was challenged in this research paper. To understand Gandhian notion 
of self-other relations we have to understand the philosophical and spiritual foundations. It is 
claimed that the self for Gandhi is a spiritual self but a careful reading of his works suggests 
that it is a political self. 

Keywords: Self, Other, Society, Atman, Dehin, Freedom.

AbstrAct

INTRODUCTION
This paper deals with the different socio-political approaches of self and society, self-identity, 

and conceptualisation of self-values. It provides a general sketch of the notion of self in relation to 
pre-modernity, modernity, and postmodernity. This chapter begins with the general understanding of 
the idea of self. Gradually it tries to verify the notion of self in Gandhian thought. The author has tried 
to synthesise many masterpieces written by Gandhi and other Gandhian scholars. It not only focuses 
on the Indian political philosophy but Western political philosophy also been analysed very carefully.

THE SELF
Throughout the transition from ancient to modern to post-modern, from industrial to post-industrial 

culture, self plays a great role in society. In a broad sense, self reflects the society. Marxism argues 
that self has come to serve the role that religion played before (Erickson, 1995: 111-112). The self 
or individual is a part of modernity and a recent creation. In the words of Friedrich Nietzsche, “first, 
peoples were creators, and only in later times, individuals. Verily, the individual himself is still the most 
recent creation” (McCormick, 1979: 689. Hunt, 2005: 26. Ogrodnick, 1999: 5). ‘Self’ distinguished 
our time from that of Middle Ages. Oakeshott (1961) argues that the concept of human individuality 
emerged as a result of a collapse of a highly integrated society. In this regard George Herbert Mead’s 
(1863-931) book ‘Mind, Self, and Society’ signify the relationship between individual and society. 
Here Mead gave importance to ‘symbolic interactionism’1 through which ‘self’ developed in social 
interaction with others. ‘Self’ is a social structure and developed by social experience. Mead also 
argued that it is impossible to imagine ‘self’ outside of the social experience. The actions of individual 
remain the part of the social process. The individual is an object to himself and self is divided in 
different identities (Mead, 2009). 
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According to Mead language, communication, and symbols constitute the self. In this field, the 
writings of Anthony Giddens, Herbert Blumer and Erving Goffman can be discussed. Self is a private 
domain constitutes of emotions, values, desires. For sociologists, self is the central mechanism through 
which individual and social world intersect. Mead’s elaboration of self was very clear, he emphasised 
the social self and explained that individual can realise the selfhood through engagement with 
other selves. According to Mead, “since our own selves exist and enter as such into our experience 
only in so far as the selves of others exist and enter as such into our experience also” (Quoted in 
Gergen, 2011: 645). John Frow has described the notion of self on the account of various Political 
philosophers. As he said: 

Plato’s assertion of an ethics of the self that is grounded in the reason rather than in a warrior 
ethos or an ethos of manic inspiration; Augustine’s understanding of the soul as the remembrance of 
God, and of the will as perverse desire which drives us to act against our reason and our interests; 
the Cartesian turn from belief in cosmic order towards a mechanistic conception of the universe, 
knowledge of which is secured by an act of representation constructed through clear and distinct 
perceptions; the domination, in Descartes’s account, of a disenchanted world of material extension….
Locke’s formulation of a self which is punctual, disengaged, and radically reflexive, and of a rationality 
which is procedural and utilitarian;….Rousseau’s elaboration of a self which is deeply inward and 
radically autonomous; Romantic ‘expressive individuation’ and the many mutations of the romantic 
self in the modern world (Frow, 2014: 95).

In this regard, Norbert Elias and G.H. Mead have immensely contributed to the study of identity. 
Not only had he used the concepts of self and individual but also ego, personhood, character, 
personality and role also occupied a central position to his idea (Wetherell, 2010: 5). Charles Taylor 
is also an eminent figure in the study of authenticity-diversity-holistic identity. Taylor’s narration is 
very unique; he defined the modern self within the context of secularism. Modernity together with 
secularism influenced the self-identity (Varghese, 2013: 125). Taylor considers human self as ‘selves’ 
but not in isolation. Taylor as a communitarian critic negated the liberal understanding of the self, 
which is separated from society. Other communitarian critics like Alasdair Macintyre, Michael Walzer 
and Michal Sandel also gave emphasis to the society and culture in making of the modern self (Ibid, 
128). Self is a human agent and evaluates own desire. Evaluation is self’s basic nature according 
to Taylor. Though Taylor treats ‘person’ and ‘human agent’ equivalent to ‘self’ still the word person 
was separately treated by Taylor (Ibid, 129-31).

SELF AND SOCIETY
Mead argued that symbols and languages are important for the construction of self. Through 

which individual creates objects in mind and which enables the individual to understand the feelings, 
attitudes and thoughts of other selves by introspection. Mead termed this dialogue between the self 
and others as ‘the conversation of gestures’. Mead argued that ‘self-criticism is essentially social 
criticism, and behaviour controlled by self-criticism is essentially behaviour controlled socially. Like 
Mead, Herbert Blumer also analyses the self in social sciences. According to Blumer the life of the 
self is an ongoing process of self-indication, this means everything perceived in social life refers back 
to the self and is given meaning by self-interpretation (Elliott, 2014: 35). Symbolic interactionism 
has been criticised by Freud and for him ‘self’ is structured by unconscious promptings - desires, 
wishes, fantasies. For symbolic interactionists, self is primarily cognitive and for Freudian point of 
view, Mead’s conception of the relationship between self and society is smooth. Freud claims that 
symbolic interactionism unable to assess political issues concerning the self and self-identity (Ibid, 30).   
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The writings of the French historian Michel Foucault basically deal with the individual self in 
relation to the social network. He criticised the symbolic interactionists of being silent about the 
social and political relations of power and domination enter into the construction of the self (Ibid, 31). 
Erving Goffman also contributed much to the theoretical formulation of the self. Goffman develops 
a sociological overview of the socially constructed self. He was mostly influenced by the works of 
Herbert Blumer. His most celebrated book is ‘The Presentation of Self in Everyday Life’, which was 
published in 1956. Goffman writes: 

[The self] does not derive from its possessor, but from the whole scene of his action, being 
generated by that attribute of local events which renders them interpretable by witnesses. A correctly 
staged and performed scene leads the audience to impute a self to the performed character, but this 
imputation - this self - is a product of a scene that comes off, and is not a cause of it. The self, then, 
as a performed character, is not an organic thing that has a specific location, whose fundamental 
fate is to be born, to mature, and to die; it is a dramatic effect arising diffusely from a scene that is 
presented, and the characteristic issue, the crucial concern, is whether it will be credited or discredited 
(Quoted in Appelrouth & Edles, 2008: 505).

Goffman argues that the dominant perspective of contemporary social science is the ‘presentation 
of self’. It is the central idea of which people negotiate, adjust, and accommodate to social circumstances. 

Gandhi always intended to synthesise the individual freedom and social obligation. He confined 
the relationship between them as interdependent. Gandhi does not leave individualism unrestricted 
and uncontrolled. The individual is the requirement of society, but in relation to the importance, the 
individual is prior. By this society is not neglected rather it became fully fledged. Any kind of change, 
liberation process and modification should be begun with the individual (Sharma, 2012: 270-71). 
There is no universal idea of freedom somehow it is related to the individual. Individual freedom and 
responsibility go together (Sinha, 2015). 

SELF AND SELF-OTHER RELATIONS 
Self is an integral part of the other. Both are complementary to each other (Allen, 2008:62). 

For Gandhi, the “true sense of Atman can be realised through the relatedness with others in the 
community.” The community is constituted of self-disciplined persons guided by truth and non-
violence (Fields, 2006: 232). It is dynamic and relational and for the existence of the spiritual self, 
other’s existence is inevitable (Allen, 2008:62). Gandhi made a distinction between mind and self:

Chit and Chitta are two different words, but the latter is derived from the former. Chit means 
consciousness, or it can be interpreted to mean that which can have consciousness, namely the 
atman. To say that the chitta of one who has overcome attachment is always serene and contented 
means that his atman is so. Ctitta may also mean the mind. The word should be interpreted according 
to the context in the sentence or the verse in which it occurs (Gandhi quoted in Puri, 2015: 50).

Ego is associated with the body and mind only, the self is pure. ‘Self’ controls the mind and 
body. Self helps the mind and body to attain self-knowledge. And that ultimately leads to the freedom 
from material world. Puri also argued that for Gandhi “individual’s moral life is a struggle between 
self as a personhood and powerful tendencies of ego, which obstructed the benign nature of the 
self.” Self-mastery is he only means to restrain the ego (ibid, 51). The moral autonomy of Gandhi 
is different from the moral autonomy in western philosophy in two ways; realisation of self through 
truth and primacy of virtue (ibid, 52). As Gandhi said:

Knowledge is limitless and so also the application of truth. Every day we add to our knowledge 
of the power of atman, and we keep on doing so. New experience will teach us new duties, but 
truth shall ever be the same. Who has ever known it in its entirety?... As with the self, so with the 
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Universe.” It is not possible to scan the universe, as it is to scan the self. Know the self and you 
know the universe (Gandhi, 1999: 447).

Gandhi’s spiritual and ethical self has no relevance without the other. Other is an integral part 
of the self. The self and self-other relations are complementary. Gandhi always emphasised the 
“inner voice” and advices the individuals to listen the inner voice (Allen, 2008: 62). Again Allen argued 
that among the contributions of Gandhi to philosophy ‘truth’ has occupied the central position and 
Gandhi uses truth interchangeably with ‘self’. Non-violence, for which Gandhi is known for, cannot 
be understood without the analysis of the truth or self (Allen, 2011: 107).  

Gandhi’s inner voice is the voice of conscience. As Johnson (2006: 139) quoted Gandhi’s 
statement that “there is no difference between the voice of God, conscience, truth, and the inner 
voice.” Gandhi advised the individual to listen to his inner voice and not to imitate others even not 
to follow Gandhi as well (ibid, 157). Gandhi focuses inner self ultimately he focuses on individual 
self and consciousness (Allen, 2006: 324). Allen said that whenever Gandhi faces political and 
ethical crises, he seeks the guidance of his inner voice. The approach of pluralism and diversity was 
incorporated in Gandhi’s views of the individual. Many criticised Gandhi regarding inner voice and 
individual consciousness for being vague and compatible with the Kantian framework. In support 
of Gandhi’s pluralism, Allen said that Gandhi’s focus was on the ethical universalism instead of the 
individual selves. 

The inner voices are the statement of truth and voice of political truth. Here contradiction arises 
because on one hand Gandhi stances the individual’s inner voice against the society and detached 
him from the socio-political field. On the other hand, Gandhi believed that political life is an echo 
of private life and there should be no difference between them (ibid, 325). Gandhi believed in the 
oneness of the self and other, he had faith in the Upanishadic and Vedantic Atman. Gandhi’s self 
unifies the universe. Here it is inevitable to discuss Gandhi’s views on education. Because education 
is mean to realise the self. His conception of education is for the development of both mind body and 
soul. He established an organic relationship between these three. Further, it increases the quality 
of being oneself (Gandhi, 2006: 111).  

Gandhi’s self is not only spiritual but also aware of all kind of social and political injustices. Here 
Gandhi’s self is combined with Marx’s self to build a more humane and just world. In this regard, 
B.S. Chimni has discussed two forms of human emancipation which are contradictory to each 
other; through material structures and through ethical and spiritual self. Radical materialism stands 
against the global capitalism. The philosophy of radical materialism has tried to expand the human 
freedom through militant materialism but neglects the spiritual and ethical self. Gandhi’s spiritual and 
ethical self intended to get justice through pure non-violence means. For Gandhi, the ethical and 
spiritual self is important rather self-government and self-knowledge. He wants the later but not in 
the cost of the prior. According to Gandhi self’s main objective is to attain the truth; self should be 
employed for the social transformation. The truth is the means to achieve the self-knowledge and 
self-understanding (Chimni, 2012:1159-1162). 

SELF-GOVERNMENT: GANDHI AND TODAYS GOVERNANCE 
Self-government is self-determination. Gandhi provides a scheme of the articulation of self-

determination. Gandhi finds self-determination mostly in political and economic fields. He has not 
demarcated the economic and political fields. Hegel was one of the most prominent political philosophers 
in the modern time. He has contributed a lot to the field of self-determination. According to Hegel 
modern self-determination requires structural harmony between the economic and political fields 
(Church, 2012: 1021). Here Gita influenced Gandhi in this regard. According to him the governance 
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of the self is prior to the governance of the state. The ruling over the mind and passions are the true 
sense of self-realisation (Varghese, 2013: 242). The notion of good governance came to protect the 
human rights and to strengthening rule of law. 

Anthony Copley argued that “Gandhi really seems to see no distinction between the inner 
pursuit of self-rule and the outer for self-government, will lead toward the realisation of the higher 
self or the atman”(Copley, 2002: 27). In terms of self-government for outer world, Gandhi preferred 
decentralisation of political power. Then the efforts of some Gandhian have come true and panchayat 
raj was established in India. Balwantrai Mehta committee proposed self-government in the 1950s. 
That was Gandhi’s vision of grassroots democracy. In the form of the oceanic circle, the governance 
will be inducted from village to nation and then to the global village (Ibib, 41). The base of the 
Gandhi’s vision of Ramarajya was self-government and the base of self-government is an internal 
strength. The Ramarajya will be driven by the principle of “each according to his capacity and each 
according to his need. The welfare of all is the primary goal of this state (Maharajan, 2010: 8). The 
Gandhian philosophy of self-government is based on this internal strength. Gandhi favoured the 
radical conception of Panchayat raj (Viswanadham, 2016: 9-10). 

The concept of government is very modern but Gandhi’s self-government is a conventional 
form of self-government. The self-government is from below; bottom-up approach. This Gandhian 
vision invited some criticism from Ambedkar. For Ambedkar, the minority is ill-treated in this system. 
Ambedkar saw the democracy from social perspective whereas Gandhi saw the democracy from a 
moral perspective (Ibid, 11). The ashrams were the laboratory to cultivate these moral experiments. 
For the discipline of the selves the moral experiment is inevitable (Alter, 2011: 85). 

CONCLUSION 
By analysing the notion of self in Gandhi, the paper has tried not to focus Gandhi as a religious 

figure, saint and great soul. My analysis is to understand the philosophical ideas of Gandhi to explore 
the notion of self, self-identity and authenticity. Gandhian self is an agent and is a porous self. Gita 
was the source for Gandhi’s human self. The dimensions of the Gandhian self were Dehin and Atman. 
Dehin is embodied self which engaged with society and Atman is something higher the social sphere
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The purpose of this paper is to analyse the relevance and significance of education in 
environmental awareness, preservation, and conservation. Humans and the environment are 
intertwined, and through environmental education, man may play a significant part in protecting 
and enhancing the environment for the benefit of a better future. Environment and education 
are two sides of the same coin and work best together. Additionally, education raises awareness 
of the need to preserve and maintain the environment for the good of all humankind. It might 
also be employed as a realistic method to address many societal issues that people deal with 
on a daily basis. Education can also play a significant part in preserving and safeguarding the 
natural environment and raising public awareness of the importance of keeping the environment 
clean. Therefore, educating people about the environment and the concerns it raises is crucial 
because it enables them to develop the necessary skills and fosters a commitment to taking 
both individual and group actions to maintain, improve, and balance the natural environment.

Keywords: Education, Environment, Environmental education, Conservation, Protection.

AbstrAct

 INTRODUCTION
There is a constant interaction between man and the environment .  Environmental effect on 

man determines housing design , food habits , type of dress and language .  On the other hand man 
operates on the environment .  Protection or degradation of environment is in the hands of man 
.  As is the attitude of man so is the action towards environment .  If attitude is positive and man 
has purity of thought and compassion towards vegetative and animal life, he will try to protect and 
preserve different components of nature.  If the attitude is negative and man possesses negative 
and thoughts , he has then hatred towards nature ( life ), and violent in his behaviour instead of 
preserving environment , there is every likelihood that he may destroy it to his greed .  Therefore, 
positive moral state is very much essential to protect life and environment.  

ENVIRONMENT
Environment is an interrelationship of certain components such as , nature and interaction of the 

two .  It results into a system in the context of local / regional setting, which is a part of environment.  
Such systems like water , air , earth etc.  are parts of a bigger system that is , environment .  All the 
natural phenomena can be counted in environment.  Environment has great significance for every 
living being.  The term , “ Environment “ has its origin in French word “ Environir ‘ which means to 
surround “ .  In other words , environment refers to the group of all those conditions and influences 
which have a bearing on life and because of which it becomes possible for all creatures on this earth 
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to grow and As per lustrated Oxford Dictionary: “Environment refers to the physical surroundings, 
conditions, circumstances, etc. in which all person lives.” 

ENVIRONMENTAL EDUCATION
It alludes to a subset of experimental education that puts an emphasis on educating children about 

the natural environment and how they fit into it. It discusses how environmental systems affect human 
society and how human systems affect the environment. Since it teaches students how to manage 
and enhance the interaction between human civilization and the environment in an integrated and 
sustainable manner, environmental education is both theoretical and practical. Environmental education 
aims to foster environmentally conscious behaviour and enhance environmental quality. A complete 
environmental education increase critical thinking, problem solving and effective decision making skills.

ENVIRONMENTAL CONSERVATION
Conservation refers to the management and use of the biosphere in a way that maximises 

benefits for the current generation while preserving its potential for the next. Environmental 
conservation is defined as the planning and management of resources to ensure their sensible use 
and continuity of supply while maintaining and enhancing their quality, volume, and diversity by the 
McMillan Dictionary of Environment. In fact the careful use of the environment using all planning, 
foresight and preventive measures from destructive influences, natural  waste of environment.

ENVIRONMENTAL PROTECTION
Humans have always engaged in some type of environmental protection. However, the necessity 

for systematic environmental preservation has grown as anthropogenic stresses on the environment 
have grown over the past century. As a result, there has been a lot of experimentation with the 
national and international policies employed to attain environmental protection goals. Although some 
of them have been effective, failure is the overwhelming trend.

OBJECTIVES OF ENVIRONMENTAL EDUCATION
The objectives of Environmental Education , as established by the first Inter government 

Conference hold at Tbilisi , USSR in 1977 under the agies of UNESCO , are as under : 
1. Awareness - to help social groups and individuals acquire an awareners and sensitivity to 

the total environment and its allied problems ;
2. Knowledge - to aid social groups and individuals in gaining a range of experiences and 

gaining a fundamental comprehension of the environment and the issues it is related with;
3. Attitude - to encourage social groups and individuals to develop a set of values, feelings 

of environmental concern, and the drive to actively engage in environmental conservation 
and improvement; 

4. Development of abilities to assist people and social groupings in recognising and resolving 
environmental issues;

5. Participation -to provide social groups and individuals with an opportunity to the actively 
involved at all levels in working towards resolution of environmental problems .

6. Indentification -to help social groups and individuals acquire skills for identifying environmental 
factors that affect individual behaviour. 

7. Analysis - to enable the social groups and individuals to analyze the outcome of human 
environmental interactions .
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8. Diagnosis - to help the students to diagnose the causes of social tensions and to suggest 
ways for avoiding them. 

1 .Awareness - to help social groups and individuals acquire an awareners and sensitivity to the total 

environment and its allied problems ;

2 . Knowledge - to aid social groups and individuals in gaining a range of experiences and gaining a 

fundamental comprehension of the environment and the issues it is related with;

3. Attitude - to encourage social groups and individuals to develop a set of values, feelings of environmental 

concern, and the drive to actively engage in environmental conservation and improvement;

4. Development of abilities to assist people and social groupings in recognising and resolving environmental 

issues;

5.  Participation -to provide social groups and individuals with an opportunity to the actively involved at all 

levels in working towards resolution of environmental problems .

6. Indentification -to help social groups and individuals acquire skills for identifying environmental factors 

that affect individual behaviour.

7. Analysis - to enable the social groups and individuals to analyze the outcome of human environmental 

interactions .

8 Diagnosis - to help the students to diagnose the causes of social tensions and to suggest ways for avoiding 

them.

• Source: Environmental education showing awareness action and attitudeSource: Environmental education showing awareness action and attitude

OBJECTIVE OF THE STUDY
The present study has the following objectives:
1. The main objective is to encourage students to be passionate about nature, its development 

and to understand their place in the natural world.
2. To create awareness among the students about the environmental issues and conservation 

technique.
3. To create an atmosphere so that people can participate in decision making and developmental 

processes.
4. To encourage students to gain knowledge, form attitudes, values, skills, and capacities, as 

well as take part in resolving actual environmental issues.
The goals can be further broken down into three categories: cognitive, emotional, and psychomotor.
a. The objectives in cognitive domain are to acquire knowledge, understanding and awareness 

about environment and its problems.
b. The objectives in affective domain relate to creation of interest, formation of attitudes, 

fostering values, development of appreciation and making behavioral adjustments.
c. The objectives in psychomotor domain are achieved through participation in various activities 

related to the environmental education, e.g. excursions,
d. Participation in a forestation  programs, prevention of soil erosion and conservation of 

natural resources.

SIGNIFICANCE OF ENVIRONMENTAL EDUCATION
Environmental education is emerging as a new discipline today. Its nature is considered to 

be multi-disciplinary education, which includes the dimensions, contexts, approaches of different 
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subjects and processes have further increased the importance of environmental education, as all 
these subjects provide a proper background and basis for:

1. Environment has a direct impact on all activities of cultural, social, psychological, political, 
economic etc. of human life.

2. It is also affecting the nature of human life, development, behavior and maturity of living 
beings etc.

3. Environmental education makes human aware of various environmental conditions so that 
environmental insight can be developed.

4. Environment is such an important process by which we become committed to improve our 
environment.

5. Environmental education prepares the individual and a community to lead a happy life.
6. Environmental education helps a person to understand the problems related to the environment.
7. Environmental education develops growth in the individual.  to protect the environment and 

remove the pollution prevalent in it.
8. Environmental education generates necessary skills in individuals to solve environmental 

problems.

METHODS OF ENVIRONMENTAL EDUCATION
Following are the important methods of environmental teaching 
1. Problem Solving Methods

(i)   Inquiry Method,
(ii)  Research Method,
(iii)  Experimental Method,
(iv)  Survey Methods.

2. Stimulation Methods -
(i)   Role Playing,
(ii)  Games. 

3. Outdoor Teaching Methods -
(i)   Field Trip.
(ii)  Case Study,
(iii)  Project Method,
(iv) Value Clarification Method.

ROLE OF THE TEACHER IN ENVIRONMENTAL EDUCATION
1. Helps in choosing when teaching his particular subject
2. By organizing co-curricular activities.
3. By organizing environmental educational tour plans
4. By organizing seminars etc. on environment in
5. By holding environmental relations exhibitions
6. Celebrating Van Mahotsav
7. Arrangement of environmental drama etc.
8. By establishing ideals of life values.
9. By doing Environmental information to the parents through the parent teacher association 

10. By writing environmental articles in the school magazine
11. By organizing speech competitions on environment. 
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12. By emphasizing on cleanliness in the school.
13. Tour languages can be organized at the following places by organizing four parts

(i) Languages of such places which are surrounded by forests, where children will feel 
pure, cool and fresh.

(ii) Slum settlements where students can see the ill-effects of pollution.
(iii) of factories where they pollute the environment.
(iv) Nearby to study flora and fauna

14. Showing sets of films and videos
15. By establishing contact with environmental organizations.
16. The Institute of Technology (Central Institute of Educational Technology) (06) received the 

slides, video tapes and posters etc. made by the Central Institute of Education and State 
Institute of Educational Technology. by showing tax at places

17. By surveying the nearby places.
18. The teacher can make a significant contribution to the creation of a healthy environment 

by participating himself in the cleanliness campaign of the community and the students 
participating in this work. education process in india. It consists only of conducting the 
curriculum, teaching methods and lessons. 

GUIDING PRINCIPLES 
The Tbilise conference also stated the guiding principles of environmental education which 

are as the following : Environmental Education should : 
for actively participating in environmental inrichment and protection ;
1. Consider the environment in its totality - natural and built ( economic , political , technological, 

cultural , historical , moral and aesthetic
2. be a continuous lifelong process , beginning at the pre - school level and continuing through 

all formal and non - formal stages
3. be interdisciplinary in  its - approach , drawing on specific context of each discipline in 

making possible a holistic and balanced perspective. 
4. examine major environmental issues from local regional, national and international points 

of view;
5. focus on current and potential environmental situations in historical background; 
6. promote the value and necessity of local, national and international co-operation in the 

preventive and solution of environmental problems;  
7. explicitly consider environmental aspects in planes for development and growth;  
8. enable learners to have a role in planning their learning experiences and provide an opportunity 

for making decisions and accepting their consequence. 
9. relate environmental sensitivity, knowledge, problem solving skills, values to every age;  

10. emphasize the complexity of environmental problems and the need to develop critical 
thinking and problem solving skills ; 

In the formal school system, environmental education concepts may be carefully integrated 
with different subject areas in a creative and functional manner. 

EDUCATIONAL PROGRAMMES FOR HEALTHY ENVIRONMENT
 It is widely accepted that education plays a vital role to develop a balanced and healthy 

environment.  Schools and other educational institutions are the suitable places where environmental 
education can be taught in an effective way.  Various programs and activities can be organized in 
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schools and colleges to make the students aware of the environment.  Following are some of the 
activities that can be helpful in improving the environment. 

1. Extension Lectures : Social workers and environmentalists should be invited to schools 
to deliver lectures on the environment and its problems.  They should teach the students 
how environment influences to participate actively in debates and discussions related to 
environmental

2. Keep the Campus Green: The campus of the school should be covered with plants and 
trees so that the students can understand the importance of a healthy environment.  Student 
should be asked to take care the trees with the supervision of the gardener.  

3. Declamation Contents: Declamation contests should be organized in the school. The students 
should be encouraged to participate in the contents on environmental degradation.  

4. Organizing Picnics : Picnic is one of the most important co curricular activities, where they 
can take the fresh air, and see the beautiful green and healthy environment.  

5. Visit to Industrial Areas : Students should be taken to the industrial areas where they can 
see the smoke and pollution that cause degradation of the environment . Teacher should 
make them realize how industrial pollution affects the environment badly.  

6. Awareness Program in the Locality : Both the teacher and the students should go to the 
local area and make the people aware of the environment.  They should tell them not to 
cut trees and keep the environment clean and green .  They should encourage the people 
to plant trees as much as possible. 

7. Environmental Education in Curriculum : Environment play key role for the existence of the 
human beings. So, environmental education should be a separate subject at all levels, from 
primary education higher education . The topics like meaning of environment , nature , and 
importance of environment, factor affecting environment , effect environmental degradation, 
methods of improving environment , etc.  should be included.  

8. Environmental Projects : Students should be encouraged by teachers to undertake different 
projects related to environmental pollution , deforestation , soil erosion , etc.  While making 
the project, proper guidance should be given by the teachers , so that , the project can be 
more relevant and meaningful . 

9. Action Research: The teacher should take problems related environment and try to find out 
the solution of the problems.  During the research he should visit different places concerning 
his study.

10. Films : Films related to environment problems should be shown to the students , so that, 
they may be able to know different problems like water pollution due to industrial wastage, 
agricultural wastage ; air pollution deforestation ; causes and consequences of global 
warming , etc.  

11. NSS Program: The NSS program should be organized by the school to encourage the 
students for team work. The students should be sent to different places to work for the 
improvement of the environment.  They can be involved in planting trees and keeping the 
environment clean. Besides, they can also motivate the people to work for making a healthy 
environment.

Apart from the above, the schools and colleges should organize various co - curricular 
activities like seminars, model competition, writing articles, inter - college chart making competitions, 
gardening, celebrating cracker free Diwali, Exhibitions, etc.  to make the students aware of 
their environment and encourage them to contribute for the protection of conservation of the 
environment. 
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CONCLUSION
Education and environment are interrelated for man’s quality living happy life.  Environmental 

degradation is very much related to man’s overuse of natural resources .  Overexploitation of natural 
resources to meet the needs results to degradation of environment and pollution of various types .  
Hence man has to face new problems.  In this background, there is need to educate him as how to 
protect the environment;  how to conserve it ; how to utilize resources and how to maintain ecological 
balance and human relationship environmental education has emerged as an integrated discipline 
which helps the learner starting from early education to tertiary level to understand nature and to 
live a balanced life 
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Role of Education in the Empowerment  
of Women in India

Dr. Reena Uniyal Tiwari* and Abhilasha Negi** 

When a woman is educated, her entire family benefits. Pandit Jawaharlal Nehru famously 
stated, “If you teach a man, you educate an individual. Investing in women is like investing in 
India’s motherland. Because women make up over half of the population, empowering them 
will boost the economy. When girls and young women are given the opportunity to further their 
education, they are more likely to rise to the difficulties of society, reject the constraints of their 
conventional roles, and make positive changes in their life. Despite progress in expanding 
educational opportunities for women, there is still more work to be done in India to abolish 
gender inequality and advance women’s education. There is a lot of untapped potential in women 
that hasn’t been reached yet. Since education is both a prerequisite for and a prerequisite for 
human progress, ensuring that all children have access to a quality education is essential for 
fostering inclusive and enterprising societies. The literacy rate from the 2011 census shows that 
women have reached 65.46 percent, while men have reached over 80 percent. The benefits 
of education for women’s rights, self-respect, and safety extend far beyond the ability to read 
and write. In order to open the gate to prosperity and progress, education is the essential key. 
In Eileen Malone Beach’s view, there is a holy triumvirate consisting of health, wealth, and 
literacy. In this article, we explore the ways in which women’s education may help to empower 
them, as well as the obstacles and shifts they may face along the way. To achieve these goals, 
we argue that there has to be a renewed focus on providing an education that is both rigorous 
and comprehensive.

Keywords: Education, empowerment, women.

AbstrAct

INTRODUCTION
50% of people are women. The dominant male ideology denied them equal prospects worldwide, 

harming them. Feminism’s popularity may be responsible for modern women’s lives improving. 
Women’s equality efforts demand education. The Indian government and civic society prioritise 
educating girls and women because of their potential to advance the nation.

Education is commonly considered a right and a need. Self-sufficiency can counteract inequity. 
This benefits women, who encounter prejudice in many circumstances. Women’s political rights are 
central to many global women’s empowerment initiatives. The first global women’s empowerment 
conference occurred in NAROIBI in 1985.

Education empowers women to challenge their positions, explore new pathways, and take 
on the world.Education is the best way to elevate women. Most of our women are illiterate, socially 
backward, physically weak, and exploited. Formal education levels the playing field and raises a 
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child’s social status, helping erase socioeconomic inequities. Economic empowerment and capacity 
development give women access to education and training to improve their quality of life. India will 
only grow if women are educated and empowered.

WOMEN EDUCATION STATUS
As of this writing, the constitutional mandate to make elementary and secondary school education 

free and mandatory for all students up to the age of 14 has not been implemented. Educationists 
acknowledge that the lacklustre performance is mostly attributable to the gender gap in educational 
attainment. Table 1 shows that while female literacy in India is on the rise, the difference between 
the literacy rates of men and women remains wide.

Table 1: Literacy Rate in India

Table 1: Literacy Rate in India

The percentage of educated persons rose to 74.04% in 2011, with 82.14% of men and 65.46% of 

women having finished higher education. According to the 2011 census, rural women have a 

58.8% literacy rate, compared to men's 82.14%. Kerala has the highest literacy rate at 90.02%, 

while Bihar has the lowest at less than 50%.

India is the largest democracy and has the most women. How does Indian women's education 

effect progress? Girls' education gaps affect their communities. Formal education helps mothers 

care for their families' health. Adi Shankaracharya, Raja Ram Mohan Roy, Ishwarchandra 

Vidyasagar, Swami Vivekanand, Mahatma Gandhi, and Jawaharlal Nehru have all condemned 

the inhumane tyranny and atrocities against women in the name of tradition. Margaret Cousins 

tirelessly promoted social awareness and women's legal and constitutional rights. Women's rights 

champions include Annie Besant, Mutthulakshmi Reddy, Kamla Devi Chattopadhaya, Durga Bai 

Deskmukh, and Sarojini Naidu.

The percentage of educated persons rose to 74.04% in 2011, with 82.14% of men and 65.46% 
of women having finished higher education. According to the 2011 census, rural women have a 
58.8% literacy rate, compared to men’s 82.14%. Kerala has the highest literacy rate at 90.02%, 
while Bihar has the lowest at less than 50%.

India is the largest democracy and has the most women. How does Indian women’s education 
effect progress? Girls’ education gaps affect their communities. Formal education helps mothers care 
for their families’ health. Adi Shankaracharya, Raja Ram Mohan Roy, Ishwarchandra Vidyasagar, Swami 
Vivekanand, Mahatma Gandhi, and Jawaharlal Nehru have all condemned the inhumane tyranny 
and atrocities against women in the name of tradition. Margaret Cousins tirelessly promoted social 
awareness and women’s legal and constitutional rights. Women’s rights champions include Annie 
Besant, Mutthulakshmi Reddy, Kamla Devi Chattopadhaya, Durga Bai Deskmukh, and Sarojini Naidu.

BARRIERS OF WOMEN EDUCATION
Indian households, especially those in rural regions, often expect girls to care for younger 

siblings, carry water, collect wood, clean, cook, etc. and discourage them from attending school.
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The bonded labour system is the second social ill, and it’s a very depressing phenomena that 
prevents girls from attending school in low-income households like those of washer men and farm 
labourers.

Dowry and other practises marginalise and mistreat female children. Many low-income families 
assume that investing in their girls’ education will require them to save a higher dowry when they 
marry. Women’s education is hindered by poor school enrollment. Half of Indian women don’t try. 
Year studies suggest that 10% of 6-11-year-old girls are not in school.

Female dropout rates are higher in low-income rural, tribal, and urban slums. Poor academic 
performance caused trainees to struggle with coursework and neglect practicals.

India’s girls’ education lacks inspiration. Most classroom methods are dull and stale. Many 
schools lack basic supplies like clean water, sanitary latrines, and competent teachers, with parents 
understandably more concerned about their daughters’ safety if taught by a male educator.

According to UN figures, India has the greatest rate of child labour in the world, with over 50 
million children working in carpet manufacturing, domestic work, beedi production, glass bangles, 
construction, and more. Girls are preferred in most economic areas due to their productivity and 
low social status. Many low-income households view children, especially girls, as economic assets 
since they may assist support the family’s daily necessities and ease the loss of a parent.

NEED OF WOMEN EDUCATION IN WOMEN EMPOWERMENT
In the past several decades, the idea of empowering women has emerged. Women’s empowerment 

was designated as the theme for the first year of the new millennium, 2001. By empowering women, 
we can build stronger communities and stronger nations. A progressive country is one in which all 
of its citizens, regardless of race, gender, religion, or sexual orientation, have economic, social, 
cultural, political, and mental autonomy.

According to recent UNESCO research, education dramatically improves progress. To quote 
what it says:

●	 Over a period of forty years, the average standard of living might rise by 23 percent if all 
children had access to a quality education.

●	 Maternal mortality might be reduced by two-thirds, and the rate of child marriage could drop 
by one-sixth if all girls and women had a primary education.

ACCORDING TO UNESCO’S LATEST RESEARCH
Education empowers women: Girls and young women who have had access to quality education 

are more likely to be aware of and assertive about their rights.
Education promotes tolerance: Education fosters an appreciation for democracy, encourages the 

tolerance and trust necessary for its functioning, and inspires citizens to take part in their governments.
Increasing educational parity is a key step in achieving economic development and a more just 

societe: There would be a significant increase in economic growth if all youngsters were given the 
same opportunities to get an education.Per capita income in a country where education is universal 
would be 23% greater after 40 years.

The environmental issues can be solved in part via education: People with higher levels of 
education are more inclined to save resources like water and electricity and to recycle their trash.

Educating women avoids early marriages: By increasing the number of educated women, we 
can reduce the prevalence of child marriage.

Education saves mother’s lives: Many women still lose their lives in childbirth-related difficulties 
in various nations. These fatalities can be avoided if more people have access to education.
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There are some diseases that can be prevented in children, but only via education: Some of 
the deadliest childhood ailments can be avoided by the use of simple remedies, such as malaria 
nets and clean water, but only if moms are educated to use them.

Education saves children’s lives: With the right knowledge. women may see the warning 
symptoms of sickness, seek professional care, and take preventative measures sooner rather than 
later. The rate of child death may be reduced by one sixth if all mothers in developing nations 
obtained an elementary education.

Education fights hunger: Malnutrition has a catastrophic effect on children, but it may be 
prevented with the right kind of education.

EDUCATION OF WOMEN ENHANCES THE WOMEN EMPOWERMENT IN 
THE FOLLOWING WAYS

Families and communities benefit from educated women. It helps eliminate negative practises 
like Sati-Pratha, child marriage, dowry systems, etc. She can support her family by working with her 
spouse if she has an education. Reduces economic poverty. Educated women are more collaborative 
than autonomous. She may choose a career she likes with an education.

●	 No matter how high or low, a woman’s aspirations are, it is through education that she is 
able to keep them in check and use that knowledge to guide her into a career that is a good 
fit for her interests, abilities, and potential.

●	 By providing each facet of a person’s character the attention it deserves, education aids in 
creating a well-rounded individual.

●	 Educating women is crucial because it equips them with the tools they need to resolve 
conflicts and adjust to new circumstances on any level, including the ability to articulate 
their emotions and articulate their needs clearly and effectively in written and spoken 
forms.

●	 An educated woman is a beacon for her children, her family, her community, and her country 
because she may show them the way to a harmonious home life and a sense of harmony 
and equilibrium in their relationships with one another.

●	 A woman’s mental health will benefit from her education because she will get the power to 
become physically strong via the acquisition of information about sports, exercise, health-
related factors, and excellent physical health.

●	 The birthrate can be lowered and the sex ratio can be increased with the aid of education.
●	 Getting an education empowers women, especially those living in rural areas, to make the 

most of
●	 programmes such as the Total Literacy Programmes, Operation Black Board, and the Sarva 

Shiksha Abhiyan are all examples of such initiatives.

CONCLUSION
To sum up, women in today’s hi-tech society, which is advancing swiftly despite the risks of 

population expansion, conflict, anarchy, and corruption, may mould the minds of today’s young if 
given the chance to climb to power.

Education empowers women. In nations where detrimental societal norms and attitudesÑsuch 
as child labour, child marriage, illiteracy, superstition, parents’ prejudice, female feticides, etc.Ñmake 
women’s empowerment difficult, the need is much greater. Gender parity and women’s empowerment 
depend on women’s educational access and ownership. Empowering women worldwide demands 
policies to educate and aid them.
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Man cannot solve poverty, unemployment, and inequality alone
All debates must include women. Education helps women realise their rights and value. To 

attain self-sufficiency, self-confidence, self-respect, better literacy and education for women and 
their children, equal ownership of productive resources, increased involvement in economic and 
commercial sectors, awareness of their rights, and a higher standard of life. The government’s 
Beti Bachao, Beti Padhao campaign raises awareness and improves women and girls’ welfare 
programmes to empower them economically and socially. We need national programmes like these 
to change. Long overdue is a reminder that women, like men, must manage their education. Real 
self-determination. Women’s growth with men’s leadership and group work is crucial now. Fairness 
“quality” improved. Modernity and globalisation may tempt us, but we must resist marginalisation.
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The Role of the Indo-Canadian Diaspora in the 
Canadian Government Since the Harper Period

Priya Natarajan* 

The Indian Diaspora has played a major role in revitalising the relationship between 
India and Canada. It was during the time of Canada’s Prime Minister, Stephen Harper that 
the relationship between the two became concrete. The presence of the Indian community 
in Canada paved the way to strengthen the foreign policies between them. PM Harper’s role 
in this was the setting step in establishing strong policies and changes to not only integrate 
the Indian community into Canada but also in reforming a robust relationship with India. The 
article aims to lay out the steps taken by the Harper government’s efforts in understanding the 
initial role of the government that established strong ties between India and Canada through 
the Indian diaspora. 

Relations between Canada and India have shifted from being “frozen to red hot” since the 
election of the Harper government. These advancements, however, took some time to develop. 
Although the government rhetorically acknowledged India’s significance in its first two years, it 
did very little to create or articulate a specific plan of action for India. The Conservatives didn’t 
start engaging with India regularly until Harper’s second term. At the same time that Indo-
Canadian interest groups were developing politically, they became more involved in matters 
pertaining to Canadian foreign policy. The subsequent article will make an effort to connect these 
two developments, tying the politicisation of the Indo-Canadian Diaspora to the Conservative 
government’s policy toward India. There will be evidence presented in the discussion that Indo-
Canadian interest groups not only have access to Canadian decision-makers who influence 
foreign policy but have also been successful in facilitating policies that are beneficial to both 
India and Canada. The government and Indo-Canadian organisations now have synchronised 
domestic and foreign policy interests as a result of this access.

AbstrAct

WINNING THE COMMUNITY OF INDO-CANADIANS
While relations between Canada and India only slightly improved during Harper’s first term, the 

Conservative government focused its efforts on fostering closer ties with immigrant communities, 
including but not exclusively Indo-Canadians. The Conservatives made several attempts to improve 
relations with the Indo-Canadian Diaspora in an effort to move beyond the old Reform image of 
being less than positive toward Canada’s ethnic minorities, given that ethnic communities have been 
assumed to be Liberal party supporters.

Within two months of taking office, the Harper administration fulfilled one of its key election 
promises by putting the Air India Inquiry under Justice John Major’s purview. Calling the Air India 
investigation had two crucial strategic ramifications. The Conservatives were set apart from other 



20  Priya Natarajan   

political parties in the Indo-Canadian community in the first place. The utility of the inquiry was 
questioned by opposition parties, who pointed to issues of inefficiency and exorbitant costs. Bob Rae, 
a critic from the Liberal opposition, specifically argued against the idea that a judicial review would 
lead to an “interminable circus of lawyers.” The inquiry, however, was viewed by the Conservatives 
as a way to address the Diaspora’s dissatisfaction with the 2005 Air India trial.

Make these differences known. The community was largely skeptical that the inquiry would lead 
to any significant policy changes, but many in the community thought that the Harper administration 
had at least acknowledged the need. Nobody else followed that action. Several Indo-Canadian 
organisations spoke for the community when they backed the prime minister’s efforts to personally 
meet with victims’ families during the review. Second, the Air India investigation brought the Indo-
Canadian community’s concerns about international security into line with the government’s anti-
terrorism strategy, particularly in the wake of the 2006 Mumbai train explosions. Indian Canadians 
also backed the Harper administration’s decision to add the Tamil Tigers to Canada’s list of terrorist 
organisations.

At a crowded Punjabi festival in Surrey, British Columbia, Prime Minister Harper committed to 
consulting the region’s Indian community about the best course of action for the 1914 Komagata 
Maru incident. The official apology for the racism experienced against early Indian settlers in Canada 
was made by the prime minister in August 2008. This decision was related to Canada’s relations with 
India, according to the recently established Canada-India Foundation, which claimed that it was “an 
important step toward building a positive and constructive relationship between Canada and India, 
as well as Indo-Canadians and the wider Canadian community.”

However, outreach to community and business leaders in Indo-Canada began long before 
grassroots political engagement. Harper was the first prime minister to speak at the annual gala of 
the Indo-Canada Chamber of Commerce in April 2006. The speech’s main points centred on topics 
of particular concern to the Indo-Canadian community, including immigration, the recognition of 
credentials from other countries, and the response of the government to terrorist activity (including 
Air India and the Toronto-18 terrorist group). Members of the Indo-Canadian community took notice 
of Prime Minister Harper’s attendance, demonstrating his administration’s success in reaching out 
to the Diaspora.

The 2008 announcement of a new policy by Immigration Minister Diane Findley to give priority 
to business-class and professional immigrants resulted in additional changes to immigration law. 
Grassroots organisations opposed the policy, arguing that it would make it harder for immigrants 
from the refugee and underprivileged classes to enter Canada. Organized interests supported these 
immigration reforms and hailed the adjustments, including the Canada-India Foundation and the 
Indo-Canada Chamber of Commerce. The Prime Minister emphasised the benefits of the updated 
Immigration and Refugee Protection Act for skilled Indian immigrants as a result of this support in his 
speech at the Canada-India Foundation’s inaugural gala in 2008. In his speech, he made the case 
that immigration reforms were essential to help families get reunited sooner, get skilled workers into 
the country earlier, [and] provide the Canadian economy with the human capital it needs. 

The Prime Minister’s private consultations with the Indian business community in Canada were 
another overture. In order to discuss issues pertaining to Canada-India relations and difficulties facing 
the diaspora community, Prime Minister Harper met with 16 Indo-Canadians in June 2007. The 
traditional channels, according to Harper, led to meetings with “old-stock Canadians,” not necessarily 
business leaders from more recent immigrant communities, some of whom manage multi-billion 
dollar businesses. As a result, Harper claimed, engagement with ethnic communities was necessary.

However, early interactions between the Harper administration and the Indo-Canadian community 
were one-way. Despite the government’s small majority, it utilised its early political influence to 
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forge relationships with ethnic groups that typically supported the opposition party. Community 
engagement, therefore, avoided foreign policy and concentrated mostly on domestic policies. This 
was largely brought on by an ill-defined Conservative foreign policy during the first term, as will be 
shown in the following section.

FOREIGN POLICY UNDER HARPER AND THE DIASPORA
Almost a year and a half after the election, the first official visit to India took place in March 2007. 

The 30-delegate trade mission was led by Ted Menzies, Parliamentary Secretary for International 
Trade. Deepak Obhrai, Parliamentary Secretary for Foreign Affairs, members of the Indo-Canada 
Chamber of Commerce and the Canada-India Business Council, as well as representatives of 
various Canadian businesses and crown corporations, also participated. This trip served as both a 
symbolic and fruitful starting point for bettering ties with India in many ways. Creating a foundation 
for a potential future free trade agreement (FTA) between the two nations was Menzies’ main goal. 
The pursuit of an FTA would proceed “on an incremental basis,” as decided within the Department of 
International Trade. In order to increase certainty for Canadian companies with existing investments 
in India, Menzies met with key members of the Indian Cabinet and set up negotiations for a Foreign 
Investment Protection and Promotion Agreement (FIPPA) as the first step toward a potential free 
trade agreement. Regarding Canada’s backing of India in the NSG and IAEA, Bernier was questioned 
during a meeting with Finance Minister Pranab Mukherjee. In these meetings, rather than discussing 
nuclear security, the financial implications of the nuclear agreement were highlighted. In keeping 
with this, Bernier’s delegation included numerous businesspeople, such as representatives of the 
Indo-Canadian Chamber of Commerce. The ICCC was crucial in explaining to the lawmakers the 
potential business opportunities in India for Canadian companies. The Indo-Canadian Chamber of 
Commerce and the Canada-India Business Council offered government networking opportunities 
and India-specific knowledge during both missions, particularly by connecting it with people in the 
country’s nuclear industry. As a result of the inclusion of Indo-Canadian interests during Menzies 
and Bernier’s visits, the organisations were able to discuss their perspectives on potential future 
business opportunities in India with the Minister. The two Indo-Canadian business associations 
were not directly involved in political negotiations, but they were responsible for setting up meetings 
between Canadian politicians and Indian business associations as well as holding their meetings 
with associations like the Federation of Indian Chambers of Commerce and Industry (FICCI) and 
Confederation of Indian Industry (CII).

THE NEW INDIA POLICY AND THE SECOND TERM OF STEPHEN HARPER
Politically speaking, Prime Minister Singh’s visit to Canada in June 2010 was the most significant 

indication of improved ties between the two countries and the first by a sitting prime minister in 37 
years. The journey, which PM Singh extended beyond the G-20 summit, demonstrated the vital ties 
that exist between the governments of India, Canada, and the Indo-Canadian Diaspora.

First, the Department of Foreign Affairs consulted Diaspora organisations during the planning 
process, asking the C-IBC, the ICCC, and the CIF for recommendations on which notable Indo-
Canadians and businesses should be included. The events were therefore attended by Indo-Canadians 
from Vancouver, Calgary, Montreal, Ottawa, and Halifax. After comparable agreements were signed 
by the US, Russia, Korea, and Japan, the NCA grants Canada access to India’s $100 billion energy 
programme, allowing Canada to compete for a share of the lucrative market. Two Memorandums 
of Understanding (MoU) in Earth Sciences and Mining and “Cooperation in Higher Education” are 
examples of additional agreements. A Joint Study on a Comprehensive Economic Partnership 
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Agreement (CEPA), which serves as the framework for the upcoming free trade agreement, is the 
result of the relationship’s improvement.

India has also responded favourably to Canada’s efforts to strengthen their bilateral relationship. 
Indian Minister of Road Transport and Highways Kamal Nath has made three separate trips to 
Canada since 2007. Former President Dr. Abdul Kalam, Minister of Communication and Infrastructure 
Sachin Pilot, and most recently Minister of Commerce and Industry Anand Sharma are some of the 
other dignitaries who have visi ted. When Indian officials visited Canada, diaspora organisations 
organised meetings, lectures, workshops, and dinners for them.

Even though the economic relationship’s size is still modest, the Conservative government’s 
steady and impressive level of growth is significant. It demonstrates a rise in business confidence 
in the Indian economy and the Canadian government’s dedication to bilateral ties.

ASSESSMENT OF INTEREST GROUP INTERACTION WITH THE CANADIAN 
GOVERNMENT

Three broad conclusions about the influence of Indo-Canadian interest groups on government 
have been drawn as a result of these findings. First, the economic and trade relations that the Canadian 
government wants to pursue with India are well suited to the advantages of the Indo-Canadian 
community, providing room for an active Diaspora role. The Nuclear Cooperation Agreement has 
thus been presented as a trade agreement. Second, through their transnational business and political 
ties in India, Indo-Canadian groups have been given both direct and indirect access to government 
officials. Third, the government and the Indo-Canadian community now have a mutually beneficial 
relationship.

By granting political access to Indo-Canadian organisations, the Harper administration has 
benefited from both foreign and domestic policy. It is difficult to have an impact if the government 
is not interested in the point of view that any domestic group is presenting, according to Caroline 
Andrew, even though the government’s openness is a requirement for any domestic group to play 
an influential role. Because of this, ethnic interest organisations perform best when political and 
lobbying interests coincide. The evidence indicates that the Canadian government and its bilateral 
relationship with India have a high degree of issue congruence. Even before the nuclear agreement, the 
community supported the Harper administration’s policies and appreciated its efforts to accommodate 
Indo-Canadians.

As highlighted in this article, engagement with the highest levels of government has occurred 
in three main contexts: while travelling abroad, at community-based gatherings, and during private 
consultations. The measurement used in the article, which omits private meetings, correspondence, 
and meetings outside the Prime Minister’s office, has hurt the level of communication between 
the Indo-Canadian community and decision-makers. The relationship between the Canada-India 
Foundation and Jason Kenney’s office, as well as the Canada-India Business Council’s consulting 
work for DFAIT, provide an important indication of these additional points of access.

The Indo-Canadian community’s economic success is a major factor in this engagement. 
Business-focused Diaspora groups give the community a focused, organised point of contact. In 
addition, they are crucial contacts for a government looking to raise its profile in India due to their 
business-related knowledge of the Indian economy and their connections abroad. Working with 
already-established Diaspora organisations allows one to take advantage of existing economic 
and trade ties. This interaction has successfully matched the long-standing political goals of Indo-
Canadian organisations with its definition of national interest and increased economic and political 
engagement with India.
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The Foreign Investment Agreement, new trade consulates, and nuclear policies are just a few 
of the initiatives the government has pursued that are advantageous to both business and community 
interests. At the same time, it has taken care to avoid actions that might harm its relations with 
the Indian government and the Indo-Canadian community. For instance, in light of the opposition 
from Indo-Canadian groups, the Canadian government sought to avoid any potential repercussions 
from the granting of visas to retired Indian border service personnel. The government’s symbiotic 
relationship with the Indo-Canadian Diaspora was effectively confirmed by Indo-Canadian access 
to ministerial offices on this matter.

According to the literature, ethnic groups are given access to government because it helps 
the ruling political party electorally. Canadian foreign policy experts have endorsed this viewpoint. 
Kim Nossal admits that the Harper administration is “extraordinarily sensitive to Diaspora groups,” 
given his overarching objective of permanently altering Canadian politics by courting all of the 
“ethnic” groups in Canada who have unquestioningly supported the Liberal Party and shunned the 
Conservatives for decades.

Election polling during the 2006 election demonstrated that ethnic communities are not 
immune to electoral strategies; it is believed that Conservative support from visible minorities, 
who traditionally have overwhelmingly favoured the Liberals Ñ [reached] just under 30%, within 
striking distance of the Liberals’ 38%. The Conservative leadership has also courted the Indo-
Canadian community since the 2006 federal election through sizable public gatherings, trips 
to Indian temples, and connections to the Bollywood industry as a way to appeal to the Indian 
electorate.

Indo-Canadian interest groups have made sure that the Harper administration continues to 
act in their best interests by remaining largely nonpartisan in the face of this political manoeuvring. 
A representative of the Canada India Foundation noted that all of the federal political parties have 
members in their organisation. Additionally, all federal party leaders have participated in discussions, 
roundtables, and meetings with the three organisations. The evidence has however demonstrated 
that “ethnopolitics” only partially accounts for Harper’s interactions with these domestic groups. 
In particular, the Indo-Canadian community’s more significant contribution and other interactions 
with ‘elite’ community members cannot be explained by the ethnopolitical argument. The Indo-
Canadian community’s business ties, according to Prime Minister Harper’s 2008 speech to the 
Canada-India Foundation, “are the bridge builders of a stronger, better relationship between 
our two great countries,” and he emphasised the importance of the Indo-Canadian Diaspora in 
Canada-India relations. The Harper administration has placed a strong emphasis on organised 
interest groups and the business community when articulating its India policy. Selective, behind-
closed-door meetings with these elites have been used by the organisation to develop strategies 
for the relationship between Canada and India. Immigration and Citizenship. In this effort, Minister 
Jason Kenney has played a significant role. Because of its proximity to the organisations from 
India and Canada are interested in the Prime Minister’s office looking for meetings to talk about 
their interests.

This article proposed that Indian-Canadian MPs would be a clear point of contact for ethnic 
groups and a valuable asset in Canada’s efforts to strengthen its ties with India. This claim has 
some validity in terms of math. Only 3% of all MPs are Indo-Canadians, but they are heavily 
concentrated in the Conservative and Liberal parties. When focusing on their share of “ethnic” 
Members of Parliament, who account for nearly 40% of ethnic minorities in the House of Commons, 
their hypothetical impact on the political landscape becomes more ominous. It was assumed that 
these people would use their influence to strengthen the relationship because of their shared 
political and ethnic identities.
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INDIAN DIASPORA- LOOKING AHEAD 
The Indian diaspora’s growing influence in Canada has given them the ability to have a positive 

or negative impact on relations between India and Canada. However, a review of the relevant literature 
reveals that while many academics have expressed concern about the unfavourable effects of the 
“brain drain” from India to Canada, the process’ beneficial effects have only recently come to light. 
The problem was approached from the perspective of contemporary diaspora formations and their 
function in international relations by the latter category of scholars.

They contend that through various forms of networking, commerce, financial investment, 
remittance, and political interests, ethnic diasporas have a significant impact on contemporary 
international politics. When viewed in this light, both positive and negative influences on India-
Canada relations can be attributed to Canadians of Indian descent. India can look for their skills in 
addition to their remittances and investments in order to first play a positive role. Their involvement 
in charitable development initiatives is also crucial. They can serve as political lobbyists to influence 
Canadian policy toward India in a positive way.

Early Indian immigrants to Canada saved, on average, about 50% of their income, which 
they sent to their family members back home despite having lower incomes. They are a significant 
source of remittances to India now that there is a sizable Indian community in Canada. According 
to a researcher who studied the Sikhs in California, these remittances are used to increase status, 
establish philanthropic prestige, maintain izzat (prestige), increase the likelihood that eligible family 
members will marry, gain political influence or power, show religious fervour, increase the likelihood 
that siblings or more distant kinsmen will be able to attend school, and, of course, to fund further 
immigration

The Indian community in Canada has thus emerged as a component force in determining the 
future policies of their adopted country as a result of being a part of the Canadian population. They 
contribute to the articulation of Canada’s developing identity through their presence. They used to 
influence Canadian immigration policy from the outside, but now they function from within as a vital 
component of the multicultural country of Canada.
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Dystopic Gilead of Margaret Atwood’s  
The Handmaid’s Tale

 Surabhi Chandan* 

An invincible environmental illness is overpowering the world today and the man is its 
mute witness. Such dreaded scenarios become a seat for the political play where those in 
power change the whole discourse of humanity and turn the masses into non-human entities. 
The dystopic Gilead of Margaret Atwood’s The Handmaid’s Tale is a hyperbolized reality of the 
catastrophic world that lies ahead. Through categorical but arbitrary entitlement, the people of 
Gilead have been reduced to mere instruments, devoid of agency. The handmaid’s bodies were 
used as instruments of procreation and women who could bear children were hunted down as 
exotic animals and brainwashed into having a Spartan existence that oriented them only to bear 
children. Hence, those in power use such illness as a garb to cure the society by creating a new 
discourse implemented by the flag bearers of religion. The focal point of the paper would be to 
unravel the key aspect of attaining this dystopic setup of dehumanizing the female bodies by 
mollycoddling them into creating a better future, and thus expose the politics of manipulation. 

Keywords:  Environment, Dystopia, Catastrophe, Dehumanization, Discourse, Religion, 
Politics.

AbstrAct

Since ancient times, man has tried to picture a perfect world filled with happiness and devoid 
of all misery caused due to war, poverty or crime. Many religions promise such a perfect world in 
the afterlife in order to motivate the followers to live a life of good conduct. Such a state of being is 
called as Utopia. The word utopia is derived from the Greek root ou-topos which means no place or 
nowhere. The word utopia, according to Meriam Webster Dictionary, means a space of idyllic perfection 
particularly in laws, government, and social circumstances. Plato imagined such an enlightened 
democracy led by kings who were philosophers. Many groups of individuals have attempted to create 
this heaven on Earth. In 1516, Thomas More’s book Utopia coined the name of the concept. Even 
though the title implied impossibility, new political and scientific advancement gave hopes of these 
imaginations to materialize into reality at last. However, again and again, the outcome morphed into 
dreaded events of wars, tyranny, and famines. Artists began questioning this utopian thinking and 
thus the genre of dystopia, the opposition to utopia was created. The word dystopia is counterpart to  
utopia and according to Merriam Webster Dictionary, it means an imagined world or society in which 
individuals live worthless, dehumanized and fearful lives. The Cambridge Dictionary defines dystopia 
as a very negative or unfair society containing a large amount of suffering, particularly an made-up 
fantasy society in the future, subsequently to something awful occurring. Among the first dystopian 
works is Jonathan Swift’s Gulliver’s Travels, where during his travelling, Gulliver discovers fictional 
civilizations, few of which initially look desirables, only to become crucially dysfunctional. On the 
flying island of Laputa, researchers and social developers pursue excessive and useless structures, 
simultaneously ignoring the practical wants of the people underneath, and the Houyhnhnm who live 
in flawlessly logical balance have no acceptance for the deficiencies of real human creatures. With 
this novel, the author created the outline for dystopia, envisaging a world in which some tendencies 
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in the present-day society are exaggerated to extremes, revealing their unseen shortcomings. The 
following few hundred years served supply plenty of material. Industrialization that was supposed 
to free up workers, confined them into slums and factories, while the businesspersons accumulated 
more wealth than kings. By the late 19th century, many dreaded where such circumstances may 
prevail. H. G. Wells’ The Time Machine pictured upper class and workers developing into two 
species, while Jack London’s The Iron Heel depicted a tyrannical oligarchy reigning over the poor. 
The new century brought about further thrilling and frightening shifts. Discoveries in medicine enabled 
people to surpass biological limitations, moreover mass media permitted immediate communication 
among leaders and the masses. In Aldous Huxley’s Brave New World, inhabitants are genetically 
constructed and trained to accomplish their social responsibilities much like the Crakers in Margaret 
Atwood’s Oryx and Crake. Though propaganda and drugs render the society pleased, clearly, the 
human component has vanished. But the best-known dystopias were not of fantasy in the slightest. 
As Europe was subjected to extraordinary industrial combat, newly emerged political movements 
gained significance. A few of them swore to get rid of every social difference, while others promised 
to bond people around a mythical heritage together. The results have been real world dystopias, 
where life put under the observant eye of the State and death comes with cruel efficacy to those 
who don’t belong. Many cults are established under the garb of creating a perfect world that ends up 
being a dystopia in the real world. Many writers have not just observed these horrors but survived 
over them. In the novel We, Soviet writer Yevgeny Zamyatin wrote about  a future in which free will 
and individuality will be abolished. Banned in the U.S.S.R., it inspired writers like George Orwell, 
who struggled on the fronts against both communism and fascism, too. The novel Animal Farm 
straight up mocked the Soviet rule, the classic 1984 was a wider critique of totalitarianism, media 
and language. In the United States of America, Sinclair Lewis’ It Can’t Happen Here imagined how 
effortlessly democracy succumbed to fascism. In the decades proceeding World War II, authors 
pondered what new technical inventions like atomic energy, space travel, or artificial intelligence 
held for the future of humanity. Contrary  to popular ideas of rewarding advancement, dystopian 
science fiction spread  to movies, comics and games. Robots rebelled against their inventers and 
TV series broadcast deadly mass entertainment. Much fiction is being portrayed where workers toil 
in space settlements and above the land of worn-out resources and overpopulated cities, filled with 
criminal activity. Even then, politics was always present. Works like Dr. Strangelove and Watchmen 
discovered the real danger of nuclear war, while V for Vendetta and The Handmaid’s Tale raised 
concerns on how simply our rights could dissolve in a disaster. Today’s dystopian fiction resumes to 
echo modern concerns about inequality, climate change, government power and global pandemics. 
Dystopic fictions are warning tales, not about some specific government or technology, but of the 
actual fact that  humankind can be shaped into a desired form. 

The Handmaid’s Tale (1985) by Margaret Atwood is a seminal work in the world of dystopic 
literature. The novel revolves around the establishment of Theocratic Republic of Gilead which has 
been institutionalized by the chosen Commanders of the Faith. The society is suffering from an acute 
crisis of infertility due to the toxic lifestyle being led by the people. In order to avoid the doom of 
human life, the society has been converted into a totalitarian regime where conformity rules the public 
at large. Various sections of the society have been categorized into different roles that they must 
adhere to in order to attain the promised better future. The most shocking role has been assigned 
as the handmaids to the women who have viable ovaries to produce human life. Women fertile 
enough to bear children were hunted down as exotic animals and preserved in large compounds 
where they were conditioned to live a dehumanized life of being mere instruments of procreation. 

While reading the novel, one is reminded of Foucault’s notion of discourse in which he claims 
that the political concept of power is inextricably associated with the epistemological concept of 
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knowledge. He claims that no knowledge exists without a play of power. Thus, even though it is claimed 
that knowledge is power, but it is also true that all knowledge is created by those in power. Similarly 
in the text, the Christian fundamentalists create a body of knowledge in which they manipulate the 
Old Testament in a way that it sanctions the act of the commander performing a sexual ritual with 
the handmaid under the supervision of the wife of the commander, for the sole purpose of having a 
child. No emotions of love or lust are involved in the ceremony which in normal times can be termed 
as rape. Such an unorthodox practice is condoned by everyone in the State as it was the only viable 
remedy provided by those in power in order to procreate and save the humanity. The handmaids too 
had to willfully agree to this dehumanization as the alternative to this form of existence was being 
banished to the colonies as Unwomen and clean the radioactive toxic waste, produced by human 
beings, that slowly decayed the living bodies in the process.

It is not an easy task to change the ideology of a whole nation state at once. The most 
vulnerable aspects of human emotions have to be targeted which mainly are existence and religion. 
The commanders of faith in the Gilead are men, but the deep-rooted belief in the theology of Gilead 
is seen in the large sections of women of the novel which comprise of the aunts, marthas and the 
wives of the commanders. These women have been promised the false utopia of a better world 
where children will thrive, moral and spiritual regeneration will take place and natural ways of the 
world will be revived. Offred observes in the course of the novel that “Better never means better 
for everyone… It always means worse for some.” Thus, little do they realize the false-play of the 
totalitarian Church State, where foul practices were being instated in the society to benefit only a 
certain section while the others were being stripped off their basic human rights. They fail to see 
the skillful and strategic portrayal of the state that claims to be founded on Christian principles but 
lacks miserably in the spiritual and benevolent practices preached by Christianity.

The Handmaids are the most miserable section of the state. They are targeted on all fronts 
that might emancipate them in any way to redeem their rights of being human. They are not 
allowed to read or write in any form. The daily shopping too comprises of coupons which have 
pictures made on them. The sign boards and shops too have pictorial images suggestive of their 
purpose. Lack of words is a handicap that creeps among the women at large and handmaids in 
particular. This helps in conditioning them to conform more rigidly to the regressive lifestyle of 
women being home-makers and child-bearers alone. The women converted into handmaids were 
once independent working women in the earlier days. This to strip off the scent of independence 
they once wore, it is imperative to strike their source of education and independence which 
primarily is language. The only approved conversation among the handmaids too was decided by 
the state which was “Blessed be the fruit”, which could be replied with “May the lord open”. Offred 
once found some words scribbled in her room that read “Nolite te bastardes carborundorum”. 
Even though she did not understand the language, the mere scribble gave her a feeling of 
companionship in her misery. Later she learnt that it meant, “Don’t let the bastards grind you 
down.”

The aunts have been assigned the task of training the handmaids to be of proper service to the 
nation. One of the major characters Aunt Lydia is seen as the formidable flag-bearer of the ideology 
of Gilead. The narrator-protagonist Offred, suggests in her narration that Aunt Lydia was one of the 
most instrumental characters in the establishment of the morals and ideology of Gilead among the 
handmaids, so much so that even the commanders were afraid and dependent on her. The way she 
professed the teachings of the state to the girls at Ardua Hall, she seemed too emotionally invested 
in the cause and many handmaids were actually influenced by her. “There is more than one kind of 
freedom, said Aunt Lydia. Freedom to and freedom from. In the days of anarchy, it was freedom to. 
Now you are being given freedom from. Don’t underrate it.” (34) She imbibed the spirit of gratitude 
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among the handmaids that they had been chosen for the noble cause of being one, even though 
the rest of the society looked down upon them with hatred. 

A color scheme of dresses has been enforced in the society. Black for the commander, blue 
for the wives, dull green for marthas, grey for aunts and red for the handmaids. This acted as a 
reinforcement of the appointed roles that became their only reality. Nothing else existed beyond 
that. It also acted as an identity proof so that they could easily be tracked by the Eyes that were in 
charge of forceful imposition of the rule of Gilead. The probable reasons for choosing red as the 
colour for handmaids can be that red is representative of blood and life that they bear. But more 
obvious reason is that red colour is easy to trace and thus no woman wearing red could escape or 
camouflage from the Eyes. The handmaids are the most priced possessions of the state though 
they are not treated as such. They are their only hope to redeem the humanity by procreating and 
bearing children for the Commanders and their wives. Offred claims “We were the people who were 
not in the papers. We lived in the blank white spaces at the edges of print… we lived in the gaps 
between the stories.” (160) These lines are a reflection of the feeble existence of the handmaids. In 
spite of being their saviors, their living conditions were the most inhumane.

The handmaids have been conditioned to live as slaves. They lack an identity of their own. 
They are not allowed to retain their names that they possessed in the earlier times. They are known 
by the commander that they have been assigned to. They are treated as commodities and objects 
owned by their commanders. The protagonist of the novel was called as Offred as she was appointed 
under Commander Fred, thus her only identity was being of-fred’s. As in Simone de Beauvoir’s The 
Second Sex, women are not considered as autonomous beings, their being is relative to the man. 
“She is the incidental, as opposed to the essential. He is the Subject, he is the absoluteÑshe is 
the Other.” (xvi) They were trained to be timid girls, protecting their moralities, but the commanders 
were not liable to such moralities. They could indulge in immoralist behaviors without being held 
accountable for them. In addition to the handmaids, state-sponsored prostitutes called Jezebels were 
provided in Gilead whose role was to entertain the foreign delegates. Thus, the pedantic moralities 
are clearly visible in the novel. 

The Handmaid’s Tale contains all the major features of being a dystopic fiction. The use of religion 
in order to establish a totalitarian regime to categorically favor a preferred section of the society is a 
vivid example of heading to a dystopia under the garb of offering a utopian state of affairs. Reinstating 
the regressive patriarchal structure being institutionalized by women itself by twisting the biblical 
teachings, clearly shows the falsehood in the very ideology of the newfound Theocratic Republic of 
Gilead. The very state that seems to be established on the Christian principals, following the word of 
the Old Testament, is actually woven in the fabric of falsification of the teachings of the religion that 
they use as clutches to propagate their malignant agenda. The 8th Baronet, Sir John Dalberg-Acton 
remarked, “Power tends to corrupt, and absolute power corrupts absolutely. Great men are almost 
always bad men.” Thus, it is of utmost importance to make sure that no absolute power is provided 
to any man to lead the humanity to its final doom which will be inevitable in a totalitarian scenario.
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*vflLVsUV izksQslj] fof/k foHkkx] ds-th-ds- ih-th- dkyst] eqjknkcknA

Hkkjr es yksdiky ,oa yksdk;qDr% ,d fo'ys'k.k

fou; dqekj*

,d LoPN yksdrU= ds vfLrRo dks cuk;s j[kus ds fy;s ;g vko”;d gS fd O;fDr;ksa dh leL;kvksa 

dk lek/kku mi;qDr iz.kkyh }kjk le; ij fd;k tk;saA O;fDr;ksa dh f”kdk;rks dks nwj djus ds fy;s 

fofHkUu laLFkkvks }kjk ;g v/;;u fd;k x;k fd dkSUk lh laLFkk ,slh gks ftuds }kjk tu lk/kkj.k 

viuh leL;kvksa dks nwj djk ldsA lcls ls igys LohMu us 1809 es yksdiky dks fu;qDr fd;k 

vkSj blds ckn fQuyS.M] MsuekdZ vkSj ukosZ us yksdiky laLFkk dks viuk;k LohMu es bls laln }

kjk fu;qDr fd;k tkrk gSA ;gk yksdiky laln dh vkSj ls lkekU; ukxfjdks dh f”kdk;rks dh tk¡p 

djrk gSA rFkk laln ds le{k vius dk;Z dh fjiksVZ izLrqr djrk gSA yksdiky dks U;wthyS.M us 

1962 es rFkk fczVsu us 1966 es viuk;k Hkkjr es yksdiky fcy ukS ckj 1968] 1971] 1977] 1985] 

1989] 1998] 2001] 2011 vkSj 2013 dks yksdlHkk es is”k fd;k x;k Fkk rc tkdj 2013 es ;g fcy 

ikl gqvkA yksdiky vkSj yksdk;qDr vf/kfu;e 2013 dks jk’Vifr dh Lohd`rh 1 tuojh 2014 dk 

izkIr gqbZ vkSj bls iwjs ns”k esa 1 tuojh 2014 ls ykxw dj fn;k x;k ;g vf/kfu;e yksd lsodks ds 

f[kykQ Hkz’Vkpkj ds vjksiks dh tk¡p ds fy, ns”k es yksdiky vkSj izns”kksa esa yksdvk;qDr dh fu;qfDr 

dk ekxZ iz”kLr djrk gSA 

Hkkjr esa yksdiky vkSj yksdk;qDr ds inks dh vko';drk

Hkkjr es Hkz’Vkpkj ,d cgqpfpZr fc’k; cu x;k gS vkSj lh/kk lknk O;fDr Hkh bldh ckr dj jgk gS 

vkt ;g rF; gS fd gekjs ns”k es c<+rk gqvk Hkz’Vkpkj Hkkjrh; iz”kklu ds mnj es ,d uklwj dh Hkkfr 

gSA rFkk iz”kklr es fcyEc] Hkz’Vkpkj HkkbZ Hkrhtkokn LosPNkpfjrk vfu;ferrk rFkk turk ds lkFk vU;k; 

vkfn ,slh leL;k, gS ftuds lek/kku ds fy;s yksdiky ,o yksdk;qDr ds inks dh vko”;drk iMh gekjs 

ns”k es U;k;ky;ks dk U;kf;d leh{kk dk {ks=kf/kdkj bZruk lhfer gS fd iz”kklfud xfrfof/k;ks ij fu;U=.k 

ugh j[k ldrsA ljdkj dks cgqr ls ekeyks es fo”ks’kkf/kdkj rFkk Lofoosd dh “kkfDr;k¡ izkIRk gSA ftuds 

fc:) U;k;ky;ksa es dksbZ iz”u ugh mBk;k tk ldrkA U;k;ky; dsoy ml LosPNk pkfjrk ij gh jksd 

yxk ldrk gS tks ewy vf/kdkjks ;k lafo/kku ds vuqPNsnks ;k fof/k }kjk LFkkfir mfpr izfdz;k ds fc:) 

gks U;k;ky; iz”kklfud Lofoosd dks iz”kklfud lqfo/kk ds fy, vko”;d ekurk gSA U;k;ky; iz”kklfud 

dk;ksZ dh QkbZyksa dk fujh{k.k ugh djrs gSA ;fn dksbZ ihfM+r O;fDr iz”kklu ds fc:) U;k;ky; es igq¡p 

Hkh tkrk gS rks ljdkjh 
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vf/kdkjh fo”ks’kf/kdkj ds vk/kkj ij dkj.k crkus ds fy;s ck/; ugh gSA Lkjdkjh ra= ls O;fDr;ks dk 

vfgr gksus ij ,slh dksbZ laLFkk ugh Fkh ftlls mls U;kf;d enn izkIr gks lds vr% yksdiky vkSj 

yksdk;qDr gh ,slh laLFkk gks ldrh gSA tks foHkkxks dh QkbZyks dh tk¡p dj lds] O;fDr;ks dh f”kdk;r 

dksa lqu lds vkSj iz”kklu ij fu;U=.k yxk ldsA

Hkkjr es yksdiky vkSj yksdk;qDr tSls rU=k dh ekax&

Hkkjr es loZizFke jktLFkku ljdkj dh iz”kklfud lq/kkj lfefr us 1963 es viuh fjiksZV es yksdiky 

dh LFkkiuk dh flQkfj”k dh rFkk yksdlHkk es ,d izLrko is”k fd;k ysfdu ;g izLrko vU; lnL;k dk 

leFkZu izkIr u dj ldk blds ckn 1965 es ,d izLrko yksdlHkk es is”k fd;k x;k rFkk dgk x;k fd 

,d mi;qDr tk¡p e”khujh dh LFkkiuk dh tk;s ftlls turk dh f”kdk;rs de gks ldsA

blds ckn 1967 es Hkkjrh; iz”kklfud lq/kkj vk;ksx us viuh fjiksVZ es yksdiky dh LFkkiuk dk 

izLrko is”k fd;k bl vk;ksx ds vuqlkj yksdiky laLFkk dk;Zikfydk] U;k;ikfydk rFkk fo/kkf;dk ls 

iw.kZr% LorU= gksxh vk;ksx dh bl flQkfj”k dks /;ku es j[krs gq, ljdkj us yksdiky izLrko dks 1968 

es laln es izLrkfor fd;k tks ckn es laln dh la;qDr lfefr ds fopkjkFkZ izsf’kr fd;k x;k ;g izLrko 

1969 dks yksdlHkk }kjk ikfjr dj fn;k x;k fdUrq jkT;lHkk es ;g izLrko ikfjr u gks ldkA rFkk ukS 

okj ;g fo/ks;d yksdlHkk es is”k fd;k x;k ysfdu ikl u gks ldk vUrr% 2013 es yksdiky vf/kfu;e 

ikl gksus ds ckn 1 tuojh 2014 ls ykxw gks x;kA

yksdiky vkSj yksdk;qDr vf/kfu;e 2013 dh izeq[k fo'ks"krk,

Hkkjr ds jk’Vifr us yksdiky vkSj yksdk;qDr fo/ks;d 2013 ij 1 tuojh 2014 dks vius gLrk{kj fd;s 

blds lkFk gh ;g fo/ks;d vc vf/kfu;e ou x;k gSA bl vf/kfu;e dh eq[; fo”ks’krk, fuEu izdkj gS&

yksdiky dh lsok “krksZ vkSj fu;qfDr&Ykksdiky es ,d v/;{k gksxk tks ;k rks Hkkjr ds iwoZ eq[; 

U;k;/kh”k ;k fQj loksZPp U;k;ky; ds lsokfuo`r U;k;k/kh”k ;k dksbZ egRoiw.kZ O;fDr gks ldrk gSA

Ykksdiky es vf/kdre vkB lnL; gks ldrs gS ftues ls vk/ks U;kf;d i`’B Hkwfe ls gksaxsA blds 

vykok vk/ks lnL; vuqlwfpr tkfr] vuqlwfpr tutkfr] fiNM+h tkfr vYila[;dks vkSj efgykvksa es ls 

gksus pkfg;sA

U;k;ewfrZ ih-lh- ?kks’k dks igyk yksdiky fu;qDr fd;k x;k & 19 ekpZ 2019 dks loksZPp U;k;ky; 

ds iwoZ U;k;/kh”k fiukdh panz /kks’k dks vU; vkB lnL;ks ds lkFk ns”k ds izFke yksdiky cuus dk lkSHkkX; 

izkIr gqvkA yksdiky U;k;ewfrZ ¼lsokfuo`r½ ih-lh- ?kks’k ds vykok lsokfuo`r U;k;ewfrZ fnyhi ch Hkkslys] 

ih- ds eksgUrh] vfHkyk’kk dqekjh vkSj U;k;ewfrZ ,s- ds- f=ikBh U;kf;d lnL; cusA xSj U;kf;d lnL;ksa 

es iwoZ l”kL= lhek cy izeq[k vpZuk jkek lqanje] egkjk’Vª ds eq[; lfpo fnus”k dqekj tSu] egsUnz flga 

vkSj vkbZ- ih- xkSre cusA
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Ykksdiky dk vf/kdkj {ks=k

Yksdiky ds vf/kdkj {ks= es iz/kkuea=h Hkh “kkfey gksaxs rFkk eaf=;ks vkSj lkalnks ij Hkh vf/kdkj 
{ks= gksxk rFkk yksdiky dk {ks=kf/kdkj yksdlsodks dh lHkh Js.kh;ks ij ykxw gksxkA xzqi A, B, C, 
D ds vf/kdkfj;ks vkSj deZpkfj;ks dks Hkh yksdiky ds rgr dcj fd;k tk;sxkA tk¡p ds ckn xzqi 
A rFkk B vf/kdkfj;ks ds f[kykQ dksbZ Hkh Hkz’Vkpkj dh f”kdk;r yksdiky ds ikl vk tk;sxh rFkk 
xzqi C rFkk D ds ekeys es eq[; lrdZrk vk;qDr tk¡p djsaxs vkSj fjiksZV djsaxsA

Ykksdiky dh HkfDr;k¡

1- yksdiky es v/kh{k.k dk vf/kdkj vkSj CBI dks fn”kk funsZ”k nsus dh “kkfDr;k¡ gaSA ;fn 
yksdiky us CBI dks dksbZ ekeyk Hkstk gS ro ,sls ekeyks es tk¡p vf/kdkjh dks yksdiky 
dh eatwjh ds fouk LFkkukUrfjr ugh fd;k tk ldrkA

2- yksdiky dks fdlh O;fDr ls iwNrkN ds fy;s flfoy U;k;y; dh “kkfDr;k¡ izkIr gksxhA
3- yksdiky dks izkjfEHkd tk¡p ds nkSjku fjdkMZ dks u’V djus ls jksdus ds fy;s funsZ”k nsus 

dh “kkfDr izkIr gksxhA
4- Hkz’VkPkkj ls tqM+s yksdlsodks ds LFkkukaUrj.k ;k fuyacu dh flQkfjl djus dh “kfDr gksxhA
5- yksdiky ds ikl fo”ks’k ifjfLFkfr;ksa es Hkz’Vkpkj ds ek/;e ls mRiUu ;k izkIr laEifr] 

vk;] izkfIr;k vkSj ykHk tCr djus dh “kkfDr;k¡ gSA
6- cqjs dk;Z ds fy;s izsfjr djus] fj”or nsus] fj”or ysus ds dk;Z es “kkfey dksbZ Hkh vU; 

O;fDr yksdiky ds nk;js es vkrk gSA
7- ;g dsUnz ljdkj ls fdlh Hkh ekeys dh lquokbZ vkSj QSlys ds fy;s fo”ks’k vnkyrks dh 

LFkkiuk dh flQkfj”k dj ldrk gSA

Ykksdiky dh dk;Ziz.kkyh

yksdiky dsoy f”kdk;r ij gh dke djrk gSA ;g Lo;a dk;Zokgh ugh dj ldrk gSA budh nks 

izeq[k “kk[kk,a gS % tk¡p “kk[kk vkSj vfHk;kstu “kk[kk] yksdiky viuh tk¡p “kk[kk ds ek/;e ls Hkz’Vkpkj 

fuokj.k vf/kfu;e] 1988 ds vUrxZr fd;s x;s fdlh Hkh vijk/k dh izkjkfEHkd tk¡p dj ldrk gSA foLr`r 

tk¡p Hkh dj ldrk gSA iwNrkN ds okn ;fn O;fDr Hkz’Vkpkj djrs gq, ik;k tkrk gS rc yksdiky 

vuq”kklukRed dk;Zokgh dh flQkfj”k dj ldrk gSA

Ykksdiky dks in ls fu"dkf'kr djus dh izfdz;k

v/;{k ;k lnL;ks dks mPpre U;k;ky; dh flQkfj”k ij jk’Vifr }kjk gh gVk;k tk ldrk gSA in 

ls fu’dkflr djus ds vkk/kkj dnkpkj] “kkjhfjd ;k ekufld chekjh] fnokfy;kiuA v/;{k ;k lnL;ks dks 

in ls fu’dkflr djus ds fy;s laln lnL;ksa ds de ls de 100 lnL;ksa dk gLrk{kj vfuok;Z gS blds ckn 
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bls tk¡p ds fy, mPpre U;k;ky; Hkstk vk;sxkA tk¡p ds ckn ;fn mPpre U;k;ky; v/;{k ;k lnL; ds 

f[kykQ vkjksiks dks oS/k tkrk gSA vkSj fu’dklu dh flQkfj”k djrk gS rks mls jk’Vifr }kjk gVk fn;k tk;sxkA

lsokfuo`fRr ds ckn v/;{k ;k lnL;ksa lacU/kh izko/kku

v/;{k ;k lnL; ds :Ik es dk;Z djus okyk O;fDr lsokfuo`fr ds ckn iqu% fu;qfDr gsrq ik= ugh 

gksxkA og dksbZ jktuSfrd inHkkj Hkh xzg.k ugh dj ldrkA og fdlh Hkh ,sls laoS/kkfud ;k oS/kkfud in 

ij fu;qfDr ugh fd;k tk ldrk gS ftldh fu;qfDr jk’Vªifr }kjk dh tkrh gSA og lsokfuo`fr ds ikap 

ciZ ckn rd jk’Vªifr] mijk’Vªifr laln lnL;] LFkkuh; fudk; tSls pquko ugh yM+ ldrk gSA

yksdiky dks vkSj vf/kd mi;ksxh cukus gsrq lq>ko

Hkz’Vkpkj dh leL;k ls fuiVkus ds fy;s dk;kZRed Lok;Rrrk rFkk ekuo “kfDRk dh miyC/krk nksuks ekeyks 

es yksdiky laLFkk dks etcwr fd;k tk;sA Lo;a dks lkoZtkfud tk¡p dk fo’k; cukus ds fy;s bPNqd ,d vPNs 

usr̀Ro ds lkFk lkFk vf/kd ikjnf”kZrk] vf/kd lwpuk ds vf/kdkj rFkk ukxfjdks vkSj lewgks ds l“kfDrdj.k dh 

vko”;drk gSA yksdiky vkSj yksdk;qDrks dh fu;qfDr;k¡ ikjnf”kZrk ls gksuh pkfg;s rkfd xyr izdkj ds yksxks 

ds inLFkkfir gksus dh laHkkouk dks de fd;k tk ldsA blds vykok yksdiky vkSj yksdk;qDr muds fofRr; 

iz”kklfud vkSj dkuwuh :Ik ls LorrU= gksus pkfg;s rFkk U;k;ikfydk dks Hkh yksdiky ds nk;js es ykuk pkfg;s 

D;ksfd Hkz’Vkpkj U;k;ikfydk es Hkh gks ldrk gSA yksdiky dh fu;qfDr djus ls iwoZ ;g Li’V fd;k tk;s 

fd dkSu iz[;ky U;k;fon ;k lR;fu’Bk dk O;fDr gSA yksdiky dks jktuSfrd izHkko ls eqDr fd;k tk;sA

jkT;kas es yksdk;qDr

iz”kklfud lq/kkj vk;ksx ds izfrcsnu rFkk “kklu es Hkz’Vkpkj vkSj HkkbZ Hkrhtk ckn ls fuiVus ds 

fy, ,d laLFkk cuk;s tkus dh O;kid ekax ds dkj.k dbZ jkT;ks us yksdk;qDr vf/kfu;e dks Lohdkj dj 

fy;k gSA egkjk’Vª mM+hlk jktLFkku rFkk m-iz- bl {ks= es vxz/k.kh jgsA dqy feykdj 18 jkT;ks es vo rd 

yksdk;qDr ds in Jftr fd;s tk pqds gSA dqN jkT;ks us yksdk;qDr ds vf/kdkjks es eq[;ea=h lfgr lHkh 

eaf=;ks ds fo:) vkjksiks dh tk¡p dk micU/k fd;k gS ogh dqN jkT;ks us eq[;ea=h;ks dks yksdk;qDr tk¡p 

ifjf/k ls cgkj j[kk gSA jkT;ks es yksdk;qDrks }kjk dh x;h tkapks dks xksiuh; j[kk tkrk gSA yksdk;qDrks 

dks tk¡p ds iz;kstu ls i=ks vkSj nLrkostks dks ekaxus vkSj “kiFk ij lkf{k;ks ds lk{; ysus dk vf/kdkj gSA 

yksdk;qDr ds fu’d’kZ mudh f”kQkfj”ks lfgr izfrosnuks ds :Ik es l{ke izkf/kdkfj;ks dks izLrqr fd;s tkrs 

gSA jkT;ks es yksdk;qDr lkekU;r% O;fFkr i{kks }kjk dh x;h f”kdk;rks dh tk¡p djrs gSA fofHkUu jkT;ks es 

fu;qDr yksdk;qDrks dks inkof/k dh lqj{kk LorU= :Ik ls deZpkjh iznku djus vkfn dk micU/k fd;k x;k 

gSA yksdk;qDrks ds :Ik es dsoy mPpre vkSj mPp U;k;ky;ks ds lsokfuòr U;k;k/kh”kks tSls yC/kk izfrf’Br 

O;fDr;ks dks gh fu;qDr fd;k tkrk gSA rkfd mues yksxks dk vknj vkSj fo”okl cuk jgsA ftu O;fDr;ks dks 

yksdk;qDr fu;qDr fd;k tkrk gS mUgs vU; dksbZ ykHk dk in /kkj.k djus dh vuqefr ugh gSA orZeku es 18 

jkT;ks es yksdk;qDr dh fu;qfDr dh tk pqdh gS rFkk 12 jkT;ks es vHkh rd yksdk;qDr ds in fjDr iM+s gSA
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Hkkjr es yksdiky vkSj yksdk;qDr laLFkk, % vkykspukRed ewY;kadu

Hkkjrh; yksdiky vkSj yksdk;qDr inks ds f[kykQ dkQh dVq vkykspuk, dh x;h gS U;k;/kh”k ih-oh- 
eq[kthZ us yksdiky rFkk yksdk;qDr uke dks HkMdnkj] [krjukd vkMEcjh vkSj n;kyq rkuk”kkg dgk 
gSA lEiw.kZ Hkkjrh; izk;nhi ds fy;s ,d yksdiky fu”p; gh vfu;U=.kh; :Ik ls vla[; lafpdkvks 
dk dSnh gks tk;sxkk ;g i)fr u dsoy vO;ogkfjd vfirq orZeku Hkkjrh; lafo/kku dh lajpuk 
rFkk lEiw.kZ vfHkizk; ds f[kykQ gSA bu vkykspukvks ds ckotwn yksdiky o yksdk;qDr iz”kklu 
es lq/kkjkRed rFkk jksdFkke dh dk;Zokgh djsxs cs turk ds d’V dks laln ds izfrfuf/k ds :Ik es 
lqusxs rFkk mudh enn djsxsA blls os iz”kklu dks fu;U=.k es j[k ldsxs turk es iz”kklu ds 
izfr tks fo”okl dk ladV mRiUu gks jgk gS mls lekIr djus es lQy gksxs rFkk yksdiky rFkk 
yksdk;qDr ,sls dk;Z dj ik;sxk ftls vc rd U;k;ikfydk Hkh djus es vleFkZ jgh gSA U;k; O;oLFkk 
Hkh Hkz’Vkpkj ls eqDr ugh gSA tc rd lekt es Hkz’Vkpkj ds fc:) uSfrd laosnuk, ugh tkxrh 
rc rd yksdk;qDr vkSj yksdkiky ;k blh rjg dh vU; tk¡p ,stsUlh;k ?kus va/ksjs es nhid dh 
rjg lhfer vkSj lkadsfrd izdk”k gh fc[ksj ldrh gS vr% yksdiky vkSj yksdk;qDr tSlh laLFkkvks 
dk lqn`<hdj.k gh lO;fu’Bk ds lkFk yksdrU= ds fodkl dk vpqd ekxZ gSA
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xguk deZ.kks xfr

MkW- _f"kds'k ehuk*

श्रीमद्भगवद ्गरीता के चतरु्थ अध्ा् के 17 वें श्लोक का श्लोकांश हैं ।श्रीमद्भगवद ्गरीता महर््थ वेदव्ास के द्ारा ररचत महाभारत 

के भरीषम पव्थ का अशं हैं । गरीता समपपूर्थ रवश्व का सव्थश्षे्ठ ज्ान हैं । तरा रवश्व में सवा्थरिक टरीकाओ ंसे ्कु्त हलोने का गौरव भरी 

श्रीमद्भगवद ्गरीता कलो हरी प्ाप्त हैं । मानव मात्र का कल्ार रनरहत हलोने के कारर ्ह एक साव्थभौरमक ग्रनररतन हैं । गरीता सगुरीता 

करने ्लोग् हैं इसकलो भलरी- भांरत पढ़कर और भावसरहत अर्थ कलो अनततःकरर में िारर करने का प्त्ेक भारतरी् का प्िान 

कत्थव् हलोना चारहए । क्लोरक ्ह गरीता सव्ं पद्मनाभ भगवान श्रीकृषर के मखुाररवनद से रनकलरी हुई हैं । 

कम्थ क्ा हैं ? ् ह समझना चारहए और अकम्थ क्ा हैं ? ् ह भरी समझना चारहए और सार में रवकम्थ का सवरुप भरी जानना 

चारहए । क्लोरक कम्थ बहुत हरी जरटल चरीज हैं । कृषरभगवान ्ने कम्थ ,अकम्थ और रवकम्थ ्ारन कुछ करना , कुछ न करना , और 

कुछ रवशे्  करना ्े बाते अजु्थन कलो बताई हैं । ्रद हम कृषर के उपदशे कलो समझ जा्े तलो ्कीन माने हमाररी पे्रकटकल दरुन्ा 

में जरीना एकदम आसान हलो जा्ेगा । भगवद ्गरीता में कहा हैं: –

   कम्थरलो ह्यरप बलोद्धव्ं बलोद्धव्ं च रवकम्थरतः ।

   अकम्थरश्च बलोद्धव्ं गहना कम्थरलो गरततः ।।(भगवद ्गरीता 4/17)

कृषरभगवान ्ने कम्थ के रसद्धानत की रवसततृ रववेचना के उपरानत कम्थ की गमभरीरता का रवचार करते हुए कह रद्ा हैं 

गहना कम्थरलो गरततः अरा्थत ्कम्थ की बाररीरक्ों कलो समझना अत्नत करिन हैं । इस संसार में एसा कलोई प्ाररी नहीं हैं अकम्थकृत ्

अरवा कम्थररहत हलो । इसका मतलब ्ह हुआ रक जलो कम्थ कर रहा हैं वह तलो कम्थ कर हरी रहा हैं । रकनत ुजलो ्ह कहता हैं रक 

वह कलोई कम्थ नहरी कर रहा हैं तलो वह भरी वासतव में उस सम् कम्थ नहरी करने का कम्थ कर रहा हैं । 

नरह करश्चतक्षरमरप जात ुरतष्ठत्कम्थकृत ्(भगवद्रीता 3/5)

इरनरि्ों कलो वश में रखकर फल में आसरक्त के रबना कम्थ करना श्षे्ठ हैं क्लोरक प्कृरत में जरीतनरी भरी वसतएु ह ैवे सभरी कभरी 

भरी नहीं रुकतरी हैं हमशेा चलतरी रहतरी हैं जब आप श्वास ले रह ेहलोते हैं तब भरी आप कम्थ हरी कर रह ेहलोते हैं सम् चलता रहता 

हैं । इसरलए जब तक जरीवन हैं तब तक आपकलो कम्थ हरी करना पडेगा । इसरलए कम्थ सलोच समझकर रक्ा जाना चारहए । कम्थ 

से हरी जगत ्की उतपरति और रवनाश हलोता हैं ।

कम्थरभरेव जगरत जा्नते रवनश्रनत च (रवद्ापररर्नम ्4,25,26 )

कम्थ केवल बनिन का कारर नहीं हैं अरपत ुमरुक्त का फल हैं । कम्थ कलो कता्थ भाव से ररहत हलोकर करना चारहए । मनषु् के रलए 

कत्थव् कम्थ रनिा्थररत रक्े हैं । क्लोरक कम्थ के अनुसार फल की प्ारप्त समभव हलोतरी हैं । कृषर भगवान् ्लोगेश्वर 

हैं। ्लोग में रसरत अरवा ्लोग में रुढ़ । कृषर भगवान् कहते हैं रक मेरे रलए कम्थ आवश्क नहीं हैं तरारप मैं कम्थ करता 
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हूँ क्लोरकं रबना कम्थ के शररीर ्ात्रा का भरी रनवा्थह नहीं हलोगा । प्जा महापुरु्ों का अनुसरर करतरी हैं इसरलए मैं कम्थ में 

रलप्त रहता हूँ । 

कम्थ और ज्ान ्लोग से ईश्वर की प्ारप्त हलोतरी हैं । कम्थ शरुद्ध से ज्ान की प्ारप्त हलोतरी हैं । भगवान ्ने बरुद्ध्लोग और कम््थ लोग 

दलो प्कार की रनष्ठा बताय़री ग्री हैं । रनष्ठा का मतलब हैं कुछ भरी करने की पराकाष्ठा । इरनरि्ों कलो वश में कर परमातमा में ध्ान 

लगाना हरी बरुद्ध्लोग हैं । तरा रनषकामकम्थ का मतलब हैं फल की आसरक्त न रखना । रबना आसरक्त के कम्थ में लगे रहना । 

क्लोरक प्कृरत में जरीतनरी भरी वसतएु ँहैं वे सभरी कभरी नहीं रुकतरी हैं । अरा्थत ्चला्मान रहतरी हैं जब आप श्वास ले रह ेहलोते हैं 

तब भरी आप कम्थ हरी कर रह ेहलोते हैं । बरुद्ध ्लोग और कम्थ ्लोग ्े दलोनों एक दपूसरे के सार चलतरी हैं ्े एक दपूसरे की सहचररी हैं 

। जैसे एक अनिा व्रक्त और एक लंगडा व्रक्त । अब अनि ेकलो रदखाई नहीं दतेा हैं लक्् तक कैसे पहुचँगेा । लंगडा व्रक्त 

चल नहीं सकता इसरलए वलो भरी लक्् तक नहीं पहुचँगेा । दलोनों एक दपूसरे की सहा्ता करते हैं और लक्् तक पहुचँ जाते हैं । 

लंगडे व्रक्त कलो ज्ानेरनरि्ाँ तरा अनि ेव्रक्त कलो कममेरनरि्ाँ समझ रल्ा जावे तलो मनषु् के लक्् कलो समझने में आसानरी हलो 

सकतरी हैं कममेरनरि्ाँ व ज्ानेरनरि्ाँ एक दपूसरे की सहा्ता करतरी हुई आगे बढ़तरी हैं । तब वलो जरीवातमा लक्् की ओर पहुचंतरी हैं 

। ्रद वलो ्े समझ ले रक ्े शररीर कर रहा हैं अरवा मैं कर रहा हू ँतलो रफर आपकी शरुद्ध नहीं हलोगरी । अपने अपने कम्थ में संलगन 

प्त्ेक व्रक्त रसरद्ध प्ाप्त कर लेता हैं ्रातः- 

सवे सवे कम्थण्रभरततः संरसरद्ध लभते नरतः (भगवद ्गरीता 18,45)

इस सरृटि में केवल कम्थ का हरी अरसततव रहता हैं । रामचररतमानस में गलोसवामरी तलुसरीदास ने कहा हैं :-

   कम्थ प्िान रबसव करर राखा ।

   जलो जस करइ सलो तस फल ुचाखा ।। (रामचररतमानस )

अरा्थत ्परमातमा में न राग ह ैन रलो् ह ैऔर न वे रकसरी का पाप पणु् और गरु दलो् ग्रहर करते हैं उनहलोने रवश्व में कम्थ कलो 

प्िान कर रखा हैं जलो जैसा करता हैं वह वैसा हरी फल भलोगता हैं ।

व्ाकररशास्त्र में कम्थ की पररभा्ा रमलतरी हैं कता्थ का ईर्सततमम ्हैं वहरी कम्थ हैं कतु्थररीर्सततम ंकम्थ । इससे अरिक 

व्ाकरर में कम्थ के रव्् में कुछ भरी नहीं कहा ग्ा हैं।

भारतरी् ज्लोरत्शास्त्र रजसके भाग् आिाररत शास्त्र हलोने का श्म हैं । वासतव में वह भरी कम्थ आिाररत शास्त्र हैं 

अरा्थत् इस शास्त्र में भरी कम्थ के पररपाक से प्ाप्त फल का हरी वर्थन हैं । अरा्थत् प्ाररी पपूव्थ जनम में जलो अचछे ्ा बुरे कम्थ करता 

हैं उस कम्थ के पररराम कलो ्ह ज्लोरत्शास्त्र उस प्कार प्कट करता हैं जैसे अनिकार में रखरी वसतुएँ दरीपक की रलोशनरी में 

प्कट हलोतरी हैं ज्लोरत् शास्त्र में रलखे हुए फल तभरी उतपनन हलोते हैं जब उनका कम्थरुप कारर रवद्मान हलोता हैं । क्लोरक 

कलोई भरी का ््थ उसके कारर के द्ारा हरी उतपनन हलोता हैं । सांख् दश्थन के अनतग्थत सतका ््थवाद के अनुसार कारर में का ््थ 

बरीज सवरुप में रवद्मान रहता हैं 

इस प्कार ज्लोरत् शास्त्र में वरर्थत फल अपने -अपने अचछे ्ा बरेु कम्थसवरुप कारर में रछपे रहते हैं ,ज्लोरत् शास्त्र 

में कम्थ के तरीन प्कार बता्े ग्े हतैः- (1) सर्चत (2)प्ारबि (3) ररि्मार । इनमें भरी आरमभ के दलो मखु् हैं । सर्चत कम्थ 

मपूलिन की भाँरत रहता हैं और प्ारबि शभुाशभुफलों के रुप में घरटत हलोता हैं । जलो ररि्मार कम्थ अरा्थत ्वत्थमान में रक्े जा 
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रह ेकम्थ हैं ,उनका ्ा तलो ततकाल फल रमल जाता हैं अरवा वे कम्थ प्ारबि के वरृद्ध अरवा क्ष् का कारर बनते हैं । जब तक 

प्ारबि का क्ष् नहीं हलोता हैं तब तक पनुज्थनम का चरि चलता रहता हैं । 

ज्लोरत् में सर्चत कममों की जानकाररी गजकेसररी-शश-नाभसारद रवशे् ्लोगों के द्ारा प्ाप्त हलोतरी हैं जबरक प्ारबि 

कम्थ रवंशलोनतररी-अटिलोनतररी आरद दशाओ ंद्ारा प्कट हलोते हैं । ररि्मार कममों की व्ाख्ा हेतु ज्लोरत् में गलोचर पद्दरत दरी 

हुई हैं । इन तरीनों कममों के समबनि में ज्लोरत् का भरी वहरी मत हैं रक जैसे कम्थ करलोगे वैसे हरी फल पाओगे । अततः अचछा 

गुरु, अचछा रशष्, अचछा पररवार इन सभरी की प्ारप्त अचछे कममों का फल हैं तरा दटुि पुत्र, दटुि भा्ा्थ आरद की प्ारप्त 

दषुकममों का फळ हैं । 

अचछे कम्थ से परलोपकार की भावना जागतृ हलोतरी हैं । इसरलए परलोपकार से बडा कलोई िम्थ नहीं हैं । अरा्थत ्मानवता से 

बढ़कर कलोई िम्थ नहीं हैं । तरा नर सेवा हरी नारा्र सेवा हैं । तरा दपूसरों का दतुःख दपूर करने से बडा पणु् नहीं हैं परलोपकार की 

भावना मानव कलो इनसान से फररशता बना दतेरी हैं । महाभारत के रचर्ता महर््थ वेदव्ास ने सनुदर शबदों म ेकहा हतैः- 

अटिादश परुारे्  ुव्ासस् वचनद््म ्।

परलोपकार पणु्ा् पापा् पर परीडनम ्।।

इसरलए सतकम्थ हरी श्े् सकर हैं ।
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*vflLVsaV izksQslj] bfrgkl foHkkx] jktdh; LukrdksÙkj egkfo|ky;] xksis'oj] peksyh ¼mÙkjk[k.M½A

Hkkjr esa tula[;k o`f) ls c<+rh LokLF; leL;k,¡

MkW- f'kopUn flag jkor*

tula[;k fdlh Hkh ns”k ds vfLrRo ds fy, ,d vko”;d vax gS] D;ksafd fcuk tula[;k ds fdlh Hkh 

jk’Vª dh dYiuk ugha dh tk ldrh gSA fcuk tula[;k ds dksbZ HkkSxksfyd bdkbZ tSls& futZu ou] 

e:LFky vkfn rks gks ldrk gS] fdUrq dksbZ jk’Vª fcuk tula[;k ds laHko ugha gSA fdlh jk’Vª vFkok jkT; 

ds vfLrRo ds fy, tula[;k ,d vko”;d vo;o gSA blhfy, fdlh jk’Vª vFkok jkT; dh ifjHkk’kk ds 

varxZr fuf”pr Hkw&Hkkx ds lkFk&lkFk tu dk gksuk Hkh vko”;d gSA izkphu xzUFkksa esa Hkh Hkkjrh; euhf’k;ksa 

us tula[;k dks jkT; dk ,d vko”;d rRo ekuk gSA dkSfVY; us vius xzUFk vFkZ”kkL= esa jkT; ds lIrkax 

fl)kUr ds varxZr tula[;k dks tuin ds rgr rhljk egÙoiw.kZ vax ekuk gSA ftlesa tuin ls tu 

vkSj Hkwfe dk cks/k gksrk gSA jkT; dh vk/kqfud ifjHkk’kk ds vuqlkj Hkh fdlh jkT; ds pkj izeq[k rRo gksrs 

gSa& turk] Hkwfe] ljdkj ;k “kklu O;oLFkk rFkk lEizHkqrkA bl rjg Li’V gS fd vk/kqfud jkT; ds varxZRk 

turk vFkkZr tula[;k jkT; dk ,d vko”;d rRo gSA blh izdkj dkSfVY; us tuin dk mYys[k turk 

rFkk Hkwfe ds lanHkZ esa fd;k gS] D;ksafd bu nks rRoksa ls gh og lkexzh izkIr gksrh gS] ftlds vk/kkj ij 

,d lqO;ofLFkr jkT; dh dYiuk dh tk ldrh gSA jkT; ds lIrkax fl)kUr ds lanHkZ esa jke”kj.k “kekZ 

fy[krs gSa fd ^^jkT; dk rhljk vax tuin gSA bldk “kkfCnd vFkZ tutkrh; cLrh gSA nks ekS;ksZÙkj xzUFkksa 

esa bldk mYys[k ^jk’Vª* ds :i esa vkSj ,d xqIrdkyhu fof/k xzUFk esa ek= tu ds :i esa gqvk gSA jk’Vª 

“kCn Li’Vr;k HkwHkkx dk cks/k gS] tcfd tu “kCn fu%lansg tula[;k dk cks/kd gSA vFkZ”kkL= esa ifjHkkf’kr 

tuin “kCn ls ;g ladsr feyrk gS fd blesa HkwHkkx vkSj tula[;k nksuksa dk lekos”k gSA mlesa dgk x;k 

gS fd Hkw&Hkkx esa vPNh tyok;q] i”kqvksa ds fy, pjkxkg vkSj de esgur ls mit nsus okyh Hkwfe gksuh 

pkfg,A blesa ,sls ifjJeh Ñ’kdksa dk fuokl gksuk pkfg, tks dj vkSj naM dk cks> ogu djus dh {kerk 

j[krs gksaA blesa cqf)eku ekfyd gksus pkfg, vkSj fuEu o.kkZsa ds yksxksa dh cgqyrk jguh pkfg, rFkk bldh 

iztk LokfeHkDRk ,oa fu’Bkoku gksuh pkfg,A**1 blh rjg vjLrw dk ekuuk gS fd jkT; dk tUe euq’; 

thou dh fofHkUu vko”;drkvksa dh iwfrZ ds fy, gksrk gSA bldk ewy ifjokj esa fufgr gSA vr% dgk tk 

ldrk gS fd vjLrw Hkh tu dks jkT; ds fy, vko”;d ekurk gSA lkFk gh vjLrw vkn”kZ jkT; ds fy, 

;|fi tula[;k dks fuf”pr rks ugha djrk] fdUrq og dgrk gS fd jkT; dh tula[;k izcU/kdh; n`f’V 

ds vuqdwy gksuh pkfg,A og u rks bruh vf/kd gksuh pkfg, fd “kklu O;oLFkk dks cuk;s j[kuk lEHko 

ugha gks vkSj u bruh de gksuh pkfg, fd jkT; fuHkZjrk dk y{; izkIr u dj ldsA2 vr% Li’V gS fd 

vf/kd tula[;k Hkh jkT; ds fodkl ds fy, vuqfpr gSA bl izdkj Li’Vr% dgk tk ldrk gS fd fcuk 

tula[;k ds jk’Vª vFkok jkT; dh dYiuk laHko ugha gSA fnyhi dqekj >k fy[krs gSa fd ^^czkg~e.k xzUFkksa esa 
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Hkh ^jk’Vª* “kCn dh rjg&rjg ls viuh “kSyh esa O;k[;k dh x;h gS] tSls& jk’Vª tulewg gS] jk’Vª ”kfDr 

gS] jk’Vª lfork gS] jk’Vª Jh gSA buls Hkko ;g gS fd jk’Vª esa lqjf{kr vkSj le`) tuleqnk; dh izrhfr 

gksrh gSA**3 fdUrq ;g Hkh Li’V gS fd tula[;k esa vR;f/kd o`f) fdlh Hkh jk’Vª ds fodkl dks izHkkfor 

dj ldrh gSA blls jk’Vª dh laizHkqrk] Lora=rk] fodkl vkfn rks izHkkfor gksrk gh gS lkFk gh jk’Vª ds 

ukxfjdksa ds LokLF; ij Hkh bldk izfrdwy izHkko iM+rk gSA 

vk/kqfud ;qx esa tula[;k dks vkadM+ksa ds :i esa le>us ds fy, gesa tux.kuk dh ì’BHkwfe esa tkuk 

iM+sxkA ;wjksi esa tux.kuk dh izfØ;k “kq: gks tkus ds lanHkZ esa uhrw “kekZ fy[krh gSa fd ^^tux.kuk dh 

izfØ;k ;wjksi ds dbZ ns”kksa esa vV~Bkjgoha lnh ls vkjEHk dh x;hA bldk ewy dkj.k fczVsu esa c<+rh xjhch 

vkSj blds fuokj.k ds mik;ksa ls tqM+k gqvk FkkA**4 uhrw “kekZ ds bl mYys[k ls le>k tk ldrk gS fd 

c<+rh tula[;k fdl izdkj ls fczVsu ds fy, ,d cM+h leL;k cu x;h FkhA ;|fi ;gk¡ ;g mYys[k djuk 

egÙoiw.kZ gS fd Hkkjr esa Bhd blds foijhr tux.kuk dk vkjEHk Hkkjrh; lekt dks tkuus rFkk bldks 

lkezkT; dh mi;ksfxrk dh ǹf’V ls fu;af=r djus ds fy, gqvkA uhrw “kekZ fy[krh gSa fd ^^fczVsu esa tux.

kuk djus ds dkj.k Hkys gh vkfFkZd jgs gksa] fdUrq blds mn~ns”; fHkUu FksA Hkkjr esa Hkkjrh; lekt dks 

tkuus vkSj fu;af=r djus dh ykylk bldk eq[; dkj.k cuhA**5 bl rjg Hkkjr esa tux.kuk dk mn~ns”; 

Hkkjrh; lekt dk tkrh; vk/kkj ij v/;;u djuk Fkk] ftlls fd tux.kuk ds vkadM+ksa dk mi;ksx fczfV”k 

vkSifuosf”kd fgrksa ds vuqlkj fd;k tk ldsA ;gh dkj.k gS fd fczVsu dh rqyuk esa Hkkjr esa tux.kuk ds 

lkekftd vkSj jktuhfrd izHkko fHkUu FksA bl izdkj Hkkjr esa tul¡[;k dks fofHkUu izdkj ls ckaVk x;kA 

/keZ laiznk;ksa esa caV x;k vkSj nwljs /keksZa ds lkFk rqyukRed :i ls izLrqr fd;k x;kA uhrw “kekZ fy[krh 

gSa fd ^^,d egÙoiw.kZ iz”u ;g Hkh mBrk gS fd D;k bl leL;k dh mRifÙk fczfV”k lkezkT;okn dh nsu 

Fkh ;k Hkkjr igys ls gh ^fgUnw* vkSj ^eqfLye* esa caVk gqvk FkkA FkkWel vkj- esVdkWQ ds vuqlkj ^^;g ,d 

lqfu;ksftr izfØ;k Fkh] ftls iz”kklfud lqfo/kk ds fy, mi;ksx esa yk;k x;kA** daiuh dks izkjEHk esa bl 

ckr dk fo”okl gks x;k Fkk fd vius “kklu dks LFkkfir djus vkSj cuk;s j[kus ds fy, vius v/khu iztk 

dh lH;rk] laLÑfr] Hkk’kk] /keZ] bfrgkl] iqjk.k vkSj xzUFkksa dh laiw.kZ tkudkjh vko”;d gSA viuh O;kid 

O;oLFkk dks cuk;s j[kus ds fy, vius v/khu Hkkjrh;ksa dks mUgksaus ^fgUnw* vkSj ^eqfLye* “kCnksa dk iz;ksx dj 

ìFkd :i ls laxfBr dj fn;kA blls iwoZ Hkkjr esa bl izdkj dk /kkfeZd foHkktu brus Li’V :i ls mtkxj 

ugha gqvk FkkA**6 bl rjg tux.kuk dks fczfV”k vkSifuosf”kd ljdkj us viuk ,d gfFk;kj gh cuk;kA 

vkt ge ns[krs gSa fd tula[;k òf) ds dkj.k iwjs fo”o esa LokLF; lEcU/kh vusd leL;k,¡ mRiUu gks jgh 

gSaA vr% tula[;k òf) ls mRiUu LokLF; rFkk vU; leL;kvksa dk ge fuEuor v/;;u dj ldrs gSa &

ifjokj esa tula[;k o`f) ds dkj.k gksus okyh LokLF; rFkk vU; leL;k,¡

ifjokj dh tula[;k vFkkZr ifjokj esa cPpksa dh la[;k esa o`f) gksus ls muds ikyu&iks’k.k] [kku&iku] 

f”k{kk] jgu&lgu vkfn dh leL;k,¡ mRiUu gks tkrh gSaA ifjokj esa ;fn fdlh naifÙk ds nks ls vf/kd cPps 

gksa rks mudh ns[k&Hkky Bhd ls ugha gks ikrh gSA D;ksafd lHkh cPpksa ds fy, i;kZIr Hkkstu ugha fey ikrk 
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gSA Hkkstu ;fn fey Hkh tk;s rks og :[kk&lw[kk rks gks ldrk gS] fdUrq larqfyr Hkkstu ugha gks ldrk 

gSA ;gh ugha T;knk cPps gksus dh fLFkfr esa muds fy, igus dk diM+k] jgus ds fy, i;kZIr fcLrj] dejs 

vkfn miyC/k djkuk Hkh laHko ugha gks ikrk gSA ge ns[krs gSa fd vius xk¡oksa ;k uxjksa esa ftu Hkh ifjokjksa 

esa cPPkksa dh la[;k vf/kd gksrh gS rks os ifjokj T;knkrj raxgky gh jgrs gSaA T;knk cPps gksus dh fLFkfr 

esa ek¡ dk LokLF; Hkh [kjkc jgrk gSA og vDlj chekj jgus yxrh gS rFkk cPps Hkh dqiks’k.k dk f”kdkj 

gks tkrs gSaA ifj.kkeLOk:i dbZ cPps iksfy;ks] lw[kk jksx vkfn ds f”kdkj gks tkrs gSaA 

lekt esa tula[;k o`f) ds LokLF; lEcU/kh izHkko

tula[;k esa vR;f/kd o`f) gksus ij lekt ij Hkh bldk izfrdwy izHkko iM+rk gSA lekt esa tula[;k 

o`f) ds dkj.k i;kZIr LokLF; lqfo/kk,¡ lHkh dks miyC/k ugha gks ikrh gSa] ftlls vusd chekfj;k¡ QSyus 

yxrh gSaA laØked jksxksa dk [krjk c<+ tkrk gSA i;kZIr LokLF; lqfo/kk,¡ u gksus ls jksxksa dk laØe.k c<+ 

tkrk gS vkSj lekt esa vusd vlk/; jksxksa dk [krjk c<+ tkrk gSA ;gh ugha lekt esa LoLFk ukxfjd 

ugha gksaxs rks lkekftd cqjkb;ksa dks c<+kok feyrk gSA blls xjhc O;fDr viuh ckfydkvksa dh “kknh tYnh 

djus yxrs gSa] ftlls cky fookg] csesy fookg vkfn gksus dh laHkkouk c<+ tkrh gSA tula[;k o`f) ds 

dkj.k lHkh dks jkstxkj] f”k{kk vkfn miyC/k djkuk laHko ugha gks ikrk gS] ftlls lekt esa pksjh] O;fHkpkj] 

cykRdkj vkfn dh leL;kvksa dh o`f) dk Hkh [krjk gks ldrk gSA

jkT; ds fodkl rFkk LokLF; lqfo/kkvksa ij tula[;k o`f) dk izHkko

tula[;k o`f) dk jkT; dh fodkl ;kstukvksa ij izfrdwy izHkko iM+rk gSA jkT; esa tula[;k o`f) 

ds dkj.k lHkh dks LokLF; lqfo/kk,¡ miyC/k djkuk laHko ugha gks ikrk gSA blls jkT; ds lalk/kuksa ij 

vuko”;d cks> c<+ tkrk gSA izfr O;fDRk MkWDVjksa dh miyC/krk ij Hkh izfrdwy izHkko iM+rk gS lkFk gh 

jkT; }kjk lHkh dks Hkkstu] f”k{kk] jkstxkj] LokLF; lqfo/kk,¡ miyC/k djkuk laHko ugha gks ikrk gSA ;gh 

dkj.k gS fd gekjs ns”k esa ftu jkT;ksa dh tula[;k o`f) nj vf/kd gS] mu jkT;ksa esa bl rjg dh ewyHkwr 

lqfo/kk,¡ de tula[;k o`f) okys jkT;ksa dh rqyuk esa de gSaA ;fn izfr O;fDRk LokLF; lqfo/kkvksa dh 

miyC/krk dh ckr dh tk; rks vf/kd tula[;k o`f) okys jkT;ksa esa vijk/k Hkh vf/kd gksrs gSa] ftldk 

jkT; dh dkuwu O;oLFkk ij Hkh izfrdwy izHkko iM+rk gSA 

jk'Vªh; Lrj ij tula[;k o`f) dk LokLF; lqfo/kkvksa ij izHkko

tula[;k o`f) vf/kd gksus ls ns”k ds fodkl ij Hkh cqjk izHkko iM+rk gSA fo”o esa vf/kd tula[;k 

o`f) okys ns”k blh dkj.k viuk i;kZIr fodkl ugha dj ikrs gSa] D;ksafd os vius vf/kdka”k /ku dk O;; 

yksxksa ds [kkus ds fy, Hkkstu] jgus ds fy, vkokl rFkk muds iguus ds fy, diM+k miyC/k djkus esa gh 

dj nsrs gSa] ftlls ;s ns”k fodkl dh nkSM+ esa fiNM+ tkrs gSaA ;gh dkj.k gS fd vkt Hkh fodkl”khy ns”k 

vius ukxfjdksa dks ewyHkwr lqfo/kkvksa dks miyC/k djkus esa gh yxs gSaA ;g ,d egÙoiw.kZ rF; gS fd Hkkjr 
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esa 2011 dh tux.kuk ds vuqlkj 377 fefy;u dh “kgjh vkcknh esa 18 izfr”kr vkcknh efyu cfLr;ksa esa 

jgus okyksa dh gSA “kgjksa esa vkokl dh deh ds ckjs esa 12oha iapo’khZ; ;kstuk ds fy, xfBr rduhdh lewg 

us vuqeku yxk;k gS fd 2012 esa edkuksa dh dqy deh 18-78 fefy;u Fkh] ftuesa iqjkus iM+ pqds] ?kuh 

cLrh okys vkSj cs?kj ifjokjksa ds vkJ; “kkfey Fks] ftuesa ls djhc 96 izfr”kr vkfFkZd n`f’V ls detksj 

vkSj de vk; oxZ dh Jsf.k;ksa ds fy, FksA7 ;|fi vkt fo”o Lrj ij fo”o LokLF; laxBu ¼MCY;w-,p- 

vks-½ bl fn”kk esa fujarj dk;Z dj jgk gS rFkk fo”o esa lHkh dks LokLF; lqfo/kk,¡ miyC/k djkus ds fy, 

iz;kljr gS] fQj Hkh fo”o dh vf/kdka”k tula[;k vkt Hkh ewyHkwr LokLF; lqfo/kkvksa ls oafpr gSA 2008 

bZ- ds vkadM+ksa ds vuqlkj Hkkjr esa tula[;k o`f) ds dkj.k vlaØfer chekfj;k¡ tSls& ân;?kkr] dSalj 

vkSj Mk;fcVht esa c<+ksrjh gqbZ gSA8 blh rjg jk’Vªh; Lrj tula[;k o`f) dk izfrdwy izHkko ns”k dh f”k{kk 

O;oLFkk ij Hkh iM+ jgk gSA f”k{kk ekuo fodkl dk lkj gS tks ns”k ds lkekftd&vkfFkZd rkus&ckus dks 

larqfyr djus esa ,d egÙoiw.kZ vkSj mipkjkRed Hkwfedk fuHkkrh gSA Hkkjr ds ukxfjd ewY;oku lalk/ku 

gSa] ,sls esa ,d vjc ls vf/kd tula[;k okys etcwr ns”k dks csgrj xq.kork okyk thou ikus ds fy, 

ekSfyd f”k{kk ds :i esa fodkl vkSj ns[kHkky dh vko”;drk gSA blds fy, gekjs ukxfjdksa ds lexz 

fodkl dh vko”;drk gS] tks fd f”k{kk dh etcwr uhao ds fuekZ.k ls gh gkfly gks ldrh gSA9 Hkkjr dh 

fujarj c<+rh tula[;k ds dkj.k f”k{kk O;oLFkk ij Hkh Hkkjr dks vius lalk/kuksa dks vR;f/kd O;; djuk 

iM+ jgk gSA ns”k dh c<+rh tula[;k ds fy, i;kZIr LokLF; lqfo/kk,¡ miyC/k djkus ds fy, Hkkjr ljdkj 

us o’kZ 2002 esa jk’Vªh; LokLF; uhfr ¼,u-,p-ih-½ rS;kj dh gSA bl LokLF; uhfr dk mn~ns”; ;g gS fd 

dksbZ Hkh O;fDr vkfFkZd n`f’V ls v{ke gksus ds dkj.k leqfpr fpfdRlk ns[kHkky ls oafpr u jgsA10 vk/

kqfud fpfdRlk i)fr dh tfVyrk dks /;ku j[krs gq,] mfpr funku vkSj bykt gsrq vko”;d ijke”kZ] 

iz;ksx”kkyk rFkk laLFkkxr lqfo/kkvksa ls ;qDr iw.kZ fodflr LokLF; lqfo/kk,¡ miyC/k djkbZ tk;asA bl 

mn~ns”; ls jk’Vªh; LokLF; uhfr rS;kj dh x;h gSA

fu"d"kZ

mi;qZDr foospuk ls Li’V gS fd yxkrkj c<+rh tula[;k ds dkj.k Hkkjr dks vusd leL;kvksa dk 

lkeuk djuk iM+ jgk gSA tula[;k ds rhoz xfr ls c<+us ls ns”k dk fodkl rks izHkkfor gks gh jgk gS 

lkFk gh lhfer lalk/kuksa ,oa fujarj c<+rh tula[;k ds dkj.k LokLF; lEcU/kh leL;kvksa ds lkFk gh vU; 

izdkj dh leL;k,¡ Hkh mRiUu gks jgh gSa] buesa vf”k{kk] xjhch] chekjh] csdkjh] egkekjh vkfn dk [krjk 

Hkh fujarj c<+ jgk gSA  

lanHkZ

1- naMdjlg% deZf”ky d’kZdks ckfy”kLokH;oj.kizk;ks HkfDr”kqfpeuq’; bfr tuinlEir~ vFkZ”kkL= VI, 1, mn~/k`r “kekZ] 

jke”kj.k] izkphu Hkkjr esa jktuhfrd fopkj ,oa laLFkk,¡] jktdey izdk”ku izk-fy- ubZ fnYyh] 1995] i`- 50

2- tSu] iq[kjkt] esgrk] thou ,oa [kUuk] oh-,u-] jktuhfrd fopkjd ,oa laLFkk,¡] lkfgR; Hkou ifCy”klZ ,oaf MLVªhC;wVlZ] 

vkxjk] 2004] i`- 203
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3- >k] fnyhi dqekj] jk’Vª dh ladYiuk&I “kkL=h; xzUFkksa esa] jk’Vªokn dk Hkkjrukek] Hkkjr esa mifuos”kokn vkSj jk’Vªokn] 

laiknd & vHk; izrki flag] vksfj;aV CySdLoku] gSnjkckn] 2017] i`- 6

4- “kekZ] uhrw] fczfV”k Hkkjr esa tux.kuk] jk’Vªokn dk Hkkjrukek] Hkkjr esa mifuos”kokn vkSj jk’Vªokn] laiknd & vHk; 

izrki flag] vksfj;aV CySdLoku] gSnjkckn] 2017] i`- 155

5- “kekZ] uhrw] mijksDr] i`- 156

6- mijksDr

7- Hkkjr 2017] okf’kZd lanHkZ xzUFk] vij egkfuns”kd] izdk”ku foHkkx lwpuk vkSj izlkj.k ea=ky;] Hkkjr ljdkj] ubZ fnYyh] 

2017] i`- 449

8- euksjek bZ;j cqd] ey;kyk euksjek] dksV~V;e dsjy] Hkkjr] 2008] i`- 221

9- Hkkjr 2017] iwoksZDr] i`- 242

10- mijksDr
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*'kks/kkFkhZ] LukÙkdksÙkj fgUnh foHkkx] Hkw- uk- ea- fo- fo- ykywuxj] e/ksiqjk fcgkjA

Lkedkyhu fgUnh dgkuh dh mís'; ,oa vkSfpR;

vukst ikloku*

'kks/k v/;;u dh mís'; ,oa vkSfpR;

(Purpose and Need of the Research Project)

Lkedkyhu fgUnh dgkuh dk igyk nkSj 20oha 'krkCnh ds mÙkjk)Z ls 'kq: gksrk gSA Lora=rk ds iwoZ ds 

ca/kh&c/kkbZ ifjikVh ls vyx gVdj Lokra™;ksÙkj dgkuhdkjksa us ledkyhu nkSM+ dh ihM+k dk vuqHko dj 

ubZ ekU;rk,¡ LFkkfir djrk gSA vkRe l?k"kZ] O;fDr la?k"kZ vkSj 'kgjh thou ds ;FkkFkZ dh vfHkO;fDr ds 

lkFk yksdrkaf=d psruk dh vfHkO;fDr rFkk muds izfr laosnuk dk Loj Hkh cqyan gks tkrk gSA ikfjokfjd] 

lkekftd vkSj jktuSfrd lEcU/kksa dh lPpkbZ vkSj yksdrkaf=d psruk ds izfr uSfrd n`f"V dk inkZQk’k 

gksus yxrk gSA csjkstxkjh vkSj csxkjh ds chp Hkz"V ljdkjh ra=ksa dh iksy [kqyus yxrh gSA yksdra= ekuo 

lH;rk dk loksZÙke LiIu gksrk gSA ftlesa ekuoh; ewY; Lora=rk] lejlrk vkSj ca/kqRo dh Hkkouk vkSj 

yksdrkaf=d vfLerk ds la?k"kZ:ih ;FkkFkZ dk vadu bu dgkfu;ksa esa Li"V :Ik ls fn[kkbZ nsrk gSA ledkyhu 

dgkuh;ksa us viuh dgkfu;ksa ds ek/;e ls yksdrkaf=d psruk dh [kkst djrs gq, yksdrkaf=d vfLerk dk 

Loj turkaf=d ewY;ksa ds /kjkry ij mBkrs gSaA

Ledkyhu dgkfu;ksa ls iwoZ Hkh dbZ dgkfu;k¡ ,slh gS] tks yksdrkaf=d psruk dk foospu&fo’ys"k.k 

izLrqr djrk gSA VksdM+h Hkj feV~Vh ¼ek/ko jko lizs½ dgkuh yksdrkaf=d psruk dks O;Dr djus okyh igyh 

dgkuh gks ldrh gSA

Lkedkyhu dgkuh Hkh yksdra= ds gj Toyar iz’u ls Vdjkrs gq, yksdrkaf=d ewY;ksa dks vkRelkr~ 

djrk gS] ftlesa O;fDr lkEiznkf;d] ikfjokfjd ruko vkSj volkn tSlh pqukSfr;ksa ls la?k"kZ djrk gqvk 

fn[kkbZ iM+rk gSA

yksdrkaf=d psruk dks vfHkO;Dr djusokys ledkyhu dgkuhdkjksa esa t;uanu] vuar flag] Kkujatu] 

dk’khukFk flag] 'ks[kj tks’kh] fxfjjktfd’kksj] fefFkys’oj] Lo;a izdk’k vkSj ;ksxs’k xqIr vkfn izeq[k gSA

t;uanu leFkZ dgkuhdkj ds :Ik esa lkeus vkrk gS miHkksDrkoknh laLd̀fr vkSj cktkjokn dh foMacukvksa 

ij izgkj djrs gq, viuh nenkj mifLFkfr ntZ djrs gSA budh dgkfu;ksa esa lkekftd vUrZfojks/kksa vkSj 

=klfn;ksa dk ;FkkrF; :Ik izLrqr dj viuh nenkj mifLFkfr ntZ djrs gSaA lUUkkVk Hkax] vdsys xkUgh 

th] dLrqjh igpkuks oRl] nky ugh xysxh vc] ?kj Qw¡d rek’kk] xqgkj] xk¡o dh fllfd;k¡] Hkhrj?kkr] vkfn 

izeq[k dgkuh laxzg ds ek/;e ls t;uanu us viuh rksdrkaf=d psruk dh vfHkO;fDr dks cy fn;k gSA
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^?kj Qw¡d rek’kk^ dgkuh esa yksdrkaf=d psruk dk cM+k O;kid n`f"Vdks.k fn[kkbZ iM+rk gSA

vk/kqfudrk ds u, nkSj ds dgkuhdkj ds :Ik esa Kkujatu fo[;kr gS] ftudh dgkfu;k¡ e/;eoxhZ; 

thou =klnh dks csudkc dj nsrh gSA u;s&iqjkus ewY;ksa dh VdjkgV ds chp yksdrkaf=d psruk dks O;Dr 

djusokys ;FkkFkZ/kehZ dgkuhdkj gSaA ^QSal ds b/kj m/kj^] ^;k=k^] ^{k.kthoh^] liuk ugha vkfn dgkuh laxzg 

izdkf’kr gSA

izxfr’khy psruk ds dgkuhdkj dk’khukFk flag] lkekU; vkneh ds i{k/kj jgs gSA lgt xzkeh.k thou 

cks/k ds lkFk yksdrkaf=d ewY;ksa dks Loj nsusokys ys[kd dk’khukFk flag us viuh dgkfu;ksa eas vke vkneh 

ds 'kks"k.k] ekuoh; ewY;ksa dk fo?kVu vkSj lkekftd&vkfFkZd psruk ds ;FkkFkZ dk izHkkoh fp=.k fd;k gSA 

^yksx foLrjksa ij^] ̂ lqcg dk Mj^] ̂ vknehukek^] ̂ u;h rkjh[k^] ̂ dy dh QVs gky dgkfu;k¡^] ̂ lnh dk lcls 

cM+k vkneh^] ^dfork dh u;h rkjh[k^ vkfn dgkuh laxzg izdkf’kr gSaA

'ks[kj tks’kh dh dgkfu;ksa esa Hkh u dsoy ckSf)d mUes"k gS] cfYd ;FkkFkZ dh xgjh vuwHkwfr gSA etnwjksa] 

'kksf"krksa vkSj ihfM+rksa dks ikjn’khZ fp=.k budh dgkfu;ksa esa feyrk gSA

dk’kh dh ?kVokj] lkFk ds yksd gyokgk] esjk igkM+] ukSjaxh chekj gS] Mkaxjhokys cPps dk liuk] 

vkneh dk Mj vkfn dgkuh laxzg izdkf’kr gks pqds gSaSA

'kgjh thou&’kks/k dks ysdj dgkuh fy[kusokys fxfjjktfd’kksj dk uke izeq[krk ls fy;k tk ldrk 

gSA fL=;ksa dh ihM+k] f’k{kk&O;oLFkk ds lkFk e/;eoxhZ; thou dh dbZ folaxfr;ksa dk izHkkoh fp=.k budh 

dgkfu;ksa] esa feyrk gS ̂ ’kgj nj 'kgj^] ̂ oYnjksth^ rFkk ̂ ;g nsg fdldh^ gS vkfn dbZ dgkuh laxzg izdkf’kr 

gSa] ftlesa turkaf=d ewY;ksa ds chp] yksdrkaf=d psruk dk Loj Hkh fn[kkbZ iM+rk gSA

izsepan dh dgkuh&ijEijk dks vkxs c<+kusokys dgkuhdkj feFkys’oj us Hkh viuh dgkfu;ksa ds ek/;e 

ls xzkeh.k turkaf=d ewY;ksa dh i{k/kjrk Lohdkjrs gq, fdlku] etnwj] v/;kid vkSj f’kf{kr&vf’kf{kr lHkh 

ds ;FkkFkZ dk vadu fd;k gSA buds xk¡o ds yksx] foxzg ckcw] frfj;k tue] tequh vusd dgkuh laxzg 

izdkf’kr gks pqds gSaA

dkys’oj] jes’kpUnz 'kkg] Lo;a izdk’k vksj ;ksxs’k xqIr vkfn dgkuhdkjksa us turkaf=d ewY;ksa ds lkFk 

yksdrkaf=d psruk dh vfHkO;fDr djusokys dFkkdkj gSSaA

oLrqr% mi;qZDr rF;ksa ds vkyksd eas ledkyhu dgkfu;ksa esa fpf=r turkaf=d ewY;ksa vkSj yksdrkaf=d 

psruk dk mn~?kkVu gh gekjk mís’; gSA ledkyhu nkSj esa bl psruk dk mn~?kkVu djuk vkSfpR;ijd 

Hkh gSA 

'kks/k v/;;u dk foLr`r fooj.k ,oa v/;k;hdj.k

(Details of the Project wit Chaptrazation)

mi;qZDr rF;ksa ds foLr`r v/;;u ds fy, 'kks/k&fo"k; dks fuEufyf[kr v/;k;ksa esa foHkkftr djus 

dk iz;kl gS%&
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v/;k;&1

ledkyhu fgUnh dgkuh % Lo:Ik vkSj vo/kkj.kkA

v/;k;&2

ledkyhu fgUnh dgkfu;ksa ds oSf’k"V~;

v/;k;&3

ledkyhu fgUnh dgkfu;ksa esa ledkyhu lanHkZ

v/;k;&4

ledkyhu fgUnh dgkfu;ksa esa yksdrkaf=d psruk dk fodkl

milagkj

ifjdYiuk

(Hypothesis)

izLrkfor 'kks/k fo"k; esa ledkyhu fgUnh dgkfu;ksa ds ek/;e ls fofo/k ledkyhu lanHkksaZ ds vkyksd 

esa yksdrkaf=d psruk dks mn~?kkfVr djus dh ifjdYiuk gSA

ifjdYiuk

(Methodology)

izLrkfor 'kks/k&fo"k; esa dR;] izfrik| vkSj yksdrkaf=d psruk dk foospu] fo’ys"k.k vkSj ewY;kadu 

dh i)fr;k¡ ,sfrgkfld] rqyukRed vkSj O;k[;kRed gksaxhA

lanHkZ xzaFk lwph

Ø- dgkuh    ys[kd

I. vknehukek    dk’khukFk flag

II. ubZ rkjh[k    dk’khukFk flag

III. [kjksap    dk’khukFk flag

IV. lnh dk lcls cM+k vkneh  dk’khukFk flag

V. liuk ugha    Kkujatu

VI. 'kgj nj 'kgj    fxfjjktfd’kksj

VII. oYnjksth    fxfjjktfd’kksj

VIII. ;g nsg fdldh gS   fxjktfd’kksj

IX. eqgYys dk jko.k   jes’kpUnz 'kkg
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X. ekui=    jes’kpUnz 'kkg

XI. fFk;sVj    jes’kpUnz 'kkg

XII. foxzg ckcw    fefFkys’oj

XIII. frfj;k tue    fefFkys’oj

XIV. ekVh dh egd /kjrh xk¡o dh  fefFkys’oj

XV. lwjt dc fudysxk   Lo;aizdk’k

XVI. vxyh fdrkc    Lo;a izdk’k

XVII. vk,¡xs vPNs fnu Hkh   Lo;a izdk’k

XVIII. lU/kku    Lo;a izdk’k

XIX. lUukVk Hkax    t;uanu

XX. vdsys xkUgh th   t;uanu

XXI. vc ?kj Qw¡dr ek’kk   t;uanu

XXII. xqgkj    t;uanu

XXIII. vktknh eqckjd   deys’oj

lgk;d xzaFk lwph

I. fgUnh dk x| lkfgR;&MkW- jkepUnz frokjh

II. fgUnh lkfgR; dk bfrgkl&la- MkW- uxsUnz vkSj MkW- gjn;ky

III. fgUnh lkfgR; dk nwljk bfrgkl&MkW- cPpu flag

IV. vk/kqfud fgUnh lkfgR; dk bfrgkl&MkW- cPpu flag

V. Lokra™;ksÙkj fgUnh lkfgR;&y{ehlkxj ok".ksZ;

VI. fgUnh dgkuh dk fodkl&MkW- e/kqjs’k

VII. fgUnh dgkuh % varjax igpku&MkW- jkenj’k feJ

VIII. fgUnh dgkuh ds lkS o"kZ&MkW- nhukukFk flag
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*,e- ,-] ,e- fQy] usV] ih-,p-Mh- Lkekt'kkL=k foHkkx] vflLVs.V izksQslj] MkW- vk'kk Le`fr egkfo|ky;] y[kuÅA

Lkkekftd vkUnksyu

MkW- uhrw* 

Lkkekftd vkUnksyu lkekftd ifjorZu dk ,d fo'ks’k izfreku gSA dqN le; igys rd lkekftd vkUnksyu 

dks dsoy bfrgkl ds v/;;u dk fo’k; ekuk tkrk Fkk] ysfdu /khjs&/khjs ;g eglwl fd;k tkus yxk fd 

lkekftd vkUnksyuksa dh mRifRr ds dkj.k rFkk blds ifj.kke eq[; :Ik ls lkekftd gSaA Lora=rk ds 

ckn fofHkUu lektksa esa lkekftd vkUnksyuksa ds }kjk ftl rjg lkekftd lajpuk vkSj fofHkUu laLFkkvksa 

ds ckn fofHkUu laLFkkvksa esa O;kid ifjorZu yk;s x;sA

ifjorZu lekkftd O;oLFkk esa ,drk cuk;s j[kus ij cy nsrk gS] ysfdu vkUnksyu esa fojks/k vkSj 

la?k’kZ ds rRo Nqis gksrs gSaA

tSEl eSdh dk ekuuk gS fd ^^lkekftd vkUnksyu Hkh ifjorZu dk ,d fo'ks’k leqnk; vFkok lewg 

cgqr tkx:d gksdj viuh lkekftd laLFkkvksa vkSj O;ogkj ds rjhdksa ls fdlh u fdlh lhek rd 

vlarq’V jgus ds dkj.k lkekftd lajpuk esa bl rjg ifjorZu ykus dk iz;Ru djrs gSa tks mudh orZeku 

vko';drkvksa ds vuqdwy gksA**

Hkkjr esa lkekftd vkUnksyuksa dk bfrgkl cgqr iqjkuk jgk gSA lksygoha 'krkCnh esa gksus okyk HkfDr 

vkunksyu /kkfEkZd :f<+;ksa ds fojks/k ls lEcfU/kr FkkA

mUuhloha 'krkCnh esa lekt lq/kkj vkUnksyu ds }kjk tkfrxr vlekurkvksa] /kkfeZd va/kfo'oklksa 

rFkk lkekftd dqizFkkvksa dk O;kid fojks/k fd;k x;kA chloha 'krkCnh esa gksus okys jk’Vªh; vkUnksyu us 

lEiw.kZ fczfV'k 'kklu dks fgykdj ,d u;h lkekftd vkSj jktuhfrd psruk dks tUe fn;kA blh 'krkCnh 

esa fiNM+s oxksZa ds vkUnksyuks] tutkrh; vkUnksyuksa] d`"kd vkUnksyuksa rFkk efgyk vkUnksyuksa ds izHkko ls 

gekjh ijEijkxr lkekftd lajpuk vkSj lkekftd lEcU/kksa esa ftrus O;kid ifjorZu gq,] dqN le; igys 

rd ge mudh dYiuk Hkh ugha dj ldrs FksA

lkekftd vkUnksyu ,d ,slk lkewfgd iz;Ru gS tks fdlh fopkj/kkjk ds vk/kkj ij yksxksa dks laxfBr 

gksdj viuh leL;kvksa dk lek/kku djus rFkk okafNr mn~ns';ksa dks izkIr djus dh izsj.kk nsrk gSA lkekftd 

vkUnksyu dk mn~ns'; O;fDr;ksa dh vUrfØ;kvksa] lkekftd laLFkkvksa vFkok lkekftd O;oLFkk esa iw.kZ ;k 

vkaf'kd ifjorZu ykuk gksrk gSA

lkekftd vkUnksyuksa dk bfrgkl crkrk gS fd fofHkUu lektksa esa le;&le; ij iSnk gksus okys 

vkUnksyu rHkh izHkkoh cus tc O;ogkj ds LFkkfir rjhdksa vFkok lkekftd laLFkkvksa dh mi;ksfxrk lekIr 

gks tkus ds dkj.k lekt dk larqyu fcxM+us yxkA blh n'kk esa cgqr ls O;fDr ,d dq'ky usr`Ro esa 

laxfBr gksdj bl rjg dh O;oLFkk LFkkfir djus dk iz;Ru djus yxrs gSa tks muds vfLrRo ds fy, 
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vko';d gksA lHkh lkekftd vkUnksyu tupsruk ds izrhd gskrs gSaA ;gh dkj.k gS fd Hkkjr dh ijEijkxr 

lkekftd lajpuk rFkk lkekftd ewY;ksa dks cnyus esa fofHkUUk vkUnksyuksa dh Hkwfedk cgqr egRoiw.kZ jgh gSA

lkekftd vkUnksyu ds dsUnz esa dbZ ckj lkekftd ifjorZu fo|eku jgrk gSA ;g ifjorZu fdlh 

izfrLi/kkZ ds QyLo:Ik tUe ugha ysrk cfYd fdlh u fdlh leL;k ds fo:) [kM+k gskrk gS vkSj mldk 

fojks/k djrk gS] tSls lrh&izFkk ;k cky&fookg dk fojks/k fd;k x;k vkSj fo/kok iqufoZokg dks ekU;rk nsus 

ds fy, vkUnksyu fd;s x,A L=h f'k{kk ij cy fn;k x;kA

mUufr vkSj fodkl ds lkFk&lkFk vusd izdkj dh vkfFkZd&lkekftd o lkaLd`frd leL;k,a Hkh 

mRiUu gksrh gS] tSls vlekurk] 'kks’k.k] neu] vR;kpkj tSlh vkfFkZd leL;kvksa dk tUe gqvk] ogha o.kZ 

vkSj tkfroknh O;oLFkk us ,d nwljs izdkj dh leL;kvksa dks mRiUu fd;kA

'kks’k.k dh vo/kkj.kk vkSj izo`fRr lkeUrh vkSj iwathoknh O;oLFkk ls tqM+h gqbZ gSA fiNM+h tkfr;ksa] 

vuqlwfpr tkfr;ksa] tutkfr;ksa] nfyr&tkfr;ksa] nqcZy oxZ vkSj efgykvksa ls tqM+s vkUnksyuksa dh izd`fr 

leku ugha gSA lHkh izdkj ds vkUnksyuksa dh izd`fr leku ugha gSA lHkh izdkj ds vkUnksyu vius oxZ] 

tkfr] lEiznk; dh ekaxksa dh iwfrZ gsrq la?k’kZ djrs gSaA

Lkkekftd vkUnksyu dh fØ;k,a lkekftd O;oLFkk esa cnyko ykuk pkgrh gS ftlls fd lekt ds 

ewY; vkSj lksp esa ifjorZu gks ldsaA u;h O;oLFkk u;s ewY;ksa ds lkFk LFkkfir gks ldsaA lkekftd vkUnksyu 

esa fopkj ,d egRoiw.kZ rRo gS tks bls Lo:Ik iznku djrk gSA mls laxfBr vkSj fØ;k'khy cukus esa 

lgk;d gksrk gSA dksbZ Hkh vkUnksyu ftldh uhao esa dksbZ fopkjk/kkjk ugha gS og u rks cgqr fnuksa rd py 

ldrk gS vkSj u mls dksbZ cM+h lQyrk izkIr gks ldrh gSA ,d l'kDr fopkj/kkjk ,d etcwr lkekftd 

vkUnksyu dks c<+kus esa lgk;d curh gSA fo'o ds fofHkUu ns”kksa esa vusd izdkj dh 'kklu O;oLFkk fo|eku 

gSA izR;sd O;oLFkk esa turk dks de vFkok vf/kd vf/kdkj izkIr gSaA

Lkektoknh ns'kksa esa jkT; o ljdkj gh loksZifj gSA mlh ds vkns'kksa dk turk vk¡[k cUn djds ikyu 

djrh gSA ljdkj o lRrk ds fo:) vkUnksyu gks ugha ldrsA bu 'kklu iz.kkfy;ksa ds foijhr yksdra=h; 

O;oLFkk gS ftlesa okLrfod 'kfDr o ljdkj es au gksdj turk esa vkSj turk ds pqus gq, izfrfuf/k;ksa esa 

gksrh gSA ;s pqus gq, izfrfuf/k gh ljdkj cukrs gSaA

yksdra= esa turk dks ;g vf/kdkj izkIr gS fd ;fn og ljdkj ds dk;ksZa] fu.kZ;ksa vkSj dkuwu O;oLFkk 

ls lUrq’V ugha gS rks og ljdkj ds fu.kZ;ksa ds fo:) vkUnksyu dj ldrs gSA

;fn turk dk 'kks’k.k fd;k tk jgk gS] vR;kpkj mRihM+u] vjktdrk esa o`f) gks jgh gSA ftlls 

turk ds tku] eky dks [krjk mRiUu gks x;k gS rks turk ljdkj dk /;ku bu cqjkb;ksa dh vksj 

vkdf’kZr djus ds fy, vkUnksyu djrh gSA os nSfud thou dh leL;kvksa dks ysdj Hkh vkUnksyu djrh 

gS izR;sd jktuSfrd vkUnksyu dh i`’BHkwfe esa dksbZ u dksbZ leL;k vo'; gksrh gS ftls jktuhfrd jax 

nsdj jktuhfrd ny vkUnksyu djrs gSaA

Lkkekftd vkUnksyuksa dk jktuhfrdj.k gks x;k gSA yksdra=h; O;oLFkk esa lkekftd vkUnksyu lkekftd 

leL;kvksa dk niZ.k Hkh gSA ftl ns'k esa ftruh vf/kd vkfFkZd&lkekftd] lkaLd`frd o jktuSfrd leL;k;sa 
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gksxh ml ns'k esa lkekftd vkUnksyuksa dh la[;k Hkh vf/kd gksxh yksdra= esa turk dks ;g vf/kdkj izkIr 

gS fd og ljdkj ij vkUnksyu ds }kjk ncko cuk, vkSj leL;kvksa ds fujkdj.k ds fy, mUgsa ck/; djsA

Lkekftd vkUnksyu ds vYidkyhu vkSj nh/kZdkyhu vusd Lo:Ik gS tks le;&le; ij LFkkuh;] 

{ks=h;] jkT; vkSj jk’Vªh; Lrj ij ?kfVr gksrs gSaA dHkh egRoiw.kZ vUrjkZ"Vªh; ?kVuk,a Hkh vkUnksyu djus 

ds fy, izsfjr djrh gSA

Lkekftd vkUnksyu l'kDr usr`Ro vkSj laxBu dh ekax djrh gS ftlls izHkkoh <ax ls ifjorZu yk;k 

tk ldsA

lUnHkZ xzUFk lwph

 ys[kd dk uke&   iqLrd dk uke

1- MkW- th- ds- vxzoky  lkekftd vkUnksyu

2- ch- ,u- flag   Hkkjr esa lkekftd vkUnksyu

3- /kuat; flag   Hkkjrh; lkekftd fpUruA

4- ds- ,u- if.kDdj  Hkkjr esa jk’Vªh; ,oa okeiaFkh fopkj/kkjk
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‘Ó\+>±D $|ü¢e b˛sê≥+ >∑TDbÕsƒê\T\˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥ |òüT{≤ºìï, ‘Ó\+>±D\˝Àì Á|ü»\ kÕe÷õø£,
Ä]∆ø£ dæ∆‹>∑‘T\qT yÓ{Ïº#êøÏØ $<ÛëHêìï >∑÷]Ã $e]+#&É+ »]–~.

‘Ó\+>±D kÕjTT<Ûäb˛sê≥ HêjT≈£î&ÉT sê$ HêsêjTD¬s&ç¶ >±s¡T s¡∫+∫q Ms¡ ‘Ó\+>±DHê
nqTuÛÑyê\T C≤„|üø±\T nH̊ Á>∑+<Ûä\˝À ‘êqT ìC≤+ dü+kÕúq+˝À #÷dæq <ës¡TD≤\T, M{ÏøÏ e´‹πsK+>± Á|ü»\qT
dü+|òüT{Ï‘+>± kÕjTT<Ûä b˛sê≥ |ü+<ÛëyÓ’|ü eT*¢+∫q $<Ûëq+ ô|s√ÿqã&ç+~. <̊e\|ü*¢ yÓ+fÒX«sY sêe>±s¡T
s¡∫+∫q ‘Ó\+>±D Á|ü»\ kÕjTT<Ûä b˛sê≥ #]Á‘ (1947`51) nqT Á>∑+<Ûä+\˝À ìC≤+ ìs¡+≈£îX‘«+, uÛÑ÷kÕ«eT´
$<Ûëq+ M{ÏøÏ e´‹πsø£+>± Ä+Á<Ûä eTVü≤düuÛÑ HêjTø£‘«+\˝À Á|ü»\T b˛sê&ç kÕ~Û+∫q $»jT\qT ô|s√ÿHêïs¡T.
q˝≤¢ qs¡dæ+VüQ\T>±s¡T s¡∫+∫q ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ Hê nqTuÛÑyê\T nH̊ Á>∑+<Ûä+̋ À Hê&ÉT ìC≤+
bÕ\q\˝À uÛ≤>∑yÓTÆq es¡+>∑̋ Ÿ düTuÛ≤˝Àì uÛÑ÷kÕ«eTT\T, »MT+<ës¡T\T yês¡T nqTdü]+∫q Á≈£Ls¡ $<ÛëHê\qT
m+&É>∑&ÉT‘÷ Á|ü»\T kÕ–+∫q b˛sê{≤ìï $e]+#ês¡T. M]‘√bÕ≥T ‘Ó\+>±D kÕjTT<Ûäb˛sê{≤ìøÏ $$<Ûä
ÁbÕ+‘ê\\˝À HêjTø£‘«+ eVæ≤+∫q ;Û+¬s&ç¶ q]‡+Vü≤¬s&ç¶>±s¡T <√&Ü¶ qs¡‡jT´>±s¡T, eT~›ø±jT\ z+ø±sY>±s¡T, qÁs¡
sê|òüTe¬s&ç¶>±s¡T, eT\T¢ dü«sê»´+>±s¡T, Äs¡T≥¢ k˛<äs¡T\T  yÓTT\<ä\>∑T HêjT≈£î\T  ‘eT nqTuÛÑyê\qT, b˛sê≥‘‘«ìï
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 eTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\q

ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :
uÛÑ÷$Tø√dü+, uÛÑTø°Ôø√dü+, $eTTøÏÔ ø√dü+ yÓ{Ïº#êøÏ] ìs¡÷à\q ø√dü+ ìC≤+≈£î »MT+<ës¡T\≈£î,

uÛÑ÷kÕ«eTT\≈£î e´‹πsK+>± ‘Ó\+>±D dü+kÕúq+˝À »]–q Á|ü»\ b˛sê{≤ìï ‘Ó\+>±D Á|ü»\ kÕjTT<Ûä
b˛sê≥ #]Á‘̋ À ì*∫b˛sTT+~. Á_{Ïwt kÕÁe÷»´yê<ä+ qT+&ç Ä>∑düTº 15, 1947 s√E uÛ≤s¡‘<̊XÊìøÏ
$eTTøÏÔ \_Û+∫Hê ìC≤+ dü+kÕúHêìøÏ e÷Á‘+ kÕ«‘+Á‘́ + \_Û+#̋ Ò<äT. ôdô|º+ãsY 17, 1948 Hê&ÉT
Hê{Ï uÛ≤s¡‘ Á|üuÛÑT‘«+ ªªÄ|üπswüHé b˛˝À nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »]|æ ìC≤+ dü+kÕ∆Hêìï uÛ≤s¡‘ jT÷ìjTHé̋ À
$©q+ #̊düT≈£îH̊ n+‘ es¡≈£î Çø£ÿ&ç Á|ü»\≈£î $eTTøÏÔ \_Û+#̋ Ò<äT. ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+
1946˝À ÁbÕs¡+uÛÑyÓTÆq Á|ü»\ ìsêàDjTT‘yÓTÆq $|ü¢y√<ä́ eT+ 1940`41 qT+∫ ÁbÕs¡+uÛÑyÓTÆ+~. Bìì
dü]>± Äs¡ú+ #̊düTø√yê\+fÒ ÄHê{Ï ‘Ó\+>±D≤˝Àì sê»ø°jT, kÕe÷õø£, Ä]úø£ |ü]dæúø‘T\qT ns¡ú+
#̊düTø√e\dæq nedüs¡+ ñ+~. Hê&ÉT ‘Ó\+>±D≤˝À |üP´&É̋ Ÿ uÛÑTkÕ«eT´ e´edü∆, yÓ{Ïº#êøÏ] $<Ûëq+,
ìC≤+ düèwæº+∫q Áô|’ẙ{Ÿ ôd’q´+ nsTTq s¡C≤ø±s¡¢ <äTs¡+‘ê\T, Ä+Á<Ûä eTVü≤düuÛÑ ñ<ä́ eT\T kÕjTT<Ûä
b˛sê≥+ yÓ’|ü Á|ü»\qT eT*¢+#êsTT.


‘Ó\+>±D≤ kÕjTT<Ûä b˛sê≥+ Hê{Ï ôV’≤Á<ëu≤<é dü+kÕ∆q+\̋ Àì kÕe÷õø£, Ä]∆ø£ |ü]dæ∆‘T\qT $e]+#&É+,
Hê{Ï |üs¡ø±\ ÁbÕ+‘ Á|üC≤ b˛sê{≤ìï ‘Ó*jTCÒjT&É+, |üsêø±\ ‘ê\÷ø±\̋ Àì »MT+<ës¡T\T kÕe÷q´ Á|ü»\
|ü≥¢ nqTdü]+∫q  Á≈£Ls¡ $<ÛëHê\qT $XÛø£]+#&É+, »MT+<ës¡¢≈£î C≤^sê›s¡¢≈£î e´‹πsK+>± Á|ü»\T dü+|òüT{Ï‘+>±
b˛sê&çq b˛sê{≤ìï $e]+#&É+,
»*jTHéyê˝≤u≤>¥qT eT]|æ+∫q eTs√ »*jTHé yê˝≤u≤>¥>± >∑T]Ô+#ã&çq b˛sê≥+\˝À neTs¡‘«+ b˛+~q
Ms¡T\ ‘́ >±ìï ‘Ó*jTCÒ jT&É+. e÷ |ü]XÀ<Ûäq≈£î>±qT >∑‘+\˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ ô|’ »]–q nH̊ø£
|ü]XÀ<Ûäq\qT n<Ûä́ jTq+ #̊jT&É+ »]–+~. n≥Te+{Ï yê{Ï\˝À |ü#êÃ¤|ü*¢ düT+<äs¡jT´>±s¡T s¡∫+∫q Ms¡
‘Ó\+>±D $|ü¢e b˛sê≥+ >∑TDbÕsƒê\T\˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥ |òüT{≤ºìï, ‘Ó\+>±D\˝Àì Á|ü»\ kÕe÷õø£,
Ä]∆ø£ dæ∆‹>∑‘T\qT yÓ{Ïº#êøÏØ $<ÛëHêìï >∑÷]Ã $e]+#&É+ »]–~.

‘Ó\+>±D kÕjTT<Ûäb˛sê≥ HêjT≈£î&ÉT sê$ HêsêjTD¬s&ç¶ >±s¡T s¡∫+∫q Ms¡ ‘Ó\+>±DHê
nqTuÛÑyê\T C≤„|üø±\T nH̊ Á>∑+<Ûä\˝À ‘êqT ìC≤+ dü+kÕúq+˝À #÷dæq <ës¡TD≤\T, M{ÏøÏ e´‹πsK+>± Á|ü»\qT
dü+|òüT{Ï‘+>± kÕjTT<Ûä b˛sê≥ |ü+<ÛëyÓ’|ü eT*¢+∫q $<Ûëq+ ô|s√ÿqã&ç+~. <̊e\|ü*¢ yÓ+fÒX«sY sêe>±s¡T
s¡∫+∫q ‘Ó\+>±D Á|ü»\ kÕjTT<Ûä b˛sê≥ #]Á‘ (1947`51) nqT Á>∑+<Ûä+\˝À ìC≤+ ìs¡+≈£îX‘«+, uÛÑ÷kÕ«eT´
$<Ûëq+ M{ÏøÏ e´‹πsø£+>± Ä+Á<Ûä eTVü≤düuÛÑ HêjTø£‘«+\˝À Á|ü»\T b˛sê&ç kÕ~Û+∫q $»jT\qT ô|s√ÿHêïs¡T.
q˝≤¢ qs¡dæ+VüQ\T>±s¡T s¡∫+∫q ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ Hê nqTuÛÑyê\T nH̊ Á>∑+<Ûä+̋ À Hê&ÉT ìC≤+
bÕ\q\˝À uÛ≤>∑yÓTÆq es¡+>∑̋ Ÿ düTuÛ≤˝Àì uÛÑ÷kÕ«eTT\T, »MT+<ës¡T\T yês¡T nqTdü]+∫q Á≈£Ls¡ $<ÛëHê\qT
m+&É>∑&ÉT‘÷ Á|ü»\T kÕ–+∫q b˛sê{≤ìï $e]+#ês¡T. M]‘√bÕ≥T ‘Ó\+>±D kÕjTT<Ûäb˛sê{≤ìøÏ $$<Ûä
ÁbÕ+‘ê\\˝À HêjTø£‘«+ eVæ≤+∫q ;Û+¬s&ç¶ q]‡+Vü≤¬s&ç¶>±s¡T <√&Ü¶ qs¡‡jT´>±s¡T, eT~›ø±jT\ z+ø±sY>±s¡T, qÁs¡
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$$<Ûä Á>∑+<Ûä s¡÷bÕ\\˝À b˛+<äT|ü]Ã, uÛ≤$‘sê\≈£î n+~+#ês¡T. Ç{Ïº |üdüÔø±\T e÷ |ü]XÀ<Ûäq≈£î m+‘√
ñ|üjTø£Ô+>± ñHêïsTT. e÷ |ü]XÀ<Ûäq≈£î dü+ã+~Û+∫q |üe÷#êsêìï  kÕ∆ìø£ Á>∑+<Ûë\jT+ |üs¡ø±\, õ̋ ≤¢ Á>∑+<Ûë\jT+
Vü≤qàø=+&É, ø±ø£rjT jT÷ìe]‡{Ï Á>∑+<Ûë\jT+\˝À ôdø£]+#êeTT.


e÷yÓTø£ÿ ØôdsYÃ Á|üb˛»\ Ÿ̋ |üP]Ô>± #ê]Á‘ø£ |ü<ä›‹ eT]jTT $X‚¢wüD |ü<ä›‹\˝À ø√qkÕ–+#êeTT.#]Á‘ø£+>±
»]–q dü+|òüT≥DqT Ä<Ûësê\‘√ $X‚¢wæ+∫ B$T\˝À b˛+<äT|üsêÃeTT. e÷ ØdüsYÃ |üP]Ô>± ÁbÕ<∏ä$Tø£ eT]jTT
ôdø£+&ÉØ Ä<Ûës¡\ô|’ ø√qkÕ–+#êeTT. ÁbÕ<∏ä$Tø£ Ä<Ûësê\\˝À uÛ≤>∑+>± ÄHê&ÉT á ÁbÕ+‘+\˝À kÕjTT<Ûä b˛sê≥+\˝À
bÕ\˝ÀZqï, #÷dæq ‘Ó*dæq yê]qT+&ç düe÷#êsêìï ôdø£]+#êeTT. n˝\˝≤π> b˛sê≥ düeTjT+\˝À $$<Ûä dü+dü∆\T,
bÕØº\T eTTÁ~+∫q ø£s¡|üÁ‘\T, &Ü≈£î´yÓT+≥T¢, s¡Vü≤dǘ  |üÁ‘ê\T, Á|üuÛÑT‘« ]ø±s¡T¶\T yÓTT<ä\>∑Tq$ nH̊ø£+ eT ØôdsYÃ≈£î
dü+ã+~Û+∫q düe÷#ês¡+ yÓ\ø£≥º\ Ò̋ì~.

ìC≤+ ìs¡+≈£îX bÕ\q˝À ãìdü ã+<Ûë\ $eTTøÏÔ ø√dü+ ùd«#Ã¤, kÕ«‘+Á‘ê´\T ø√s¡T‘÷ ôV’≤Á<ëu≤<é
dü+kÕúq Á|ü»\T kÕ–+∫q b˛sê≥+˝À uÛ≤>∑+>± |üs¡ø±\ ‘ê\÷ø±˝À »]–q $eTTøÏÔ b˛sê≥+ eTs√
»*jTHé yê˝≤u≤>¥>± Á|üdæ~∆ #Ó+~+~. ñ<ä́ eT ø±\+˝À á ÁbÕ+‘+˝À »]–q Á|üC≤ ñ<ä́ eT+ #ê˝≤
ø±\+ ‘sê«‘ >±ì yÓ\T>∑T ̋ ÀøÏ sê Ò̋<äT. ìC≤+ |ü]bÕ\q˝À ñqï kÕe÷õø£, Ä]úø£, sê»ø°jT |ü]dæú‘T\T
dü]>±Z |üs¡ø±\ eT]jTT |ü]düs¡ ÁbÕ+‘ê\˝À ≈£L&Ü ñHêïsTT. |òüP´&É̋ Ÿ e´edüú, eT]jTT C≤^sê∆s¡T\T,
eTπøÔÔ<ës¡T\T, kÕe÷õø£, Ä]úø£ <=|æ&ç<ës¡T\T ≈£L&Ü á |üs¡ø±\ ÁbÕ+‘+˝À ‹wüẙ̃dæ ù|<ä Á|ü»\ <Ûäq
e÷qÁbÕD≤\qT Vü≤]düTÔ+&̊yês¡T. á ÁbÕ+‘+˝À ø£+sƒê‘êà≈£LsY, |ü‹ÔbÕø£, C≤^sê∆s¡¢‘√ bÕ≥T »+π>&ÉT,
>√]ø=‘Ô|ü*¢, »>∑ZjT´|ü*¢, »+ùwsYuÒ>¥ù|≥ eTTπøÔ<ës¡T¢ ñ+&̊yês¡T.

 |üs¡ø±\ H̊&ÉT ñeTà&ç es¡+>∑̋ Ÿ õ˝≤¢ πø+Á<ëìøÏ 32 øÏ̋ ÀMT≥s¡¢ <ä÷s¡+˝À ñ+~. Ç~ |üPs¡«+
ø£Ø+q>∑sY õ˝≤¢̋ Àì ̌ ø£ ‘ê\÷ø±. ìC≤+ |ü]bÕ\q ø±\+˝À ôV’≤Á<ëu≤<é dü+kÕúq+˝À ñqï |ü]dæú‘T\≈£î
|üs¡ø±\ _Ûqï+ @+ ø±<äT. nìï ÁbÕ+‘ê\˝À ñqï≥÷¢ |üs¡ø±\ ‘ê\÷ø±˝À ≈£L&Ü »MT+<ëØ, |üP´&É̋ Ÿ
$<Ûëq+ ñ+~ eT‘ÓÔ<ës¡T\T, »MT+<ës¡T\T, C≤^sY<ës¡T\T, |üfÒ̋ Ÿ, |ü{≤«Ø\T ñHêïs¡T. |üP´&É̋ Ÿ <√|æ&ç
$<Ûëq+ ñ+~. nHê´j÷\T nÁø£e÷\T, yÓ{Ïº#êøÏØ\T, Vü≤‘́ \T, e÷quÛÑ+>±\T, uÛÑ÷ÄÁø£eTD\T ô|]>±sTT.
$≥ìï+{ÏøÏ e´‹πsø£+>± |üs¡ø±\ ÁbÕ+‘ Á|ü»\T Ms√∫‘+>± ìC≤+ b˛©düT\qT s¡C≤ø±s¡T\ <Ís¡®Hê´\qT
<ÛÓ’s¡́ +>± m~]+∫ Ms¡eTs¡D+ b˛+<ës¡T. |üs¡ø±\˝À |ü‹ÔbÕø£, ø£+sƒê‘à≈£LsY C≤^sê∆sY eT]jTT
»MT+<ës¡T¢ ø£\s¡T.
|ü‹ÔbÕø£ C≤^sê∆sY : |ü‹ÔbÕø£ C≤^sê∆sY : |ü‹ÔbÕø£ C≤^sê∆sY : |ü‹ÔbÕø£ C≤^sê∆sY : |ü‹ÔbÕø£ C≤^sê∆sY : |ü‹ÔbÕø£ C≤^sê∆sY ù|s¡T düjT´<éq÷s√~ºHé, Ç‘ì øÏ+<ä @&ÉT Á>±e÷\T ñ+&̊$. n$
VüQùd‡Hé|ü*¢, edü+‘ê|üs¡+, yÓTÆ̋ ≤s¡+, |ü‹ÔbÕø£, b˛#ês¡+, n©j÷u≤<é, ø±e÷¬s&ç¶|ü*¢ á Á>±e÷\ô|’
|ü]bÕ\q dü+ã+<ÛäyÓTÆq düuŸø£̋ …ø£ºsY ôVA<ë ø£*–q n~Ûø±sê\ìï n‘ìπø #Ó+~ jTT+&̊$. b˛©düT
e´edüú Ç‘ì #Ó|ü#̊‘T˝À¢H̊ ñ+&̊~. |ü‹ÔbÕø£ C≤^sê∆s¡T≈£î 1600 mø£sê\ uÛÑ÷eTT\T ñ+&̊$. Ç{Ïº
uÛÑ÷eTT\qT C≤^sY |ü]~Û̋ Àì $$<Ûä Á>±e÷\˝À dü«+‘ ùd]<ësTT\ <ë«sê kÕ>∑T#̊sTT+#̊yês¡T. <äTqï&É+
e´ekÕjT ≈£L©\‘√ HêeTe÷Á‘+ #Ó*¢+∫ yÓ{Ïº #êøÏ] #̊sTT+#T≈£îH̊yê&ÉT. @ ø±s¡D+ #̊‘HÓ’Hê
|üìøÏ sêìyê]ì >∑&û eTT+<äT≈£î |æ*∫ ãVæ≤s¡+>∑+>± ∫‘ø£ u≤<̊yê&ÉT. Ç{Ïº •ø£å\qT neT\T #̊jT&ÜìøÏ
ˇø£ Á|ü‘̊´ø£ n~Ûø±]DÏ ìjT$T+#ê&ÉT. n‘H̊ eTVü≤ã÷uŸn© n+‘̊ ø±≈£î+&Ü Á|üø£è‹ yÓ’|üØ‘ê´\ ø±\+˝À
uÛÑ÷$T •düTÔ #Ó*¢+#̋ Òì ¬s’‘T\ uÛÑ÷eTT\qT kÕ«~Ûq+ #̊düT≈£îH̊yês¡T. <ëì‘√ ¬s’‘T\T e´ekÕjT
≈£L©\T>± e÷]b˛j÷s¡T. BìøÏ ‘√&ÉT C≤^sê∆sY Ç+{À¢ »]π> Á|ü‹ XóuÛÑø±sê´ìøÏ ¬s’‘T\ qT+∫ ìs¡“¤+<Ûä
#+<ë\T(|ü{≤º)edü÷\T #̊ùdyês¡T.
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ø£+sƒê‘à≈£LsY »+MT+<ës¡T :ø£+sƒê‘à≈£LsY »+MT+<ës¡T :ø£+sƒê‘à≈£LsY »+MT+<ës¡T :ø£+sƒê‘à≈£LsY »+MT+<ës¡T :ø£+sƒê‘à≈£LsY »+MT+<ës¡T : Ç‘ì ù|s¡T |æ+>∑[ Á|ü‘ê|ü¬s&ç¶ |üs¡ø±\, VüQpsêu≤<äT ‘ê\÷ø±˝À ẙ\
@ø£sê\≈£î n~Û|ü‹jÓÆTq Ä‘qT ‘ê{Ï #Ó≥¢ ẙ\+ <ë«sê ìs¡“¤+<Ûä |üqTï\T edü÷\T #̊dæ e&û¶ yê´bÕs¡+
#̊dæ m+‘√ eT+~ ù|<ä ¬s’‘T\ uÛÑ÷eTT\qT kÕ«BÛq+ #̊düT≈£îHêï&Éì #ÓãT‘ês¡T. n+‘̊ ø±≈£î+&Ü
|üqTï\T #Ó*¢+#̋ Òì ^‘êø±]à≈£î\qT Á>±e÷\˝À #ê$&ç e<ä› Ò̋ø£ ‘ê{Ï eq+˝À kÕeT÷Væ≤ø£+>±
•øÏå+#̊yês¡T. nìï Á>±e÷\˝À ø£*|æ Ç‘ìøÏ ◊<äT e+<ä\ eT+~ bÕ Ò̋s¡T¢ ñ+&̊yês¡≥.
ø£+sƒê‘à≈£LsY »+MT+<ës¡T : ø£+sƒê‘à≈£LsY »+MT+<ës¡T : ø£+sƒê‘à≈£LsY »+MT+<ës¡T : ø£+sƒê‘à≈£LsY »+MT+<ës¡T : ø£+sƒê‘à≈£LsY »+MT+<ës¡T : |æ+>∑[ Á|ü‘ê|ü ¬s&ç¶øÏ n<̊ Á>±eT+˝À <ë<ë|ü 12 @ø£sê\ $d”Ôs¡í+˝À ˇø£
$XÊ\ n+<äyÓTÆq uÛÑeqeTT+~. Ç+<äT˝ÀH̊ düø£\ kÂø£sê´\T ñHêïsTT.  á ìsêàD+ ≈£L&Ü  yÓ{Ïº
#êøÏ]‘√H̊ ì]à+#T≈£îHêï&ÉT. Ç+<äT˝À $$<Ûä ≈£î˝≤\ yês¡T yÓ{Ïº#êøÏ] |üì #̊ùdyês¡T. nìï Á>±e÷\˝À
<ë<ë|ü 500\ eT+~ bÕ Ò̋s¡T¢ ñ+{≤s¡ì yê]˝À ‘ê‘\T, ‘+Á&ÉT\T #̊dæq dü«\Œ n|ü\≈£î <ë<ë|ü
e+<ä eT+~ ø£≥TºuÛ≤ìdü\T>± yÓ{Ïº#êøÏ] #̊ùdyês¡T yê]˝À ù|s¡uÀsTTq ø£qø£jT´, >∑T&ç¶ <äTs¡ZjT´.
$Tsê´\ kÕsTT\T, <ëqeTT\T¢, dü\Tyê\ πøXjT´, dü\Tyê\ Ms¡jT´, bÕ\≈£î]Ô kÕsTT\T yÓTT<ä\>∑Tyês¡T
ñ+&̊yês¡T.  á »MT+<ës¡T Ò̋, C≤^sê∆s¡T Ò̋ ø±≈£î+&Ü >√]ø=‘Ô|ü*¢̋ À n»+>√] nH̊ eTπøÔ<ës¡T >∑T&ç|ü*¢̋ À
ã+C≤<ës¡T nsTTq #+<ä÷HêjTø˘, Hêsê¢|üPsY eTπøÔ<ësY y˚+ø£fÒX«s¡|ü*¢ eTπøÔ<ësY dü˝≤y√~∆Hé
yÓTT<ä\>∑Tyês¡T Çø£ÿ&ç Á|ü»\qT |üP]Ô>± yÓ{Ïº#êøÏ] <ë«sê, Ä]úø£ <√|æ&ç <ë«sê, nD∫ẙ‘ <ë«sê
n~Û|ü‘ê´ìï #Ó̋ ≤sTT+∫ uÛÀ>∑̋ ≤\dü J$‘+ nqTuÛÑ$dü÷Ô kÕe÷q´ Á|ü»\qT n<Ûäø±s¡+˝ÀøÏ HÓ{ÏºẙXÊs¡T.

ôV’≤<äsêu≤<é dü+kÕúq+ uÛÑs¡‘Y jT÷ìjTHé̋ À ø£\yê\ì, ìC≤+ ìs¡+≈£îXbÕ\q n+‘yÓTT+~,
Á|ü»\T u≤qdü ã+<Ûë\ q÷+&ç $eTT≈£îÔ\T ø±yê\H̊ ÄXjT+‘√ Äs¡́  düe÷»+, Ä+Á<Ûä eTVü≤düuÛÑ, ùdº{Ÿ
ø±+Á¬>dt, ø£eTT´ìdüTº bÕØº\T ñ<ä́e÷ìï ø=qkÕ{ÏÏ+#êsTT. Bì˝À uÛ≤>∑£+>± 1947 ôdô|º+ãsY 2q |üs¡ø±\˝À
C≤rjT |ü‘êø£ Ä$wüÿs¡D¬ø’ e∫Ãq Hê\T>∑T ẙ\ eT+~ <̊X uÛÑ≈£îÔ\T XÊ+‹jTT‘+>± }πs–+|ü
»s¡T|ü‘T+&É>± ìC≤+ b˛©düT\T, s¡C≤ø±s¡T\T nø±s¡D+>± »]|æq ‘TbÕø° ø±\TŒ˝À¢ 15 eT+~
‘ê´>∑<ÛäqT\T nø£ÿ&çø£ø£ÿ&̊ ÁbÕD≤\T e~* neTs¡T\T nj÷´s¡T. á ñ<ä+‘+ #ê]Á‘ø£yÓTÆ+~. Hê{Ï
|üs¡ø±\ ‘ê\÷ø± yÓTõÁùd{Ÿ ‘Vü≤d”̋ ≤›s¡T nsTTq $wüßíẙX«Ásê|ü XÊ+‹jTT‘+>± »s¡T|ü‘Tqï }πs–+|üô|’
ø±\TŒ\T »s¡T|ü≥≈£î Hê{Ï b˛©dt dü]ÿ Ÿ̋ ÇHéôdŒø£ºsY nsTTq ªõj÷ñ˝≤¢≈£î Ä<̊XÊ\T Çe«>± õj÷e˝≤¢‘√
bÕ≥T $T\≥Ø, s¡C≤ø±s¡T\T »]|æq $#ø£åD s¡Væ≤‘ ø±\TŒ̋ À¢ 15 eT+~ eTs¡DÏ+#>±, düTe÷s¡T 150
eT+~ rÁe>±j÷ …̋’ s¡ø£Ô+ j̊Ts¡T …̋’ bÕ]+~. Hê{Ï dü+|òüT≥q˝À (b˛©dt ø±\TŒ̋ À¢)
1) >∑õ® |üs¡«‘ê\T ` ø£qø£|ü]Ô Á>±eT+
2) ≈£î+≥ nsTT\eTà ` Hê>∑÷s¡¢|ü̋ …¢    
3) ã‘TÔ düeTàjT´ ` sêjT|ü̋ …¢    
4) neTT<ë|üs¡+ ` sêjT|ü̋ …¢    
5) ẙTø£\ dü‘ÔeTà ` sêjT|ü̋ …¢    
6) eT+Á‹ πø<ë] ` <äeTqïù|≥    
7) b˛‘T>∑+{Ï ô|<äT›\T ` <äeTàqïù|≥    
8) >∑T+&Üs¡|ü ø√eTTs¡jT´ ` πs>=+&É
9) <ë‘T|ü*¢ sê»jT´ ` πs>=+&É
10)  – Ò̋¢ø£≥Tº eT\T¢ ` <ëeTs¡+#|ü̋ Ò¢
11) C≤*>±|ü eTTdü\jT´ ` #\¢>∑]¬>
12) ‘êq>∑sY |üPsêídæ+>¥  #\¢>∑]¬>
13) ø£\Te\ n+≈£îdt ` >√$+<ës¡+
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 eTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\qeTs√ »*jTHé  yê˝≤u≤>¥  |üs¡ø±\  ˇø£  #ê]Á‘ø£  |ü]o\q

ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :ñb˛<ÛëÈ‘eTT :
uÛÑ÷$Tø√dü+, uÛÑTø°Ôø√dü+, $eTTøÏÔ ø√dü+ yÓ{Ïº#êøÏ] ìs¡÷à\q ø√dü+ ìC≤+≈£î »MT+<ës¡T\≈£î,

uÛÑ÷kÕ«eTT\≈£î e´‹πsK+>± ‘Ó\+>±D dü+kÕúq+˝À »]–q Á|ü»\ b˛sê{≤ìï ‘Ó\+>±D Á|ü»\ kÕjTT<Ûä
b˛sê≥ #]Á‘̋ À ì*∫b˛sTT+~. Á_{Ïwt kÕÁe÷»´yê<ä+ qT+&ç Ä>∑düTº 15, 1947 s√E uÛ≤s¡‘<̊XÊìøÏ
$eTTøÏÔ \_Û+∫Hê ìC≤+ dü+kÕúHêìøÏ e÷Á‘+ kÕ«‘+Á‘́ + \_Û+#̋ Ò<äT. ôdô|º+ãsY 17, 1948 Hê&ÉT
Hê{Ï uÛ≤s¡‘ Á|üuÛÑT‘«+ ªªÄ|üπswüHé b˛˝À nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »] nH̊ôd’ìø£ #s¡́  »]|æ ìC≤+ dü+kÕ∆Hêìï uÛ≤s¡‘ jT÷ìjTHé̋ À
$©q+ #̊düT≈£îH̊ n+‘ es¡≈£î Çø£ÿ&ç Á|ü»\≈£î $eTTøÏÔ \_Û+#̋ Ò<äT. ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+
1946˝À ÁbÕs¡+uÛÑyÓTÆq Á|ü»\ ìsêàDjTT‘yÓTÆq $|ü¢y√<ä́ eT+ 1940`41 qT+∫ ÁbÕs¡+uÛÑyÓTÆ+~. Bìì
dü]>± Äs¡ú+ #̊düTø√yê\+fÒ ÄHê{Ï ‘Ó\+>±D≤˝Àì sê»ø°jT, kÕe÷õø£, Ä]úø£ |ü]dæúø‘T\qT ns¡ú+
#̊düTø√e\dæq nedüs¡+ ñ+~. Hê&ÉT ‘Ó\+>±D≤˝À |üP´&É̋ Ÿ uÛÑTkÕ«eT´ e´edü∆, yÓ{Ïº#êøÏ] $<Ûëq+,
ìC≤+ düèwæº+∫q Áô|’ẙ{Ÿ ôd’q´+ nsTTq s¡C≤ø±s¡¢ <äTs¡+‘ê\T, Ä+Á<Ûä eTVü≤düuÛÑ ñ<ä́ eT\T kÕjTT<Ûä
b˛sê≥+ yÓ’|ü Á|ü»\qT eT*¢+#êsTT.


‘Ó\+>±D≤ kÕjTT<Ûä b˛sê≥+ Hê{Ï ôV’≤Á<ëu≤<é dü+kÕ∆q+\̋ Àì kÕe÷õø£, Ä]∆ø£ |ü]dæ∆‘T\qT $e]+#&É+,
Hê{Ï |üs¡ø±\ ÁbÕ+‘ Á|üC≤ b˛sê{≤ìï ‘Ó*jTCÒjT&É+, |üsêø±\ ‘ê\÷ø±\̋ Àì »MT+<ës¡T\T kÕe÷q´ Á|ü»\
|ü≥¢ nqTdü]+∫q  Á≈£Ls¡ $<ÛëHê\qT $XÛø£]+#&É+, »MT+<ës¡¢≈£î C≤^sê›s¡¢≈£î e´‹πsK+>± Á|ü»\T dü+|òüT{Ï‘+>±
b˛sê&çq b˛sê{≤ìï $e]+#&É+,
»*jTHéyê˝≤u≤>¥qT eT]|æ+∫q eTs√ »*jTHé yê˝≤u≤>¥>± >∑T]Ô+#ã&çq b˛sê≥+\˝À neTs¡‘«+ b˛+~q
Ms¡T\ ‘́ >±ìï ‘Ó*jTCÒ jT&É+. e÷ |ü]XÀ<Ûäq≈£î>±qT >∑‘+\˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ ô|’ »]–q nH̊ø£
|ü]XÀ<Ûäq\qT n<Ûä́ jTq+ #̊jT&É+ »]–+~. n≥Te+{Ï yê{Ï\˝À |ü#êÃ¤|ü*¢ düT+<äs¡jT´>±s¡T s¡∫+∫q Ms¡
‘Ó\+>±D $|ü¢e b˛sê≥+ >∑TDbÕsƒê\T\˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥ |òüT{≤ºìï, ‘Ó\+>±D\˝Àì Á|ü»\ kÕe÷õø£,
Ä]∆ø£ dæ∆‹>∑‘T\qT yÓ{Ïº#êøÏØ $<ÛëHêìï >∑÷]Ã $e]+#&É+ »]–~.

‘Ó\+>±D kÕjTT<Ûäb˛sê≥ HêjT≈£î&ÉT sê$ HêsêjTD¬s&ç¶ >±s¡T s¡∫+∫q Ms¡ ‘Ó\+>±DHê
nqTuÛÑyê\T C≤„|üø±\T nH̊ Á>∑+<Ûä\˝À ‘êqT ìC≤+ dü+kÕúq+˝À #÷dæq <ës¡TD≤\T, M{ÏøÏ e´‹πsK+>± Á|ü»\qT
dü+|òüT{Ï‘+>± kÕjTT<Ûä b˛sê≥ |ü+<ÛëyÓ’|ü eT*¢+∫q $<Ûëq+ ô|s√ÿqã&ç+~. <̊e\|ü*¢ yÓ+fÒX«sY sêe>±s¡T
s¡∫+∫q ‘Ó\+>±D Á|ü»\ kÕjTT<Ûä b˛sê≥ #]Á‘ (1947`51) nqT Á>∑+<Ûä+\˝À ìC≤+ ìs¡+≈£îX‘«+, uÛÑ÷kÕ«eT´
$<Ûëq+ M{ÏøÏ e´‹πsø£+>± Ä+Á<Ûä eTVü≤düuÛÑ HêjTø£‘«+\˝À Á|ü»\T b˛sê&ç kÕ~Û+∫q $»jT\qT ô|s√ÿHêïs¡T.
q˝≤¢ qs¡dæ+VüQ\T>±s¡T s¡∫+∫q ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ Hê nqTuÛÑyê\T nH̊ Á>∑+<Ûä+̋ À Hê&ÉT ìC≤+
bÕ\q\˝À uÛ≤>∑yÓTÆq es¡+>∑̋ Ÿ düTuÛ≤˝Àì uÛÑ÷kÕ«eTT\T, »MT+<ës¡T\T yês¡T nqTdü]+∫q Á≈£Ls¡ $<ÛëHê\qT
m+&É>∑&ÉT‘÷ Á|ü»\T kÕ–+∫q b˛sê{≤ìï $e]+#ês¡T. M]‘√bÕ≥T ‘Ó\+>±D kÕjTT<Ûäb˛sê{≤ìøÏ $$<Ûä
ÁbÕ+‘ê\\˝À HêjTø£‘«+ eVæ≤+∫q ;Û+¬s&ç¶ q]‡+Vü≤¬s&ç¶>±s¡T <√&Ü¶ qs¡‡jT´>±s¡T, eT~›ø±jT\ z+ø±sY>±s¡T, qÁs¡
sê|òüTe¬s&ç¶>±s¡T, eT\T¢ dü«sê»´+>±s¡T, Äs¡T≥¢ k˛<äs¡T\T  yÓTT\<ä\>∑T HêjT≈£î\T  ‘eT nqTuÛÑyê\qT, b˛sê≥‘‘«ìï
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14) ≈£îeTà] sêeTT\T ` s√>=+&É
15) ∫\πødæ lXË’\+ ` pø£̋ Ÿ
Ms¡eTs¡D+ b˛+<ës¡T. ÄHê{Ï á dü+|òüT≥q uÛ≤s¡‘ kÕ«‘+Á‘́  b˛sê≥+˝À 1919 @Á|æ̋ Ÿ 13 q »]–q
»*jTHé yê˝≤u≤>¥ ñ<ä+‘êìï eT]|æ+∫+~. n+<äTπø |üs¡ø±\˝À »]–q #ê]Á‘êàø£yÓTÆq dü+|òüT≥q
#]Á‘̋ À eTs√ »*jTHéyê˝≤u≤>± Á|üdæ~∆ #Ó+~+~.

Ç+‘{Ï Vü≤è<äjT $<Ûës¡ø£yÓTÆq |òüTÀs¡ dü+|òüT≥q ôdô|º+ãsY 2, 1947q »]–+~. á |òüT≥q
|üs¡ø±\ ÁbÕ+‘ b˛sê≥ HêjT≈£î\ Vü≤è<äj÷\qT ø£~*+∫ kÕjTT<Ûä b˛sê{≤ìøÏ Hê+~ |ü*øÏ+~.
ôdº{Ÿ ø±+Á¬>dt,Äs¡́  düe÷»+, ø£eT÷´ìdüTº HêjT≈£î\T á ÁbÕ+‘ b˛sê{≤ìï eTT+<äT+&ç q&ç|æ+#ês¡T.
Hê{Ï |üsêø±\ ‘ê\÷ø± ø±+Á ¬>dt ø£$T{° n<Ûä´≈£ åî\T ø£≥+>∑÷] πøXe¬s&ç¶>±s¡T, ø±s¡´<ä]Ù
düyÓ÷àVæ≤eTH√Vü≤sYsêe  eT]jTT ø£≥+>∑÷] qs¡dæ+Vü≤¬s&ç¶, ø£≥+>∑÷] Á|üø±XŸ¬s&ç¶, <ä>∑TZ Ms¡>√bÕ̋ \sêe,
ẙT&ç|ü*¢ eT\¢jT´ yÓTT<ä\>∑T HêjT≈£î\T ôdº{Ÿ ø±+Á¬>dt qT+&ç, >±s¡¢bÕ{Ï sê|òüTe¬s&ç¶, dæ]ø=+&É düeTàjT´,
dü÷s¡ Äq+<äsêe, dü÷s¡ n|æŒsêe, ‘√qTePq÷] ø√≥jT´, Ms¡>∑+{Ï qs¡‡jT´, bÕ&ç qs¡dæ+Vü≤¬s&ç¶,
<ä÷u≤dæ #+Á<äjT´ yÓTT<ä\>∑T HêjT≈£î\T Äs¡́  düe÷»+ eT]jTT ø£eT÷´ìdüTº bÕØº\ qT+&ç HêjTø£‘«+
eVæ≤+#ês¡T. Áø°. X. 1919 @Á|æ̋ Ÿ 13q uÛ≤s¡‘ kÕ«‘+Á‘́  b˛sê≥+˝À »]–q »*jTHé yê̋ \u≤>¥ ñ
<ä+‘êìï b˛*q dü+|òüT≥q 1947 ôdô|º+ãsY 2q |üs¡ø±\\̋ À »]–+~. á dü+|òüT≥q\˝À  15 eT+~
eTs¡DÏ+#>± 150 eT+~ >±jT|ü&Ü¶s¡T. n+<äTπø á ÁbÕ+‘̋ \˝À á dü+|òüT≥qqT eTs√
»*jTHéyê˝\˝≤u≤>¥>± Á|üdæ~›¬øøÏÿ+~. 19, 20e X‘êã›+\˝À ìC≤+ sêÁwüº+\˝À ñqï ˝kÕeTõø£,
Ä]∆ø£ |ü]dæ∆‘T\‘√  bÕ≥T ìs¡“¤+<ä+, n¬sdüTº\T, Vü≤‘́ \T yÓTT<ä\>∑Tq$ ø√ø√\¢\T>± »]>±sTT. dü+|òüT{Ï‘yÓTÆq
Á|ü»\T ‹s¡>∑ã&ç b˛sê&Üs¡T. |òü*‘+>± 2 ôdô|º+ãsY 1947q dü+|òüT≥q »]–+~. n+<äTπø e÷ |ü]XÀ<Ûäq
n+XeTT>± ªªeTs√ »*jTHé yê̋ ≤u≤>¥ |üs¡ø±\`ˇø£ #ê]Á‘ø£ |ü]o\q qT mqTïø√e&É+ »]»–+~.
C≤rjTkÕ∆sTT, sêÁwüºkÕ∆sTT HêjT≈£î̋ …es¡÷ Ò̋q|üŒ{Ïø°, sêq|üŒ{Ïø° kÕ∆ìø£ HêjT≈£î\ kÕs¡<Ûä«+̋ ÀH̊ á
ÁbÕ+‘ Á|ü»\T b˛sê≥+ kÕ–+∫q rs¡T n~«rjT+, kÕVü≤k ǫ̂|‘+ ≈£L&Ü. dü÷Œ]Ô<ëjTø£yÓTÆq á
b˛sê≥ |òüT{≤ºìï >∑T]+∫ ‘Ó\TdüTø√e\dæq ÄeX́ ø£‘, u≤<Ûä«‘ á ‘sêìøÏ m+‘Ó’Hê ñ+~

1) |üs¡ø±\ ÁbÕ+‘+ kÕjT<Ûä bısê≥+˝À bÕ˝ÀZZqï Ms¡T\T Ç|üŒ{Ïπø neTs¡‘«+ bı+<ës¡T. yês¡+<äs¡T eTq≈£î

>ös¡e˙jTT Ò̋. kÕ«‘+Á‘́ + e∫Ã+~ ø±˙ dü+πøåeT+ Ç+ø± sêe*‡+~. <ë]Á<ä́ +, ìs¡T<=´>∑ düeTdǘ qT
$e]#̊ ø£èwæ »s¡>±*‡ ñ+~. neTs¡T\ ÄXjT+ ≈£L&Ü Ç<̊. ø±ã{Ïº á $wüjT+‘= Ç‘=~Ûø£ ø£èwæ
nedüs¡eTÚ‘T+~.jTTe≈£î\T Ä n+XÊìï >∑T]Ô+#ê*.

2) HÓ’C≤+≈£î e´‹πsø£+>± »]–q bısê≥+ >∑T]+∫ nìï õ˝≤¢\T ‘ê\÷ø± bısê≥ #]Á‘qT sêjT&É+ nedüs¡+.
|üs¡ø±\ ÁbÕ+‘ bısê≥ #]Á‘qT Ç+ø± $$<Ûä |ü<ä›‘T\ <ë«sê |ü]XÀ~Û+∫, Áyêdæ uÛ≤$‘sê\≈£î n+~+#ê*.

3) |üs¡ø±\ »]–q 02 ôd ô|º+ãsY 1947 Hê≥ e÷s¡D VüAe÷ìï #]Á‘ <ë«sê ‘Ó\TdüT≈£îqï πø+Á<ä e÷JeT+Á‹
e÷õ eTVü≤sêÁwüº >∑es¡ïsY Áo #ÓqïeTH̊ì $<ë´kÕ>∑sYsêe >±s¡T ‘q ‘*¢ #+Á<äeTà Á≥düTº ù|]≥ |üs¡ø±\
neTs¡<ÛëeT+ ù|]≥ bısê{≤ìøÏ dü+uÛÑ+~Û+∫q düJe #Á‘ê\qT |üsê´≥≈£î ø£{Ïºq≥T¢>± ∫Árø£]+|üCÒjT&É+‘=
|üs¡ø±\ ˇø£ #ê]Á‘ø£ |üsê´≥ø£ πø+Á<ä+>± >∑D‹¬øøÏÿ+~. Bìì ø±bÕ&ÉTø=yê*‡q u≤<Ûä́ ‘ uÛ≤$‘sê\≈£î
n+~+#e\dæq u≤<Ûä́ ‘ jTTe‘sê\ì<̊.

4) kÕ∆ìø£ bısê≥ #]Á‘ |òüT{≤º\qT $<ë´]∆̋ Àø±ìøÏ Áù|s¡D ø£*π>˝≤ ‘Ó*jT C…ù|Œ+<äT≈£î yê] bÕsê´+XÊ˝À¢
n{Ïº #ê]Á‘ø£  $esê\qT uÛ≤>∑+>± #̊sêÃ*. n~ Ä#s¡D kÕ<Ûä́ + ø±ì |üø£å+ $<ë´ dü+düú n<Ûë´|ü≈£î\T>±
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|üì#̊düTÔqï yê¬s’q Äj÷ kÕ∆ìø£ bısê≥ yês¡dü‘ê«ìï >∑T]+∫ $<ë´s¡T∆\≈£î $&ÉeT]Ã #Óù|Œ u≤<Ûä́ ‘
d”«ø£]+#ê*.

5) Hê{Ï bısê≥ jÓ÷<ÛäT\ yêsêdü‘ê«ìï $<ä́  dü+düú̋ À¢ $<ës¡T∆\≈£î ‘Ó*jT #̊ùd˝≤ Á|ü<ÛëHê<Ûë´|ü≈£î\T #=s¡e
rdüTø=yê*. ø£̇ dü+ $<ë´s¡T∆\#̊ #̊sTT+#̊ ÁbÕC…≈£îº̋ …’Hê neø±X+ ø£*Z+#̊˝≤ #÷&Ü*.

eTT–+|ü:

uÛ≤s¡‘ <̊X+˝Àì dü+kÕ∆Hê\˝À yê] bÕ\q≈£î e´‹πsø£+>± kÕ–+∫q b˛sê≥+˝À ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+
$\ø£åDyÓTÆ+~. ôV’≤Á<ëu≤<é dü+kÕ∆q+˝Àì $T–‘ê ÁbÕ+‘ê\˝À ùdº{Ÿ ø±+Áπ>dt, ø£eTT´ìdüTº\T, Äs¡́  düe÷JjTT\T,
$&ç$&ç>± b˛sê&ç‘̊ |üs¡ø±\ ÁbÕ+‘+˝À e÷Á‘+ Ms¡T ø£*dæ dü+|òüT{Ï‘+>± kÕ∆ìø£ »MT+<ës¡¢≈£î e´‹πsK+>±
b˛sê&Üs¡T. Hê{Ï á b˛sê≥+˝À Á|ü»\ #̊‹øÏ n+~+#̊ ÄjTT<Ûä+>± yê&Éø£+ »]–+~. e&çùd\T, ø±s¡+b˛&ç,sêfi
fl, ø£Ás¡\T yÓTT<ä̋ …’q$. |üs¡ø±\ ÁbÕ+‘ê b˛sê≥+˝À <̊X+, sêh+ >∑T]Ô+∫q >=|üŒ HêjTø£‘«+ Ò̋q|üŒ{ÏøÏ kÕe÷q´
Á|ü»\ ø£cÕº\T, ø£̇ ïfifl , u≤<Ûä\ qT+∫ Hê{Ï |ü]dæ∆‹øÏ ‘>∑Z HêjT≈£î\T Ä$s¡“¤$+#ês¡T.

 ìC≤+ bÕ\q≈£î e´‹πsø£+>± »]–q á b˛sê≥+ ôV’≤Á<äu≤<é dü+kÕ∆q+˝Àì Væ≤+<äT , eTTdæ¢+\T eT<Ûä́
»]–q |òüTs¡̧D\T ø±<äT. ìC≤+ Á|üuÛÑT‘«+‘√ bÕ≥T Væ≤+<äT , eTTdæ¢+\T nsTTq <̊XŸeTTUŸ\T, C≤–sê›sY\T, eTπøÔ<ës¡T\T
, e‘Hé<ës¡T\T, uÛÑ÷kÕ«eTT\‘√ ≈£L&çq |üP&É̋ Ÿ e´edü∆≈£î e´‹πsø£+>± »]–+~ á b˛sê≥+. n‘́ +‘ Ä]∆ø£,
Ä~Ûø±s¡ã\+ ø£*Z ñ+&ç, e´øÏÔ‘« ã\V”≤q‘\#̊ Á|üC≤ ø£+sƒ¡≈£î\T>± e÷]q Á|üuÛÑTe\≈£î e´‹πsø£+>± , ã\V”≤qT …̋’q
ndü+|òüT{Ï‘T …̋’q Á|üC≤\ s¡ø£åD¬ø’ πøe\+ eTH√<ÛÓ’s¡́ +, Á|ü‹|òü̋ ≤ù|ø£å̋ Òì, Á|üC≤Væ≤‘ ø±+øå±, yê{Ïe\¢ ø£*Zq ‘Ó–+|ü‘√
jTTeHêjTø£‘«+ kÕ–+∫q $»jT b˛sê≥ |ü]ƒeT áHê{Ï jTTe‘≈£î dü÷]Ôø£*ZdüTÔ+<äq&É+˝À ªª |üs¡ø±\ #]Á‘ 
ˇø£ yÓTÆ\TsêsTT>± ì\TdüTÔ+~.

m+‘{Ï Á|üC≤e´‹πsK bÕ\≈£î&Ó’q Á|ü»\ #̊‹˝À #êe<Óã“ ‘q≈£î ‘|üŒ<äH̊ $wüj÷ìï á kÕjTT<Ûäb˛sê≥+
s¡TEe #̊dæ+~. Ç{Ïº ìC≤+ e´‹πsK b˛sê≥+˝À $<ë´e+‘T …̋’q eT<Ûä́ ‘s¡>∑‹ yê]ø£+fÒ mH√ï πs≥T¢ n~Ûø£ dü+K´˝À
n‹kÕe÷qT´ …̋’q ìs¡ø£åsêdüT´ …̋’q ù|<ä Á|ü» Ò̋ m+‘√ nDÏ∫ẙ‘qT, Væ≤+düqT m<äTs√ÿ+≥÷ uÛ≤>∑kÕ«eTT …̋’ ÁbÕD≤*ï
düVæ≤‘+ ‘èDÁbÕjT+>± n]Œ+#&É+ Á|ü‘̊´ø£+>± >∑T]Ô+#ê*‡q n+X+. ‘eT eT÷\\qT >∑÷]Ãq ne>±Vü≤q
jTTe‘s¡+˝À kÕe÷õø£ uÛ≤<Ûä́ ‘qT ô|+#&É+‘√ bÕ≥T yê]˝À ñ‘̊ÔC≤ìï dü÷Œ¤]Ôì ì+|ü>∑\<äT.

ñ|üjTTø£Ô Á>∑+<Ûë\T :ñ|üjTTø£Ô Á>∑+<Ûë\T :ñ|üjTTø£Ô Á>∑+<Ûë\T :ñ|üjTTø£Ô Á>∑+<Ûë\T :ñ|üjTTø£Ô Á>∑+<Ûë\T :
1) |ü#Ã\|ü*¢ dü÷<äs¡jT´ `Ms¡‘Ó\+>±D $|ü¢eb˛sê≥+`>∑TDbÕsƒê\T
2) sê$ HêsêjTD¬s&ç¶ `Ms¡ ‘Ó\+>±D Hê nqTuÛÑyê\T ` C≤„|üø±\T
3) <̊e\|ü*¢ ẙ+ø£fÒX«Ásêe `‘Ó\+>±D Á|ü»\ kÕjTT<Ûä b˛sê≥ #]Á‘.
4) q\¢ q]‡+\T ` ‘Ó\+>±D kÕjTT<Ûä b˛sê≥+ ` Hê nqTuÛÑyê\T
5) ø±fiÀõ HêsêjTDsêe ` Hê >=&Ée
6) ¬ø.jT+. eTTì‡ ` ~ m+&é Ä|òt j÷Hémsê
7) düTs¡es¡+ Á|ü‘ê|ü¬s&ç¶ ` Ä+Á<ÛäT\ kÕ+|òæTø£ #]Á‘
8) ˝≤jTø̆ n© ` Á{≤»&û Ä|òt ôV’≤Á<ëu≤<é
9) n*j÷yêsY»+>¥ ` ôV’≤Á<ëu≤<é ÇHé ¬sÁ{≤ôdŒø£ºsY
10) <ëXs¡~Û ` n–ï<Ûës¡
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*lqij ekdsZV] lgjlkA

ukSdjh is'kk ls tqM+h vfr O;Lr efgykvksa ds cPpksa ds O;fDrRo ij iM+us 
okys izHkkoksa dk euksoSKkfud v/;;u

MkW- jpuk dqekjh*

ijEijkxr la;qDr ifjokj ds le{k vusd leL;k,a [kM+h dj nh gSA dy rd tks ukjh ?kj dh pkjfnokjh 

esa fcUnuh Fkh] vc mls vkfFkZd tfVyrkvksa us tw>us ds fy, okg~; {ks= esa vtZukFkZ ds dkj.k mrjus ds 

fy, foo’k&lk dj fn;k gSA ukjh vc dsoy lUrku mRiUu djus ,oa muds ykyu&ikyu vkSj x`gLFkh 

laHkkyus okyh e’khu ugha cuuk pkgrhA mls viuh vfLerk lekt esa cukus dh ykylk mnxz gSA

lekt ds ,sls egRoiw.kZ ?kVd dkedkth ekrkvksa dk v/;;u izLrqr 'kks/k&izca/k esa fd;k x;k gSA 

;g fo"k; izR;{kr% ,d egRoiw.kZ fo"k; gSA efgykvksa dks lfn;ksa ijk/khu cukdj j[kk x;kA orZeku ;qx 

dh cnyrh /kkj.kkvksa] uohu ewY;ksa rFkk uxjh; vkSj vkS|ksfxdj.k us blds eu dks Hkh vkUnksafyr fd;k gSA 

ekuo fodkl’khy izk.kh gSA fodkl ds bl nkSj esa ifjorZu rks vfuok;Z gS ysfdu ekr`Ro ls gqvk gSA izkphu 

ijEijkxr lgt Lo:Ik esa ifjorZu ugha gqvk gSA efgykvksa ds izdk;ksZa ,oa Lo:Ik esa FkksM+k ifjorZu gqvk gSA 

izkphu ijEijkxr ifjokjksa esa la;qDrk dh ewy izo`fr jgh gSA ukjh flQZ viuh izkFkfed Hkwfedk ds fuoZgu 

esa gh O;Lr jgrh xbZA ysfdu tSls&tSls le; chrrk x;k vkSj uxjhdj.k rFkk vkS|ksfxdj.k dk fodkl 

gksrk x;k] blesa Hkh ifjorZu gqvkA ifjorZu lajpuk esa efgykvksa dh 'kfDr vkSj vf/kdkj ij ftl :Ik esa 

fu;a=.k j[kk x;k] mlesa lcls vf/kd vkØkar ukjh gh FkhA ysfdu uxjhdj.k] vk/kqfudhdj.k vkSj if’peh 

lHrk ds izHkko us bls vkewy ifjorZu fd;kA efgykvksa dh vkfFkZd tfVyrkvksa ds otg ls thou&;kiu 

dh ewyHkwr vko’;drkvksa dks ,df=r djuk vc dfBu vkSj tfVy leL;k cu xbZ gSA ifjokj esa tuksa dh 

o`f) us Hkh ifjokfjd vkfFkZd tfVyrkvksa esa o`f) gh dhA ?kj esa O;kIr gks x;hA ifjokj ,d ,slh bdkbZ 

Fkh] ftlesa vFkZ miktZu dk dk;Z rks dsoy iq:"k gh djrs FksA efgyk,a flQZ ?kj dh ns[kHkky vkSj uotkr 

f’k’kqvksa ds ykyu&ikyu dk gh dk;Z le>us dks ck/; FkhA le; ds ifjorZu ds lkFk vtZukRed izsj.

kk vFkkZHkko ds dkj.k gh efgykvksa us Hkh ?kj ls ckgj dk;Z dh ryk’k djus yxhA f’k{kk ds izlkj us bl 

{ks= esa egRoiw.kZ ;ksxnku vkjHHk fd;kA LokHkkor% ifjokfjd ifjfLFkfr esa Hkh ifjorZu fLFkfr us efgykvksa 

dh ifjfLFkfr dks Hkh mUur fd;kA bruk gh ugha mPp f’k{kk izkIr efgykvksa dks fo’ks"k :Ik ls ekrkvksa dks 

vius ;ksX;rk vkSj {kerk ds mi;ksx dk Hkh volj feykA dkedkth efgykvksa ds vkfFkZd lg;ksx rFkk 

lekftd in&izfr"Bk ls ifjokj dh Hkh izfr"Bk c<+hA

izkphu ijEijkxr foHkktu ds fo:) vc dkedkth efgykvksa dh nksgjh Hkwfedk fuHkkus dh vko’;drk 

gSA dkedkth efgykvksa gksus ds dkj.k mUgsa vius cky; drZO;ksa vkSj mÙkjnkf;Roksa dk fuoZgu vfuok;Z 

Fkk] rks izkFkfed mÙkjnkf;Ro dk fuoZgu Hkh vko’;d jgkA iwoZ dh rjg dkedkth efgyk,a vius ifr ;k 
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cPpksa dks viuk iqjk&iqjk le; nsa] ;g lEHko gh dSls gksrk\ bl cnyrh ifjfLFkfr esa ifr dk lg;ksx 

Hkh vko’;d gSA la;qDr ifjokjksa esa rks ifr ds vfrfjDr vU; lnL;ksa dh Hkh lgk;rk dkedkth efgyk,a 

izkIr dj ldrh gSaA blls bUgsaa nksgjh Hkwfedk fuHkkus esa cgqr dqN lgk;rk fey tkrh gSA tgka vU; laca/kh 

dk lg;ksx miyC/k ugha gSA ogka ukSdjksa dk lg;ksx vko’;d gks tkrk gSA vtZudkjh efgykvksa ds fy, 

lg;ksx vko’;d gks tkrk gS vU;Fkk og izkFkfed vkSj f}rh;d Hkwfedk ds nks ikVksa ds chp fildj jg 

tkrh gS vkSj fdlh Hkh Hkwfedk dks lQyrkiwoZd fuoZgu djus esa leL;k,a vkrh gSA

dkedkth efgykvksa ds lkeus cM+h leL;k ;g Hkh gS&,d vksj ifr vtZudkjh efgyk dh ckgjh Hkwfedk 

ls fp<+rs yxrh gS] vkSj izk;% ukSdjh NksM+us dh ckr djrh gSA nwljh rjQ dkedkth efgyk ftlus ckgj 

dh Lora=rk] vkfFkZd vRefuHkZrk vkSj Lo;a fu.kZ; dk Lokn ys fy;k gS] viuh ukSdjh D;ksa NksM+s\ lk/kkj.kr% 

;g vf/kd eukSoSKkfud gSA iq:"k viuk opZLo ugha [kksuk pkgrk vkSj dkedkth efgyk iqu% v/khurk ds 

ikl esa ca/kuk ugha pkgrhA laØe.k ds bl i{k esa vkfFkZd fLFkfr gh izcy gksrh gSA le>ksrk ,oa oSpkfjd 

lfg".kqrk gh nkeiR; thou dk ewyk/kkj gSa bls ftruk vf/kd dkedkth efgyk vkSj mlds ifjokj ds 

lnL; le>rs gSa] mruk gh lq[kniw.kZ thou O;rhr gksrk gSA ifr&iRuh dk ;g lq[kn laca/k gh dkedkth 

efgyk dh nksuksa Hkwfedk ds ikyu esa lgk;d gksrk gS] lkFk gh cPpksa ds euksoSKkfud fodkl esa lgk;d 

gksrk gS] tgka cPpsa dks ckR;lY; izse] viuRo vkSj lekt esa lkekthdj.k dk Kku fey tkrk gSA Qyr% 

cPpksa ds vusd lkekftd Kku ek¡ vkSj eerk ls feyrk gSA vDlj ik;k tkrk gS fd dkedkth efgykvksa 

ds cPpkssa esa lekthdj.k dk vHkko jgrk gSA ek¡ ds ?kj ls ckgj dke ij tkus ds ckn cPpsa xjhch ds dkj.k 

fo|ky; ugha tk ikrs gS rFkk NksVs cPpsa tks ?kj esa gksrs gS mlds ns[kjs[k esa jgrk gSA Qyr% euksjatu ds 

vHkko esa Hkj fnu xyh ds cPpksa ds lkFk [ksyrk jgrk gS vkSj cM+k gksus ij dqlaLdkjh vkSj xyr yksxksa ds 

lalxZ esa cPpk pyk tkrk gS vkSj ogh cPpk lekt vkSj ns’k ds fy, iki gks tkrk gSA vPNh ukSdjh djus 

okyh efgykvksa ds cPpksa rks vPNs fo|ky; esa i<+rs gSa] ogh xjhc dkedkth efgykvksa ds cPps xyr laxr 

esa pys tkrs gSaA dkedkth efgykvksa ds vFkksZiktZu ls ifjokfjd fLFkfr vPNh gks tkrh gSa vkSj ifjokj Hkh 

lekt esa lekn`r gksrk gSaA efgyk,a Hkh le>rh gS f dog ek= nklh ugha gs cfYd ifjokj dh ,d vax 

gSA blls 'kfDr lajpuk esa Hkh vUrj vk tkrk gSA tgk¡ xSj&dkedkth efgykvksa dks ifjokfjd fu.kZ; esa 

vf/kdrj vuns[kh dj fn;k tkrk gS] ogha dk;Zjr efgykvksa dh lEefr vkSj fu.kZ; dk Lokxr gksrk gSA 

vkSj mls ekU;rk Hkh feyrh gSA ;g mudh ifjokfjd ifjfLFkfr dks c<+k nsrh gSA lkFk gh vk/kqfudrk dh 

ek¡x vkfFkZd vko’;drk] ifjokfjd&lajpuk dh tfVyrk] f’k{kk dk leqfpr mi;ksx] vkRefuHkjrk vkfn 

dh mnkj ykylk dh fefJr izfrfØ;k vkt ds lekt esa efgyk dks dkedkth cuus ds fy, izsfjr djrh 

gSA ftldk vlj loZizFke cPpksa ds Hkfo"; ij ijrk gS [kkldj xjhc ekrk ds cPpksa ijA
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Advantages and Opportunities in Bihar
Kumari Upasna Vatsala* 

Bihar is well equipped with natural resources like land and water, vital for agriculture and crops. 
An analysis of agricultural production in Bihar reveals that potential for significant increase in the 
crop production requires investment in all spheres from institutional to crop management practices. 
Bihar is the fourth largest horticultural producer in the country.10 Fruits and vegetables are cultivated 
in nearly 10% of cropped area, producing 3.2 million tones of fruits and 7.6 million of vegetables. 
Bihar has got competitive advantage in Makhana, Litchi, Mango, Spices, Cereals and Pulses, Sugar 
industry, Livestock products.

MAKHANA
Makhana or gorgon nut is unique since it is grown commercially only in Bihar. Makhana is an 

aquatic organic crop rich in protein and low in fat content. Bihar accounts for over 80% of the Makhana 
production in the country. It contributes around ₨ 550 crore at retail prices annually to the state’s 
economy. Close to organic based cultivation gives an added advantage to the crop particularly in 
the export market. Makhana is considered superior to almonds, walnut, coconut and cashew nut 
in terms of sugar, protein, and s=ascorbic acid and phenol content. The medicinal properties of 
Makhana are also well established in China were it has been made mandatory ingredient in baby 
foods. Madhubani, Darbhanga, Sitamarhi, Supaul, Kishanganj and Araria Districts are major producers 
of Makhana, Investment opportunities exist in contract farming as well as processing and export.

LITCHI
Bihar is known for its premium litchi, The area under litchi is concentrated in the Districts of 

Muzaffarpur, Vaishali, Madhubani, Samastipur and other adjoining Districts of North Bihar. The area 
covered is around 28,870 hectares and current production is 336,852 MT. This accounts for 80 
percent of national production its targeted production by 2025 is 5000,000 MT. Bihar has compared 
to competing states..Realizing its potential, an Agri-Export Zone has already been sanctioned. The 
Planning Commission has identified Muzaffarpur District for fund infusion for systematic development. 
A National Research centre of ICAR for Litchi has been established at Muzaffarpur.

MANGO
Mango is the leading fruit crop of Bihar with an approximate share of 50 percent of the total area 

under fruit crops. It is grown in over 1000,000 hectares of land; the state has an annual production of 
1.5 million MT. Bihar is the fourth largest producer of Mangoes in the country, accounting for nearly 
11 percent of the total production. The state is known for a large variety of mangoes grown in its 
plains, the most popular being Maldah, Bombay, Jardalu, Jarda, Safeda, Bathua, Sepia, Sukul and 
Gulabkhas. The leading Mango-Producing District include Darbhanga, Muzaffarpur, Samastipur, 
East and West Champaran and Bhagalpur. The Planning Commission has identified the District of 
Darbhanga for systematic Development of the fruit crop for its total commercial exploitation.
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SPICES
Chill Accounts for 47.6 percent of the area under spices which is followed by turmeric (39.5) 

percent and Ginger and garlic. There is a good scope for processing in this sector also.

CEREALS AND PULSES
There exists a large potential for scientific mailing and processing of food grains like rice, wheat, 

maize, and pulses. In case of rice and wheat, outdated technologies like hullers or sellers are used for 
milling resulting in lower recovery and consequent lower value. There is no large-scale processing unit 
for maize in the state. There are a couple of processing units working as registered units and there 
is no fair estimate of the number of small, unregistered processing units in maize in flour and poultry 
fee etc. 11 Such units operate at small scale as household processing units. However, no details are 
available on the number of these small units and quantity of maize processed within the state. There 
is a huge scope for maize processing in the state. Date indicates that establishment of poultry as 
well as animal feed processing units may be a success in the state Looking into the large quantity 
of maize in food system, processing of maize for snack and other food items may also be planned. 
Feasibility of installing industrial units to process maize to get starch, ethanol and alcohol etc need 
to be studied., Recently there has been interest shown by large private players in maize processing 
in the state of Bihar. M/s India Gasohol Ltd., Tamil Nadu, has already planned to install four maize 
processing plant with an investment or ₨ 2,500 core in Begusarai, Muzaffarpur, Bhagalpur and 
Vaishali District of Bihar. They plan to produce ethanol, alcohol, extra neutral alcohol, and crucial oils.

SUGAR INDUSTRY
The state of Bihar has enormous potential for investment is sugar industry as it has a high 

production of around 50 lakhs MT. The total sugar production in the state was 2.20 Mt in 2018-19. 
To attract investment in the sector state government launched scheme in 2006 having provisions of 
various concessions and subsidies. Presently there are 28 sugar mills in the state out of which 15 
public sector units are closed. Out of 10 private sector units 2 are sick. Of the 18 public sector units 
15 are under Bihar state Sugar Corporation and 3 are under central PSUs. The efforts are made to 
revive the closed units though lease agreements with the investors including HPCL and Reliance 
etc. Also 27 new proposals relating to sugar industry have been approved of which 27 are for new 
proposals relating to sugar industry have been approved of which 27 are for new sugar mills and 8 
are for expansion of working mils and 2 new ethanol plant.

MEAT. DAIRY, POULTRY AND FISHERY
Bihar ranks fourth in term of meat production India. There is, however, no abattoir and no 

processing facility within the state. No value addition is currently taking place. Most of the meat is 
slaughtered in municipal slaughterhouses and sold fresh to cater to the local demand. It is envisaged 
the modern slaughterhouse (abattoirs)with processing facilities having due backward and forward 
linkage can contribute significantly to the growth of value added products in this sector. The buffalo 
meat Production in India is growing at a CAGR (compound annual growth rate) of 5 percent and 
the outstripping of demand via-a-via supply of lamb and mutton presents a huge opportunity of 
Bihar to tap into its Large Livestock resources. Poultry meat is the fastest grow8ing animal protein 
in India with a CAGR OF 11 PERCENT DURING THE LAST 15 YEARS. Bihar with negligible share 
in national poultry meat trade thus has everything to gain by investing into and creating the right 
climate to spur the production of poultry and value-added produets12
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Only 9-10 percent of milk produced in processed by COMFED (Sudha Dairy at 11 places in 
Bihar-Barauni, Muzaffarpur, Samastipur, Patna, Gaya, Arra, Bhagalpur and Kaimur and another 
2-3 percent in the organized private sector. Although, Milk processing capacity in India is growing 
at a CAGR of 4 percent. It has shown negligible growth in Bihar. Milk processing presents a huge 
potential in Bihar even if it is to reach halt of the country processing level or around 17-18 percent. 
This would mean doubling the existing processing capacities. The technology beanbag used in 
the processing facilities is now decades old, with no primary processing/cooling facility at the farm/
village level. Fish in one of the popularly consumed items in Bihar, particularly in Mithila Region and 
it is the fastest growing sub sector indicating a growth rate of over 10 percent per annum. An area 
of 1,13,664 ha is available in Bihar in the form of tanks/ponds, mauns, lakes), chaurs (flood plains) 
and reservoirs. In addition to this, there is big potential in the large low-lying area of about 3,38745 
ha, which can be suitably developed for various aquaculture activities. Against the huge water 
resources potential available, only 26,000 ha (7.68 percent) of water areas have been developed 
for fish culture. No processing, however, taken place and there are no fish processing industries 
in the state. Another more serious handicap in the development of fisheries is the absence of a 
proper marketing system. At present, only about three percent of the total fish landings are handed 
by organized sector Consumption of milk and milk products is growing at 7.6 percent, poultry meat 
consumption at 26 percent, and freshwater fish consumption at 3.5 percent (likely to grow to 3.9 
percent). They present a huge opportunity for the state to cash it with appropriate strategies and 
market linkages.
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Idea of humans’ perfectibility and dialectical views of progress and development characterize 
the works of Karl Marx’s He viewed conflict and power as the redemptive forces in building the 
social order, which is free from inequality and exploitation. Marx believed in creative capacity 
and freedom of humans in shaping their own life and carving out the social reality, which best 
represents the realization of their interests. But the existing reality departed from the ideal 
conditions; instead, humans’ creative capacities are deformed under oppressive conditions of 
capitalism. Idea of perfectibility, which is legacy of enlightenment bequeathed to Marx, becomes 
conceptual yard stick in assessing social systems as how much they take leap towards progress 
or deviate towards the state of exploitation and alienation. Ideology, state and civil society 
will become the tools of capitalist class to distort and divert the people from developing true 
consciousness which indeed enables them to realize the truth. This article makes an attempt 
to understand the views of Karl Marx on state and civil society which portray that spheres of 
state and civil society are the extension of production relations of capitalist society
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AbstrAct

INTRODUCTION
Idea of humans’ perfectibility and dialectical views of progress and development characterize Karl 

Marx’s works. He viewed conflict and power as the redemptive forces in building the social order which 
is free from inequality and exploitation. Marx believed in creative capacity and freedom of humans 
in shaping their own life and carving out the social reality which best represents the realization of 
their interests. But the existing reality departed from the ideal conditions; instead, humans’ creative 
capacities are deformed under oppressive conditions of capitalism. Idea of perfectibility, which is 
legacy of enlightenment bequeathed to Marx, becomes conceptual yard stick in assessing social 
systems as how much they take leap towards progress or deviate towards the state of exploitation 
and alienation. Ideology, state and civil society will become the tools of capitalist class to distort 
and divert the people from developing true consciousness, which enables them to realize the truth. 
This article makes an attempt to understand the views of Karl Marx on state and civil society, which 
portray that spheres of state and civil society are the extension of production relations.

MARX’S THEORY OF STATE
Marx became interested in political aspects after moving to the city Dresden in 1842. He 

developed interest on historical conditions leading to two revolutions in France and England which 
led him towards the area of political philosophy. His political views became crystalized as he read 
the works of Rousseau, Montesquieu, Machiavelli, Hegel and others. Marx’s systematic discussion 
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on state can be found in his work entitled Critique of Hegel’s Philosophy of Right published in 
1843. In On Jewish Question published a year later, Marx discusses the relationship between civil 
society and modern state. Marx made a historical analysis of state in The Eighteenth Brumaire 
of Louis Bonaparte which focuses on the rise of rebellion in France in 1848 and the rise of Louis 
Bonaparte. Whereas, his Civil War in France analysed the development of French political state 
(Morrison 2006).

FOUR KEY PROPOSITIONS OF MARX THEORY OF STATE
The following propositions of Marx’s theory of state represent ‘a set of fundamental principles 

which frame discussion about the formation of the state and the nature of state political activities 
(ibid, p. 128). Propositions are basically assertions of relationship between two and more variables. 
We shall examine the four propositions below:

First, State has a material origin and hence, it is not independent from base of society, that 
is, economic structure of society. State emerges out of productive relations of society and hence 
the roots of state are located in economic sphere.

Second, modern state emerges and develops only under certain historical conditions embedded 
in productive forces of society. Thus state is social and historical.

Third, State reflects the existing class structure of society and ‘thus acts as an instrument of 
the dominant classes’. Hence, political functions of the state is a derivative of economic base and 
productive relations which implies that political interests of the state coincide with the interests of 
dominant classes

Fourth, emergence of state is historically dependent upon civil society (ibid).

HEGEL’S THEORY OF STATE: EMBODIMENT OF ETHICAL  
WILL AND RIGHT ACTION

As we have discussed none of Marx’s ideas can be understood without comparing and contrasting 
with those of Hegel. Hegel’s extensive views about the state and other political aspects can be found 
in his celebrated work The Philosophy of Right which was published in 1821. Hegel viewed state, 
its origins, functions and activities on idealistic view. Five assumptions are central to Hegel’s theory 
of state. We shall examine them here.

First, ‘state was the embodiment of what he called right action (ibid). The term ‘right’ refers to 
entire range of rules and ethical norms ‘which guide human action toward what is ethically good in 
the human spirit (ibid)’. Right action here means the manifestation of ethical will in history. Ethical 
will in political sphere of society is concerned with guiding human action towards what is politically 
good. Logical implication is that all conventions of state represent the ethical will which is embodied 
in state itself (ibid).

Second, functions of state are concerned with mediating the ‘various spheres of society. Political 
realm of state is separate from the civil realm which consists of economy and economic exchange 
which are referred to as areas of individual interests (ibid). State thus serves ‘mediating functions in 
maintaining ethical harmony’ between the realm of public and private interests (ibid, p. 129).

Third, since state is expression of human ethical will, it shall ensure that universal interests 
always prevail over particular interests of individuals or groups.

Fourth, activities of state are separate from the activities of the state. If political actions pursuing the 
ends of general good represented universal interests and actions in civil sphere pursuing ends reflected 
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particular interests and ‘private rights of individuals and groups and hence they are particularistic in 
nature. Thus, political sphere for Hegel is synonymous with the ethical life of society (ibid).

Fifth, state emerges from ethical will and as well as its manifestation, state does not have 
social or historical character but it is historically eternal.

HISTORICAL FORMATION OF MODERN STATE
Marx showed that political institutions have their base in material life. Marx explicated the 

historical formation of modern state keeping French state in view. For the sake of brevity and clarity, 
we can summarize it on following premises.

Dissolution of old localized Feudal powers and formation of central state
Modern state develops from the dissolution of feudal society. The process of the formation 

of modern state starts with clearing away of the old localized powers of feudal estates with their 
separate economic and political jurisdictions (ibid, p. 132). With the dissolution of localized feudal 
estates and their economies and authorities, stage was now set for the formation of centralized 
authority. Besides, with advancement of industrial revolution and economic reorganization, 
power was transferred from feudal lords to new political and economic classes. New centralized 
political authority was being steered by material interests of new ruling political and economic 
classes. ‘Hence, new interests created the need for a state administration and bureaucratic 
apparatus (ibid)’.

Historical context of Rebellion and formation of Modern French State
Political developments which had taken place between the period of 1789 and 1851 also 

contributed to the formation of new state. Marx captured these developments in his work Eighteenth 
Brumaire of Louis Bonaparte. Industrial revolution heralded unrest. According to Marx, historical 
context of rebellion began in the year 1848 which marked the period of unprecedented industrial 
production. It brought prosperity to only small commercial class but led to greater poverty and 
social distress. Situation was characterized by then low wages, poor working class conditions 
and unemployment inviting wider criticism against capitalism for inequality and ‘restriction of 
advantage to only one class (ibid)’. This was not only specific to France but reverberated across 
the Europe workers protesting against the limited opportunities. In France, it led to rebellion of 
workers attempting to capture French Republic on behalf of the workers and ‘during this period 
France oscillated between a political monarchy and a democratic republic (ibid, p. 133, italics 
are added).

Marx identified three distinct periods of state formation in France. First were February days 
marking the beginning of rebellion by the workers. Marx called this as the prologue to the revolution. 
Workers mounted an open rebellion against the authorities and breached the barricades; French 
troops responded without much resistance. Workers though that it was their victory. Second was 
the formation of French Republic falling in between the period of May 1849 to December 1849. 
But commercial classes started blocking the advance of workers by shielding parliamentary device 
and were successful in reducing the revolution to a victory by the dominant political classes. Third 
was the formation of constitutional republic and formal elimination of French monarchy from May 
1849 to December 1851. This period was headed by Louis Bonaparte marking the emergence of 
constitutional Republic in which commercial class ruled in the name of people and demands of the 
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workers were suppressed by the emerging ‘general interest ‘that was mobilized at the time by Louis 
Bonaparte (ibid, italics are added)

Higher General interest against common interest
Marx showed that how during the reign of Louis Bonaparte particular interests were maintained 

against a ‘wider more general interest’ by state through severing the common interest from general 
interest of society. New material interests were consolidated and agents of theses interests whether 
in the sphere of politics, economy or military sever the common interests from general interests. 
To be clearer, new material interests of the dominant class were distorted and elevated to higher 
general interest. Every institution and organization became the representatives of the state. Marx 
observed: ‘general interest is snatched from the self-activity of society’s members and made an 
object of state machinery and governmental activity from the bridge, the school house, the judiciary 
and the church which act as its representatives (Marx 1977, p. 104, also cited in ibid, p. 134)’

Marx observes the emergence of modern state as Bonaparte detached the controlling offices 
of state apparatus from the purview of parliamentary and by converting them into organs of the state 
executive power. This made Marx to aver that state is separate from society and its powers became 
‘independent and autonomous’ of all other classes of society. Marx used Bonapartism to refer to 
actual creation of modern political state and the powers used to relieve the commercial classes of 
their claim to political dominance. According to Marx, the emergence of this new modern centralized 
state implied two things: First, it weakened the power of all classes but at the same it purported to 
represent the interests of classes. Second, it made commercial classes incapable of realizing their 
interests. But irony of this development, as observed by Marx, was that Bonaparte himself became 
insignificant historically as it marked the development of modern state which created political vacuum 
by making all the classes ‘lay prostrate before the state machine (ibid, p. 135).’

MARX THEORY OF CIVIL SOCIETY
Marx’s gave his attention to the development of civil society after tracing the formation of modern 

centralized state. We have noted the key assumptions of Hegel’s theory of state. But Marx differs 
from Hegel’s views on state who viewed state as the realization of highest ethical will of individuals. 
Marx rejected the view of Hegel on state as universal mediating force and civil society as the domain 
representing particular interests. He also rejected the Hegel notion that state and civil society were 
separate realms. They cannot be separate realms as state was complicit in the split between the 
political and civil realm and in fact, actively supported self interest in its defence of private property.’ 
For Marx, state was the instrument of ruling class since it supports private property and as well 
as ownership of means of production by one class. Hence, state cannot raise above the particular 
interest and he out rightly rejected the Hegel’s claim of state representing the universal interest. 
State can become universal only when it renounces property relations.

Regarding the origin of civil society, Marx maintains that during the feudal period, the entire 
society had a political character and there was no separation on the lines of political and civil realms 
as all aspects of civil life such as property, marriage, family were ‘subsumed’ under the political 
sphere whether it may be in the form of lordship, caste and guild. Marx was very clear that modern 
state comes into existence only with institutionalization of capitalist economy.

Civil society as private realm comes into existence only after the emergence of capitalism. 
Civil society is based on the pursuing of private interests through gain. With the emergence of 
civil society, there is a shift from state to economy. Historically, this shift is caused by industrial 
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revolution and civil society indicates the split in society that takes place between ‘political and civil 
spheres which is unique to modern times (ibid, p. 136). We shall remember that civil society does 
not develop in previous periods of state formation and it comes into existence only in the wake 
of modern industrial societies as the state and its apparatus retreats back which once made its 
presence through ‘intervention and incursion’ in the different areas of society. Hence, civil society 
adorns the spaces in ‘direct proportion’ where the state was present. Hence, ‘civil society becomes 
a more autonomous field of action resistant to intervention (ibid., p. 137).

Free Individual is at the centre of civil society who is detached from all community ties and whose 
rationality informs him to pursue his private interest on maximum level for gains. Marx beautifully 
captures the nature of individuals hel bent on pursuing his private interests: ‘these individuals are 
the citizens whose political rights and freedoms are simply the rights of the egoistic individual, the 
individual separated from community, isolated and withdrawn into themselves (Marx 1978, p. 42 
as cited in ibid).’

According to Marx, the development of civil society is based on three distinct but interrelated 
elements

1. ‘Satisfaction of all wants through the pursuit of private economic gains’:
2. ‘The protection of private property’:
3. ‘Replacement of direct ties with society by abstract political and legal links to the state 

(ibid)’.
Marx was unequivocal in stating that civil society detached individual from wider society by 

bringing fragmentation of society as political and civil spheres. Consequences of this fragmentation 
process ‘is the isolated individual whose private autonomy is a political and social absurdity’. Marx 
holds that modern civil society sets individuals into conflict due to two things: First, their pursuance 
of private interests and its maximization puts them into competition with other individuals. Second, 
since state has bestowed common political rights, individual relation to state seems to be cooperative. 
But in reality, it is coercive.

CONCLUSION
Marx showed that political institutions have their base in material life. The broad conclusion 

which emerges from Marx’s theory is that civil society and political state are one and the same, 
which is in contradistinction to Hegel’s theory; which views state and civil society as separate. State 
and civil society becomes extension for the dominant social classes to justify their interests. State 
has basis in the material life, that is, production and production relations. Civil society cannot be 
separate from state as claimed by Hegel as the former comes into existence due to private property 
which latter upholds and justifies. State and civil society becomes extension for the dominant social 
classes to justify their interests of capitalist society. Hence, humans’ perfectibility remains a distant 
dream and mirage.
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Victimization of Women During the Catastrophe of 
Partition in Sahni’s Tamas
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Sahni’s Sahitya Akademi Winning Award Novel ‘Tamas’ has presented the horrifying fate of 
women during the wake of Partition. Sahni has narrated the true picture of women’s victimization 
by exposing the various incidents which women passed through. Undoubtedly in Indian culture 
and society, women are often treated like puppets in the hands of men but in the great disaster 
of Partition they were mistreated by men more brutally and terribly. During Partition, men in order 
to win over their rival communities applied their power on women by using all kinds of brutality 
and savagery. They not only killed and murdered them but also raped, abducted, mutilated and 
forced them to convert their religion. Infact the most unfateful sight for women was that they 
were rejected by their own family members when they came back after being raped. So many in 
fear of facing such disgrace decided to commit suicide rather than being a stigma for their family 
as well as their community. Of course, they faced torments of all kinds – physical, emotional 
and psychological. The present paper is an investigation to expose all kinds of barbarity and 
atrocities faced by women during Partition, through the lens of Sahni’s magnum opus novel 
‘Tamas’ which symbolically represents darkness and ignorance.

Keywords: Women, Partition, Abduction, Rape, Humiliation.

AbstrAct

Partition brought great chaos and devastation everywhere. People of all the communal groups 
equally faced the disaster. It brought destruction, migration, segregation of people from their own 
roots, friends, families and their neighbours. Overnight millions of people had to migrate across the 
borders during which hundreds and thousands were killed on their way and those who reached the 
borders after facing many troubles could not mix in the new land as they were treated there like 
strangers. Their identity and nationality were in a flux and they could not adapt to the newly acquired 
nationality and territory. But this was not enough. The darkest sight of Partition was faced by women 
of all the communal groups. They were not only victimized physically but also psychologically and 
emotionally. Bapsi Sidhwa in her novel Ice-Candy Man has rightly propounded the cruel fate of 
women -

It is the women who bear the brunt of violence that accompanies these disputes. They 
are the ones who are rooted in the soil; they are not interested in politics. But suddenly 
they find that their bodies are being brutalized. Victories are celebrated on the bodies of 
women. (232) (ICM)

Sahni too has presented the brutal sight of women by illustrating the fate of Sikh and Hindu 
women in the hands of Muslim rioters. He has portrayed different kinds of atrocities inflicted on 
women by employing imaginary characters of women like Jasbir Kaur, Prakasho, Banto and Karmo.
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The episode of Jasbir Kaur suicide along with her fellow companions represents that women were 
in great chaos and dilemma when they heard the incidents of murder, rape, abduction, kidnapping, 
molestation and mutilation in different parts of the country prior to the announcement of partition. 
In order to escape these brutalities by their rival fanatics, they took resort to the path of suicide or 
honour killing either by jumping into the well or taking some poison. Jasmine Mairhofer Mehmood 
in her thesis has pointed out why women chose the path of suicide:

In many cases death was preferred to those kinds of dishonouring atrocities. One form 
of violence from inside was that many women committed suicide in order to avoid being 
tortured, raped or abducted by an enemy. Suicides were committed, alone or as groups 
in a wide variety of ways: by self immolation, drowning themselves into the village’s well, 
swalloing poison etc. (Mehmood, 35)

Sahni has depicted the same fate of Jasbir Kaur in his novel. Jasbir Kaur, the duaghter of 
Harnam Singh is a devotional figure of the village where she is married. Being a spiritual soul, she 
is addressed by her fellow villagers as ‘daughter of Guru’. When she hears about the invasion of 
turks (Muslim) on her village, she becomes anxious about her misfortune in the hands of Muslims. 
So in order to escape their atrocities like rape, abduction, harassment etc. she decides to lay her 
life by jumping into the well. Subsequently, her other fellow Sikh women too follow her in order to 
save themselves as well as their family honour. This horrible sight has been represented in the 
novel as:

Jasbir Kaur was the first one to jump into the well. She raised no slogan, nor did she call 
anyone’s name, she only uttered Wahe Guru and took the jump. After her, one by one, 
many women climbed up to the low wall of the well. Hari Singh’s wife climbed up stood 
there for a moment, then pulled up her four-year old son on to the wall and holding him 
by the hand, jumped too. Deva Singh’s wife held the breast-fed child in her arms when 
she took the plunge. Prem Singh’s wife jumped down, but her son was left standing on 
the wall. The child was pushed into the well by Gyan Singh’s wife, and thus sent back 
into the arms of his mother. Within a matter of minutes tens of women had gone into the 
watery grave, some of them along with their children. (293)

The scene was extremely horrible as not a single woman was left alive when Turks entered 
the lane which led to the Gurudwara. The area of the lane towards the Gurudwara was full of dead 
bodies and in order to reach there they walked over the heap of dead bodies. The sight was extremely 
terrible and ghastly as “the air was filled with the heart-rending cries of women and children coming 
from inside the well and were mingled with the loud shouts of ‘Allah-O’Akbar’ and ‘Sat Sri Akal’”. 
(293-294)

Another kind of atrocity by the antagonist community against women was their abduction. 
Hundreds and thousands of women were abducted during this great upheaval. The condition of 
women was extremely miserable after the abduction as they were either sold in the market of 
prostitution or forced for converting their religion so that the abductors could make them their wives 
by performing the ritual of wedding as per their own culture and religion. Sahi, in the novel ‘Tamas’ 
exposes the same fate of Prakasho, the daughter of a Hindu Brahmin family, who was abducted 
by a Muslim youth Allah Rakha. Allah Rakha, the horse-carrier, already had an eye on Prakasho 
and he got the opportunity when communal violence erupted in the area. He kidnapped her while 
she was collecting faggots from the shops of the hill with her mother. He kept her in his house 
during that day and the next day forcefully married her by converting her religion from Hindu to 
Muslim. Prakasho was in a flux and great dilemma and could not eat anything for many days. Her 
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parents too were in a state of despair as they could not have any information about her. Prakasho 
was not happy with her abductor but had no courage to return to her parents in order to escape 
from the clutches of Allah Rakha as she knew that her parents would not accept her in such a 
situation. Because in Hindu community such women were considered defiled and polluted and 
were not accepted by their family or their community. If parents accepted such girls, their honour 
and respect were put in danger and they were looked down upon with a shameful eye by their 
relatives, family and society. Prakasho’s parents did not have courage to accept their daughter 
in such chaotic circumstances. The reluctance of her mother can be seen when she says to the 
Statistics Officer in this regard –

Of what use is her coming back to us. (33)

Of course the great misfortune of Partition was faced by women when they were not supported 
by their own family. Like Prakasho there were hundreds and thousands of women who had to face 
the disaster and pass through not only the physical but also a violent emotional and psychological 
dilemma. The comments of Kamla Bhasin and Ritu Menon seem to be apt here-

All those atrocities have a symbolic meaning in regard to the male’s logic of domination 
and subordination to humiliate women, their family or their community, to desexualize 
women, to mark them as ‘polluted or to highlight that their men were unable to protect 
them. (44)

In times of sectarian riots and communal violence, women were more vulnerable to exploitation 
and they were raped not only by a single man but by a number of rapists. A poignant instance of this 
kind of barbarity has been shown in the novel when a Hindu woman is gang raped by ten Muslim 
men. She dies in the course of event but they continue to rape her. This incident is presented in the 
novel not directly but through the mouths of the Muslim rapists when they gather together at one 
place and exchange their experiences of raping the girl. While talking about the act of rape one 
Muslim asserts-

When we got into the lane, the karars began to run this way and that way. A Hindu girl 
went up to the roof of her house. As soon as we saw her, we ran after her. There were 
nearly ten of us. She was trying to jump over the low wall on the roof to go over to the 
adjoining house when she fell into our hands. Nabi, Lalu, Mira, Murtaza all had a go at 
her one by one... When my turn came there was no sound from her, she wouldn’t move. 
I looked at her; she was dead. I had been doing it to a dead body… (288)

Another man narrates a story of a low caste Bagri woman who was raped by him -

We caught hold of a bagri woman in a lane. My hand was working so well, I would chop 
off a head at one go. The woman began crying and begging. ‘Don’t kill me’, she said, ‘All 
seven of you can have me as your keep.’ (288)

Santosh Singh Dhir has exposed the same fate of women in his work ‘Oh Din’ as :

The women were helpless. The untold brutalities were committed on women... Young 
and beautiful women were in more trouble. They had to satisfy the lust of the whole 
country. Sixty and seventy year old men fulfilled their lust with young women – no one 
was considered as daughter or sister. Sometimes, it was a routine that first the women 
was molested, raped and then killed. The blood soaked body of the woman would be 
lying on the ground... This happened in the country of Guru and Kabir. Who did this ? 
Their own followers.... (52-53)
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Uprootedness, displacement, loss of property and house etc. were the common sight of the 
great upheaval of Partition. The Sikh woman Banto in the novel faces all these consequences. 
She had been living peacefully with her family in the Muslim dominated village for many years. 
But with the eruption of violence her religion becomes a danger to her. Though her neighbouring 
Muslim does not do anything which harms her family, the outsider Muslim rioters loot her shop and 
at last set it on fire. Ultimately, when she finds no way to escape the brutality of the frenzied crowd, 
she and her husband finally leave their house in order to save their lives. In search of home they 
wander from place to place to take refuge. Before leaving the house they, however, are in fear and 
great distress about the cataclysm- Partition. Her husband thoughfully plans a strategy to escape 
the dark occurrence- “if anything untoward happens, Banto and our life is in danger, I shall first 
press the trigger of the gun on you, I would rather kill you with my own hand.” (259) Such remark of 
Harnan Singh is made to Banto who is fearful about her life. She has no other option but to follow 
the command of her husband. These torments of the Partition, however, are not the last for Banto 
but several other undesirable misfortunes are inflicted upon her when her own children-son and 
daughter- too face the disaster. Her daughter Jasbir Kaur commits suicide to save the honour of her 
family when ‘turks’ invade the village to harass women. Her son Iqbal Singh is forced to convert his 
religion from Sikhism to Islam. To save his life from the Muslim fanatics, he becomes a Muslim and 
his individual identity gets changed from Iqbal Singh to Iqbal Mohammad. Thus, Banto as well as 
her family life completely gets ruined in the frenzy of Partition which was enacted by the politicians 
for their selfish motives.

CONCLUSION
Thus, the present scrutiny of the novel ‘Tamas’ reveals that women became the victims of various 

kinds of brutalities – as they had to bear the horrific brunt of physical, emotional and psychological 
dilemma. The characters like Jasbir Kaur, Prakasho, several other Hindu girls and women and Banto 
reveal the trauma and fate of women who were traumatically harassed by the Muslim community. 
They inflicted their frustration on women’s bodies to win over their enemy and to prove their valour 
upon them. The remark made by Arthur Kleinman points out that female body is often used as a 
battle field when communal violence breaks out. Women are the chief sufferers of chaos in such a 
traumatic frenzy. Facts and figures speak merely about the number of women who are abducted, 
raped, molested, forcibly converted or killed in the process. In the literary imagination in India, “the 
violence of the partition was about inscribing desire on the bodies of women in a manner that we 
have not yet understood. In the mythic imagination of India, victory or defeat in war was ultimately 
inscribed on the bodies of women.” (82)
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