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Happiness Curriculum in Education
Prof. Asha Bhimrao Thoke* 

According to Aristotle “Educating the mind without educating the heart is no education at 
all”. So current education system is somehow unable to make the children happy rather it is giving 
children burden. It is educating children how to fulfill all the goals in life but it is not educating 
children to be Happy in life. Being Happy in life should be one of the most important goal of 
our education system. In this current conceptual paper Haptitude concept is introduced with 
its meaning. Also there is need to develop and implement Happiness Curriculum in education 
so one of Ashoka Schools MOH curriculum Model is elaborated with details.

Keywords: Haptitude, Happiness Curriculum, Happiness Quotient,

Abstract

INTRODUCTION
According to Aristotle “Educating the mind without educating the heart is no education at all”. 

Education aims to develop 3H of the students, one is Head second is Heart and Third is Hand. 
As on today the Education system has given lot of emphasis on the development of Head means 
the Cognitive development and Psychomotor development but Affective development is ignored in 
compared to other areas. So current education system is somehow unable to make the children 
happy rather it is giving children burden. It is educating children how to fulfill all the goals in life but it 
is not educating children to be Happy in life. Being Happy in life should be one of the most important 
goal of our education system.

GAPS IN CURRENT EDUCATION SYSTEM
1.	 Current Education system is focusing on to make children intelligent.
2.	 It enhances the knowledge and skills of the children but do not develop the attitude of being 

Happy always.
3.	 It is more performance centric but not the life centric.
4.	 Children are taught how to be successful in life by getting education but not taught how to 

be happy in life.
5.	 Children are competing with the world by their education but they are not able to defeat 

their negative thoughts and challenges in life.
6.	 Children are carrying lot o burden to complete expected tasks which are required for their 

education but they are missing joy, happiness in this process due to stress.
7.	 Children have learnt all the knowledge of subjects but they are lacking in finding the happiness 

in their life.
	 All above are the gaps which we notice in current education system so now this is the time 

that we should design a curriculum for Happiness through which we will be able to develop 
the Happiness Quotient of our children.



2    Prof. Asha Bhimrao Thoke  �

Happiness this term was discussed by many philosophers in ancient time.so let us know some 
theories of happiness

THEORETICAL FOUNDATIONS OF HAPPINESS
	 Aristotle’s Theory of Happiness -1.Happiness as the Ultimate Purpose of Human 

Existence-One of Aristotle’s most influential works is the Nicomachean Ethics, where he 
presents a theory of happiness that is still relevant today, over 2,300 years later. The key 
question Aristotle seeks to answer in these lectures is “What is the ultimate purpose of 
human existence?” What is that end or goal for which we should direct all of our activities? 
Everywhere we see people seeking pleasure, wealth, and a good reputation. But while each 
of these has some value, none of them can occupy the place of the chief good for which 
humanity should aim. To be an ultimate end, an act must be self-sufficient and final, “that 
which is always desirable in itself and never for the sake of something else” (Nicomachean 
Ethics, 1097a30-34), and it must be attainable by man. Aristotle claims that nearly everyone 
would agree that happiness is the end which meets all these requirements. It is easy enough 
to see that we desire money, pleasure, and honor only because we believe that these goods 
will make us happy. It seems that all other goods are a means towards obtaining happiness, 
while happiness is always an end in itself.

2.	 The Pursuit of Happiness as the Exercise of Virtue-In this we can see another important 
feature of Aristotle’s theory: the link between the concepts of happiness and virtue. Aristotle 
tells us that the most important factor in the effort to achieve happiness is to have a good 
moral character — what he calls “complete virtue.” But being virtuous is not a passive state: 
one must act in accordance with virtue. Nor is it enough to have a few virtues; rather one 
must strive to possess all of them. As Aristotle writes, according to Aristotle, happiness 
consists in achieving, through the course of a whole lifetime, all the goods health, wealth, 
knowledge, friends, etc. that lead to the perfection of human nature and to the enrichment 
of human life. Developing a good character requires a strong effort of will to do the right 
thing, even in difficult situations.

SELIGMAN’S P.E.R.M.A THEORY
1.	 Pleasure- An individual leading a life of pleasure can be seen as maximizing positive 

emotions, and minimizing negative emotions. The essential guide to taking care of your 
mind and body.

2.	 Engagement-An individual leading a life of engagement constantly seeks out activities 
that allow her to be in flow. It occurs most frequently when we concentrate our undivided 
attention on activities that are moderately challenging to us. When you are in flow, it may 
seem that your sense of self vanishes and time stops. Seligman recommends that in order 
to achieve flow, you must identify your signature strengths, or strengths that are deeply 
characteristic of yourself, and learn how to practice them.

3.	 Relationships
	 Seligman believes that the need and tendency towards relationships is biologically and 

evolutionarily ingrained in us. Positive relationships is especially powerful because it plays 
a role in supporting the other four components of well-being.

4.	 Meaning -An individual leading a life of meaning belongs to and serves something that is 
bigger than himself. These larger entities could be family, religion, community, country, or 
even ideas.
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5.	 Accomplishment
	 Accomplishment involves the pursuit of success, winning, achievement and mastery, 

both as end-goals and as processes. Seligman argues that many people would pursue 
accomplishment for its own sake, even when it is devoid of positive emotions or meaning. 
We look at politicians, and we know this is true.

A PROPOSED HAPPINESS CURRICULUM FOR EDUCATION
It is said that Happiness and Education are the only things in the world which increases after 

sharing so let us integrate Happiness in Education to make this process joyful and to enrich the life 
experience by spreading it in to the world.

 

 

 

 

A Proposed Happiness Curriculum for Education 

It is said that Happiness and Education are the only things in the world which 

increases after sharing so let us integrate Happiness in Education to make this 

process joyful and to enrich the life experience by spreading it in to the world.  

 

In our school education system the concept of Haptitude needs to implement to 

develop the Happiness Quotient. 

 Meaning of Happiness-A state of well   being and contentment, joy. 

 Meaning of Attitude-The way of feeling,thinking and behaving. 

 Meaning of gratitude-The feeling of being grateful and thankful. 

Case study of Ashoka Schools’ Model of Happiness 

Curriculum-Magic of Happiness Curriculum for grade 1st to 

12th students 

Nature of Curriculum-A handbook designed for implementation of MOH to 

the school students where this curriculum made part of daily activities and 

each week two periods are allotted for execution. There are Six pillars of 

Happiness were designed and to inculcate happiness through this six pillars a 

manual was released which includes lessons, morals, stories, success stories, 

failure stories, activities, games, assignments for reflections to guide teachers 

how to implement in class. 

Details of Six pillars are as follows: 

1.Vitality-Fuel of Happiness-"A vital person is someone whose aliveness and 

spirit are expressed not only in personal productivity and activity-such 

Concept of Haptitude=Happiness + Attitude + Gratitude 

 
In our school education system the concept of Haptitude needs to implement to develop the 

Happiness Quotient.
•	 Meaning of Happiness-A state of well being and contentment, joy.
•	 Meaning of Attitude-The way of feeling,thinking and behaving.
•	 Meaning of gratitude-The feeling of being grateful and thankful.
Case study of Ashoka Schools’ Model of Happiness Curriculum-Magic of Happiness 

Curriculum for grade 1st to 12th students
Nature of Curriculum-A handbook designed for implementation of MOH to the school students 

where this curriculum made part of daily activities and each week two periods are allotted for 
execution. There are Six pillars of Happiness were designed and to inculcate happiness through 
this six pillars a manual was released which includes lessons, morals, stories, success stories, 
failure stories, activities, games, assignments for reflections to guide teachers how to implement 
in class.

DETAILS OF SIX PILLARS ARE AS FOLLOWS
1.	 Vitality-Fuel of Happiness-”A vital person is someone whose aliveness and spirit are 

expressed not only in personal productivity and activity-such individuals often infectiously 
energize those with whom they come into contact.” (Peterson and Seligman, 2004) 1. 
Physical warm-up and cool-down--quality of life that allows you to get through your daily 
activities without undue fatigue or physical stress, leading to Happiness 2.Mindfulness-
Individuals will be able to open your minds to new ideas and experiences that can be 
applied to personal decisions, group interaction and community betterment, leading to 
Happiness 3.Spiritual Wellness-Individual’s able to establish harmony in your lives. The 
ability to develop congruency between values and actions and to realize a common purpose 
that binds creation together, leading to Happiness

2.	 Self Esteem-I love Myself- Confidence in one’s own worth or abilities, self-respect.The 
“self” part is self-explanatory, referring to you, yourself. So think of self-esteem as how you 
value yourself.

	 Self-esteem is often seen as a personality trait, which means that it tends to be stable and 
enduring. Self-esteem can involve a variety of beliefs about yourself, such as the appraisal 
of your own appearance, beliefs, emotions, and behaviors.
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	�	  Healthy self esteem empowers you with the freedom to be yourself. To do the things 
you enjoy doing & to follow the right path for you. You will be more inclined to seek genuine 
friendships feel comfortable with who you are. The overall focus will be more positive & 
that can help with happiness.

		  So Is Self Esteem the key to happiness?????
	�	  While self esteem may help with happiness. It is not the magical solution. That’s because 

there is no single solution. happiness is a complex and there are many factors influence it. 
However little bit counts and building self esteem can make huge difference. Building self 
esteem is certainly a building a block towards happiness

3.	 Resilleince-I am Possible- Successful people, Inspiring people are the one whom we look 
up to. They have many qualities which make them outstanding, one of the best qualities 
out of all is that they are open to challenges and accepts difficulties happily. We as an 
individual also can be successful if we have the above mentioned ability which makes us 
Resilient and develop I AM POSSIBLE attitude. Resilience is the power or ability to return 
to the original form, position, after being bent, compressed, or stretched. It is an individual’s 
ability to successfully adapt to life tasks in the face of social disadvantage or highly adverse 
conditions. Resilience leads to Happiness.

4.	 Optimism-GPS to happiness. - Optimism is the tendency to believe, expect or hope that 
things will turn out well. Even if something bad happens, an optimist sees the silver lining. 
Optimists believe that their own actions result in positive things happening, that they are 
responsible for their own happiness, and that they can expect more good things to sharpen 
in the future.

5.	 Positive Relationship-I connect A Positive relationship is a strong, deep, or close association 
or acquaintance between two or more people that may range in duration from brief to 
enduring. By building positive relationships with others, we will be happier and more fulfilled 
and feel more supported, supportive, and connected.

6.	 Self determination-I am Passionate -Self-determination is firm behaviour by a person 
without influence of outside world. It is the freedom to live as one chooses, or to act or 
decide without consulting another or others.

Self-determination is broadly defined as having abilities and opportunities to steer one’s life in 
a direction that contributes to a personally satisfying life. Self-determination is a life skill that must 
be gradually practised in the life with steady efforts. It is about deciding something and completing it 
with courage, ability and efforts. Self-determination gives us the ability to stand steady in life which 
enhances decision making, self-confidence. It is the habit to decide something and make ourselves 
capable to complete it. Self-determination is believing yourself and all that you are. It knows that 
there is something inside you that is greater than an obstacle.

Above all Six pillars helped the students to achieve the objective of living life happily and make 
understand that being Happy is more important than anything.As in current education system as 
per the changes in society and demand of the world Value Education, Environmental Education, 
Disaster Education, Vocational education is included like wise now there is need to include Happiness 
Education and efforts need to take for its implementation. Because ultimately, we do not have to 
educate our children to be rich but we need to educate them to be happy so they will know the value 
of things in life and not the price.
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Happiness Curriculum: A Pathway to Foster 
Experiential Learning

Deepa Nandecha* and Dr. Anita M. Belapurkar**

‘Experiential Learning’ is a pedagogy that has revamped the rote learning system. It has 
simplified the concepts and enhanced the critical thinking skills amongst the students.The element 
of ‘Happiness’ can act as a catalyst that can reveal the application of ‘Experiential Learning’ in 
day-to-day life and also helped us to comprehend the real purpose of education. In this paper, 
the researcher has tried to highlight the supplementary connection of Happiness Curriculum 
with Experiential Learning. Attempts have been made, to help the readers understand that 
learning can become more meaningful and can be retained for a longer period of time, when 
the student experiences joy and happiness and finds real meaning in what he/she is learning 
or doing. This will help the students for better applications of the learning in the day-to-day life. 
The paper has highlighted the importance of happiness with reference to visions laid down in 
NEP2020 where students can be empowered through experiential learning and by allowing 
them to have flexibility in the courses offered to them so that education becomes a willful and 
not a forceful activity.

Abstract

INTRODUCTION
According to the World Happiness Report 2017, India ranks amongst one of the least happy 

nations and was ranked at 122 among 155 countries in the world. Thereafter, in the next year 2018 
as well India slipped to 133 among the 155 nations. This marks the happiness index of Indian citizens 
at a very crucial state and it needs interventions and reforms.

The students of today are the citizens of tomorrow and hence it is essential that the educational 
pedagogies help them understand the real essence of education and make them feel happy in life. 
Mahatma Gandhi has rightly quoted,” Happiness is when what you think, what you say and what 
you do are in harmony” and hence we as educators need to provide experiences of learning to our 
students so that they can apply their learning in real life contexts.

India can emerge as a developed nation only when the future generation is focused on its 
vision. This is possible only when the young generation is nurtured with happiness and experience 
happiness in their learning process. Education should help the students to synchronize their ideas, 
thoughts and actions and they should able to have clarity of purpose and application in their actions.

SIGNIFICANCE
Experiential learning is an important pedagogical practice, where we help the students to 

understand a phenomena or a concept or application of the learning outcome in real life situation 
such that learning becomes meaningful and most important joyful. As UNESCO has stated the four 
pillars of learning:
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(i)	 Learning to know 
(ii)	 Learning to do, 

(iii)	 Learning to be and 
(iv)	 Learning to live together

The same ideology has been taken care by NEP 2020, where much focus has been given to 
Experiential Learning.

We as educators need to take care to see that the teaching learning process happens in a joyful 
way, where the students are just in the present moment and are given the freedom to comprehend 
the outcomes and derive conclusions. This will help them to apply their knowledge in other stimuli 
and generate their responses based on the experiences of the past.

Research has revealed that in order to earn a higher state of income or the pressure of the 
parents or society, students undertake courses that are much appealing to them. This may lead 
them to higher income but not harmony with self. The resulting happiness thus tends to be partial 
or short lived. Thus highly skilled and competent individuals can remain unhappy and dissatisfied 
despite excellent academic qualifications, due to conflicting emotions.

We thus feel the need for a happiness based curriculum where students experience the learning 
in a joyful and most importantly a willful way and it does not become a burden to them. A happiness 
based curriculum can create opportunities for experiential learning.

OBJECTIVES
•	 To highlight the importance of the element of Happiness
•	 To study the importance of experiential learning pedagogy
•	 To integrate the happiness curriculum in experiential learning

RESEARCH QUESTIONS
•	 What is the need of Happiness Curriculum?
•	 How can we integrate happiness curriculum in experiential learning practices?
•	 Can happiness curriculum enhance the importance of experiential learning?

Methodology
The method used for this study is a review of related literature and a survey method. It also 

includes responses of experiences by the students, teachers, principals and information from various 
policies issued by the statutory bodies.

Presentation
The element of happiness is an important aspect to live a satisfied and a contended life. 

Happiness is a broad concept and is subjective in nature. We cannot force happiness but we can help 
to experience this element by creating opportunities or experiences that will make living meaningful 
or purposeful and a sense of contentment will be created within the individuals.

Happiness has now become a global policy agenda. (Happiness Curriculum, SCERT Delhi 
and DoE). Various social reformers and agencies are creating policies to nurture this element not 
only within the future citizens of tomorrow but within the youth and also with the old.

NCF 2005 emphasizes that education should help to liberate the learners. (NCF 2005). It 
means that education should not only strive for a better lifestyle but more importantly, it should 
introduce an individual to himself or herself. It should be able to free the learners from the clutches 
of depression, greed, jealousy or vicious desires of creating or doing harm for others. Thus, 
by formulating the framework of education in a way, where individuals/students become more 
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connected to inner self one can find him or her on the path of self-discovery and will be able to 
unleash the potential within.

Educational practices should enhance mindfulness, joy and satisfaction. NEP 2020 has therefore 
focused on empowering the students with flexibility of choices in courses to be taken up by them 
so that there is a considerable inclination and interest towards what a student wants to study. (NEP 
2020) Learning will then be lead with intrinsic motivation which we consider to be the effective 
motivation and become self-driven.

The Delhi Government has already initiated the Happiness curriculum in its schools across 
grades I-VIII. Taking this initiative ahead, the researcher believes that the happiness curriculum can 
be integrated in the experiences of the teaching learning patterns at school instead of introducing 
it as a separate curriculum. As Dorothy Nolte (1998) has stated ‘children learn what they live’ and 
therefore it is very important that they are brought up in an environment that is conducive to stress-
free life and happy joyful moments as this is how they will grow as adults as well.

In short, we need to give them lessons for life through experiences at school as we believe 
that the school is a miniature society within a large society (Dewey). The experiences provided at 
school will help the students to apply the learning in the real life situations.

According to A. Nagraj (1999),”a state of no-conflict, synergy, or a state of being in acceptance 
is happiness.’ He proposed a model for happiness known as ‘The Triad of Happiness’.

In short, we need to give them lessons for life through experiences at school as we believe that 

the school is a miniature society within a large society (Dewey). The experiences provided at 

school will help the students to apply the learning in the real life situations. 

According to A. Nagraj (1999),”a state of no-conflict, synergy, or a state of being in acceptance 

is happiness.’ He proposed a model for happiness known as ‘The Triad of Happiness’. 

 

Fig:1-Traid of Happiness (by A.Nagraj) 

Sustainable happiness is what we experience when we solve a problem, learn something new, 

and understand a concept or some meaning that stays with us for a much longer period. This 

involves clarity of thought, deeper understanding of self, being able to focus, being mindful, 

finding cause, purpose and interconnectedness in our living, etc. 

 In order to attain this sustainable happiness, we need to incorporate the element of joyful or 

happy moments in experiential learning.  

NEP 2020 focuses on the holistic development of the learners. The need for experiential learning 
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Fig.  1: Traid of Happiness (by A.Nagraj)

Sustainable happiness is what we experience when we solve a problem, learn something 
new, and understand a concept or some meaning that stays with us for a much longer period. This 
involves clarity of thought, deeper understanding of self, being able to focus, being mindful, finding 
cause, purpose and interconnectedness in our living, etc.

In order to attain this sustainable happiness, we need to incorporate the element of joyful or 
happy moments in experiential learning.

NEP 2020 focuses on the holistic development of the learners. The need for experiential 
learning is also a must. The National Education policy states that, in all states, experiential learning 
will be adopted, including hands-on learning, arts-integrated and sports-integrated education, and 
story-telling-based pedagogy, among others, as standard pedagogy to bridge the gap between 



Edu Care • ISSN: 2319-5282 • Volume X, Number 1    9

the experiences at school and the real life contexts where the learning of the experiences can 
be applied.

CONCLUSION:
Happy moments in experiential learning will help for a longer retention of the concepts and 

the learning will seem to be meaningful or purposeful to the doers. They will know the reason why 
they will be doing a particular task or an action. The happiness curriculum with experiential learning 
situations will introduce the child to himself or herself and they will know their real worth. They will 
know their potential, be confident about their actions and set goals for them that will lead to individual 
development and the development of the society as a whole.
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Happiness is what everybody want, to get a meaning and reason of life, also ultimate aim 
of human existence’. Happiness is in itself make one self-sufficient accomplishment of learning. 
If we need to reach true peace in this world, we ought to begin teaching children about how 
to attain happiness in whatever they are doing. Even after teaching millions of youthful people 
every year, we are not able to give an answer that an educated individual can live a life over 
the disasters of violence, ill will, excitement, noxiousness.

Happiness curriculum was one of the remarkable and welcome step by the Government 
to impart in school education. The foundations laid should be so strong to get a beautiful 
structure over it. This Happiness Curriculum is an endeavour to guide the attention of students 
towards exploring, experiencing and expressing happiness in not just the momentary but deeper 
and sustainable forms as well. On this outset this paper tries to explore the happiness traid 
proposed by Nagraj and followed in happiness curriculum and the co-existential philosophy 
framework. The paper also discusses evaluation strategies proposed for happiness curriculum 
in detail.

Keywords: Happiness Education, Curriculum, Co-existential Philosophy, Traid

Abstract

INTRODUCTION
Happiness is the ultimate aim of human existence. Happiness is in itself make one self-

sufficient accomplishment of learning. If we need to reach true peace in this world, we ought to begin 
teaching children about how to attain happiness in whatever they are doing. Even after teaching 
millions of youthful people every year, we are not able to give an answer that an educated individual 
can live a life over the disasters of violence, ill will, excitement, noxiousness. Nowadays, the most 
noteworthy challenges confronting mankind are to deal with conditions that are emerging due to 
societal disasters. Courses of action just like the government initiatives, legal framework, defense, 
and police organization which has been put input to bargain with such conditions and keep up 
propriety have their claim impediments. Children enter the instruction framework in kindergarten 
at around two and a half a long time of age and proceed to spend about twenty a long time inside 
the instruction framework until they graduate. So whatever we try to inculcate maybe start from this 
age onwards. According to Nagraj (1999), happiness is a state of no-conflict, synergy, or a state of 
being in acceptance. When one is in harmony within and with the world outside, one experiences an 
absence of struggle or synergy and feels the need to make this state sustainable and continuous. 
An internal state of bliss provides components that permit people, communities, and social orders 
to flourish and thrive in society.
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HAPPINESS EDUCATION
The term happiness education, happiness curriculum has got attention not only from the education 

field but from the public domain also. When talking about the happiness education principle, it goes 
back to the great thinkers of East as well as West and it is worth study to reveal something to be 
desired in educational theory and principle. In particular, two great thinkers, Plato and Mencius, have 
greatly influenced spiritual and practical worlds connected with this education happiness sphere 
(Gilead, 2002). Lee (2020) suggests that the educational theorists and practitioners may design and 
teach to impart the two Sages’ philosophy and wisdom in contemporary education and community in 
order to harmonize the diverse societies and cultures as well as to build healthy morals of individuals. 
The concept of Happiness is different for individuals, in an open note it varies according to the 
cultural, religious, societal background. Cigman’s (2014) notes about the tension between these 
two different conceptions of happiness in her research is worth to mention here. She proposes a 
‘poor conception of happiness’, and a ‘rich conception of happiness’. When going deep into the two 
different conceptions of happiness that school education really wants to focus on, it really matters. 
Paulo Friere rarely used the term ‘happiness’, but it is very much present in his understanding of 
education and he considered ‘happiness’ as a common good, and connected it to both education 
and citizenship (Friere, 2006).

CO-EXISTENTIAL PHILOSOPHY IN THE HAPPINESS EDUCATION
Co-existential Philosophy by Nagraj is an insight into reality & human nature. It is a new discovery 

of the fundamental nature of the Universe, Human Being, Consciousness & and Human purpose and 
it in contemplation with many other philosophies. This philosophy deliberates the nature of matter, 
consciousness, space & evolution and thus elucidates the human being and human existence. It is 
secular in nature as this is not based on any caste, religion, or sect, but on natural laws, on reality. 
Each human can get it in his/her possess right and live with this understanding. This philosophy has 
sound proposals to resolve our current issues like Personal strife and meaninglessness, Interpersonal 
issues with people, societal conflict – like war & exploitation, and environmental & ecological problems 
that lead to sustainable development. This is happiness proposed in co-existential philosophy. 
Based on this understanding of developed human consciousness, the following universal tenets 
like knowledge, wisdom & science; Reality, Actuality & Truth; Universal humane Justice, Religion & 
Education; the Basic Structure of Human Society, and the World Constitution & the Organization of 
Nation States have been understood.

Happiness Triad- The basis of happiness education
The happiness curriculum followed in Delhi School is based on three components of happiness 

– momentary happiness, long-term happiness, and sustainable happiness proposed by philosopher 
Agrahar Nagraj Sarman. Nagraj (1999) proposed a model for happiness, in which the four dimensions 
of human living as an integrated form of the material, behavioural, intellectual & experiential aspects. 
These four aspects correspond to our senses, feelings, learning & awareness. These are termed 
as Happiness triad.

THE TRIAD FOR HAPPINESS
1.	 Momentary Happiness (Happiness through our senses). This is the pleasure we get via 

inputs through the 5 senses of sight, sound, touch, smell, and taste. One can experience 
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that happiness through the senses like eating good food, watching a film, or listening to 
music is highly enjoyable but shorter in duration. Happiness from tasting a piece of sweet, 
or watching a good film could last from a few seconds to a couple of hours. Hence, this 
can be classified as Momentary Happiness.

2.	 Deeper Happiness (Feelings in a relationship). We intrinsically desire feelings like affection, 
care, gratitude, respect in all our relationships, be it friends, family, and society. These 
feelings help to establish the value of a relationship and thus they name it ‘values’. These 
feelings must be fulfilled. These expectations can’t be fulfilled by any material or physical 
things, but by feelings only. It is when these expectations are met that we feel happy. When 
we internally feel values of affection, trust, respect, gratitude for someone, happiness from 
such feelings stays with us for a longer time than that derived through the senses. This is 
Deeper Happiness. Their impact on our inner state is long and helps us ‘be’ in a relationship.

3.	 Sustainable Happiness (Learning & Awareness): This is to do with being aware of our 
thoughts, being mindful of our actions, and being free from internal conflict. This happiness 
is what we experience when we solve a problem, learn something new, and comprehend 
a concept or some meaning that stays with us for a much longer period. The long-term 
happiness result from this is Sustainable Happiness, which involves clarity of thought, a 
deeper understanding of self, being able to focus, being mindful, finding cause, purpose, 
and interconnectedness in our living, etc.

Human beings seek fulfillment from all these aspects of living, which correspondingly results in 
happiness, peace, satisfaction, etc that together constitute ‘human happiness. When children grow up, 
their cognitive, psychomotor, and affective abilities develop further. Piaget’s theory of cognitive and 
affective development (1983), explains theoretical and hypothetical thinking, and abstract reasoning 
starts to develop during their developmental years. There develops a strong desire in them to seek 
knowledge, to understand the world, and to find meaning and purpose in life. Here the happiness 
goal stays as the purpose of one’s life.

EVALUATION STRATEGIES PROPOSED IN HAPPINESS CURRICULUM
Within the evaluation strategy for the happiness curriculum, we have to be taken after a blended 

technique. No composed examinations will be conducted for understudies and no marks framework 
will be taken after but the focus will be specifically to screen and watch the status of happiness 
within the life of a child. Taking after are the rules for assessment for the happiness educational 
programs. The instructors will evaluate the students in a subjective way, but will at that point convert 
their subjective evaluation into quantifiable results. Evaluations have to be versatile to understudies 
and settings. Instead of the uniform approach that works in a conventional appraisal, the approach 
given underneath gives a wide run of criteria for the instructors to evaluate the understudies. We’ll 
survey the child as well as the extend at the same time. It would be done at three levels in the 
Happiness curriculum

1.	 Weekly recordings: At the time of happiness class, the teacher will transact the subject 
assigned through different pedagogies. This will be followed by discussions with children 
where their progress will be continuously evaluated by the teacher. Its record may be kept 
up week by week by instructors in their journals.

2.	 Reflective Observations: At the second level of the unified assessment, which will be done 
at the end of every week i.e. Saturday, the day to day behavior of the children, their 
communication, content and process, and reflective abilities will be observed on weekly 
as well as a monthly basis in a diary by the teacher.
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3.	 Course end Assessment: The third and final level of assessment will be done at the end of 
a semester/year. This will help the teacher to track the progress of students more effectively 
and regularly by compiling the weekly and monthly records. The teachers will get reflections 
through various modes which may be recorded not only in tools but also through pictures, 
photographs, videos, audios, and through projects.

CONCLUSION
Re-contextualising the classroom and the relationship between teacher and the students have 

to take reshape in order to attain the aim of getting happiness out of learning. It is somewhat 
impossible to inculcate in each and every classroom since it requires a lot of training, rebuilding, 
restructuring, modifying the activities, curriculum evaluation structure, etc. No doubt that time will 
be a major constraint for preparation and implementation, but it will be worth seeing our education 
system flourish through happiness education. The Happiness Curriculum is designed in a way that 
focuses on the process rather than the outcome like the constructive framework and the results of 
the process might take time to appear. Of course, the result will be fruitful as expected. Everybody 
knows the journey for each student is different and unique and it is well taken care of in imparting 
the curriculum. This assessment also has to be done with humility and integrity and more qualitative 
than quantitative manner to get more meaningful results.

The need for putting happiness education to the higher education sector also necessary the 
experience they bring from the school will have an imprinting effect on their knowledge formation. The 
Didactic contract’. Which arise will have a harmful on students’ autonomy and their relationship to 
knowledge, and knowledge creation. The happiness curriculum for higher education also foreseeing 
a better future.

REFERENCES
•	 Cigman, R (2014) Happiness rich and poor: Lessons from philosophy and literature. Journal of Philosophy 

of Education 48(2): 308–322.
•	 Freire, P (2006) Pedagogy of Hope: Reliving Pedagogy of Oppressed, London: Continuum.
•	 Gilead, T (2012) Rousseau, happiness and the economic approach to education. Educational Theory 

62(3): 267–285.
•	 Lee, Jeong-Kyu (2020). Educational Philosophy and Happiness Principle of Plato and Mencius. Position 

paper.
•	 Mittal, Radhika. (2019). Searching for ‘Happiness’ in Happiness Curriculum. The National Life Skills, Value 

Education & School Wellness Program. 5 (1), Expressions India.
•	 Nagraj, A. (2015). Philosophy of Human Behaviour, Jeevan Vidya Prakashan, Amarkantak
•	 http://edudel.nic.in/welcome_folder/happiness/HappinessCurriculumFramework_2019.pdf
•	 https://www.brookings.edu/blog/education-plus-development/2019/11/13/how-do-you-measure-happiness- 

exploring-the-happiness-curriculum-in-delhi-schools/
•	 https://citizenmatters.in/delhi-aap-school-education-happiness-curriculum-covid-21824
•	 http://madhyasth-darshan.info/introduction/brief/



14

*Assistant Professor, Department of Education, Punjabi University Regional Centre, Bathinda (Punjab),  
E-mail: rakshinderedu@gmail.com

Happy Schools: Need of Generation Next
Dr. Rakshinder Kaur* 

The quest of happiness has always been the desire of every human being. Our society is facing 
many challenges such as poverty, hunger, religious fanaticism, environmental degradation, deadly 
pandemics and unprecedented technological advancement. Educational system being a subsystem 
of society is in no way isolated from such challenges. Deprivations and inequalities in society are 
clearly reflected in educational system. The rat race of getting highest marks and competition is 
taking the toll of mental health of students.

The World Happiness Report 2020 released by the United Nations Sustainable Development 
Solutions Network, which ranks countries on citizens’ well-being, ranked India 144 out of 156 countries. 
On top of the charts is Finland for the third consecutive year with Denmark and Switzerland at the 
number 2 and 3 spots respectively followed by Iceland and Norway. India slipped from 133rd position 
in 2018 to 140th position in 2019 to 144 in 2020. This gloomy picture makes us raise questions: 
Why are Indians not happy? One of the authors of the report John Helliwell in a statement said, 
“The happiest countries are those ‘where people feel a sense of belonging’, where they trust and 
enjoy each other and their shared institutions. There is also more resilience, because shared trust 
reduces the burden of hardships, and thereby lessens the inequality of well-being.” Is there any link 
between our education system and our happiness quotient? In recent years, the issue of “happiness 
education” has received significant attention in educational discourse.

Before discussing about the “happiness education” it’s important to understand some basic 
concepts like: What is purpose of education? Ask this question to the educated as well as uneducated 
persons and you will get many replies such as to prepare good citizens, to develop mental and 
moral horizon of the child, to make the child ready for some job or vocation etc. but no one will say 
the purpose of education is to prepare students — to lead a joyful and purposeful life.

Economic growth has been a central policy objective of most governments in both developed 
as well as developing countries. Their rationale has been that by increasing national and individual 
incomes, people have more choice and the ability to pursue that choice. However, as an increasing 
number of commentators have identified, the relationship between growing economic prosperity 
and both individual happiness and social well-being that may have existed in ‘developed countries’ 
appears to have broken. Shah and Marks (2004: 4) comment, ‘whilst economic output has almost 
doubled in the UK in the last 30 years, life satisfaction has remained resolutely flat. Meanwhile 
depression has risen significantly over the last 50 years in developed countries’. They go on to argue 
that many people are suffering rather than flourishing.

Keeping in view the above context an attempt has been made to study the recent policy 
discourse on happiness education at international and national level and also to put forward various 
strategies and techniques to incorporate happiness in the classroom and schools.

HAPPINESS EDUCATION: INTERNATIONAL AND NATIONAL SCENARIO
According to Nel Noddings (2003) Happiness and education are, properly, intimately related: 

Happiness should be an aim of education, and a good education should contribute significantly to 
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personal and collective happiness (Noddings,2003:1).He further stated that ‘Education aimed at happiness 
cannot be satisfied by simply teaching students about happiness. Here, again, aims-talk is crucial. 
If our means are to be compatible with our ends, then the quality of life in schools must yield some 
happiness, and students must be encouraged to put what they have learned into practice.’ (ibid.:4).

Viewing the over spread of unhappiness and anxiety in the societies ‘happiness’ as a goal was 
also reflected in the global policy agenda. In 2011, it was recognized as a fundamental human right 
in a United Nations General Assembly resolution. One year later, another resolution declared that it 
would be celebrated through an International Day of Happiness, which falls on 20th March each year. 
There have also been increased efforts to measure countries’ levels of happiness and well-being 
through global indices including the World Happiness Report and the Happy Planet Index. UNESCO’s 
“Happy School Report” 2016 prepared a Happy Schools Framework considering ‘people’, ‘place’ and 
‘process’ as its key focus. According to the 2016 World Happiness Report, happiness is now increasingly 
considered as a ‘proper measure of social progress and a goal of public policy’. (UNESCO, 2017:2).

In India also lots of efforts has been made to make the schooling an anxiety free journey. 
From time to time policy makers have been introducing ideas such as “ Child Centred Education”, 
“Learning Without Burden”, Constructivism in Education”, Experiential Learning” etc. On 2nd July 
2018 Delhi Government launched ‘Happiness Curriculum’ for the students of class nursery to VIII in 
government schools of Delhi. All these efforts are to make education more human centric.

To translate the vision of “every student happy” into action, the system should have sound 
curriculum and educators. The moral responsibility of such educators is to produce happy individuals 
who find joy in what they learn and meaning in what they do. The purpose of such curriculum is to help 
students develop self-awareness, boost confidence, improve mental wellness, build character, and instil 
values in them in order to enable them to encounter problems boldly and face challenges confidently. 
(Rayan,2020).To achieve this goal, moral/value education, self-awareness exercises, mental health 
activities, and social awareness programmes should be given more importance and incorporated into 
the curriculum. This should be done on a regular basis at the primary and secondary levels of education.

VARIOUS STRATEGIES FOR A HAPPY CLASS ROOM
A happy classroom is that in which students emotional, social and academic needs are addressed. 

It has been found that schools that give priority to learner wellbeing are more effective with better learning 
outcomes and greater achievements in learners’ lives. So, classroom environment, teachers and teaching 
strategies should be such that they should value the students and their experiences. Few strategies 
which can be adopted in the schools for the happiness and well being of the students are as follows:

Freedom to Learner
Classroom environment should be flexible. Learner freedom, creativity and engagement should 

be the centre of classroom. A happy classroom should allow learners to express their opinions and 
to learn freely without the fear of making mistakes rather mistakes should be valued as part of the 
learning process.

Creative Learning Environment
Wherever possible think of changing the environment creatively. Generally, the education 

system tends to homogenise everything. This could be one of the causes for misbehaviour as the 
same fit does not fit all. Every teacher and every student are unique and therefore the system should 
be dynamic, constantly evolving and changing.
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•	 Warm and friendly learning environment.
•	 A secure environment free from bullying
•	 Open and green learning and playing spaces.
•	 Plurality of thought and religion should be encouraged.
•	 To enhance happiness and well-being, school systems need to value learners’ unique 

strengths and talents, recognizing that there are ‘multiple intelligences’ and that each of 
these has equal importance.

•	 Children are happy when they can experience, explore, observe, communicate – in other 
words, when they are fully engaged in the process of learning. It is also important to 
remember that children learn differently. Thus, ‘learning by doing’ and learning by reflecting 
on the diverse experiences of the learner should be followed in the classroom wherever 
possible.

Teachers: The key to learner happiness
Teachers are the centre of happy schools and it includes : positive teacher attitudes and 

attributes, teacher working conditions and well-being, teacher skills and competencies, fun and 
engaging teaching and learning approaches, as well as learning as a team between students and 
teachers. Teachers can create magic in the classroom. Some simple tricks can help them to make 
their classrooms conducive and happier

•	 Know Your Students- Their likes, dislikes and hobbies.
•	 Integrate humour and laughter in your classroom
•	 Redesign your classrooms by spreading democracy and positivity in the atmosphere.
•	 Use hopeful and optimistic language.
•	 In times of uncertainty and unknowing, create a space where your students’ voices be 

heard.
•	 Emphasizing praise rather than criticism.
•	 Introducing age-appropriate courses in positive life skills at all levels of education.
•	 Training teachers to identify and promote well-being and positive mental health in 

students.

Curriculum
Curriculum of the schools should have relevant and engaging learning content, content of 

curricula must reflect on contemporary and relevant issues. “Learning: the Treasure Within” the 
report of the International Commission on Education for the Twenty-first century chaired by Jacques 
Delores and published by UNESCO in 1996 provides new insights into education for the twenty first 
century. It stressed that each individual must be provided learning opportunities throughout life not 
only to broaden his/her knowledge, skills and attitudes but also to adapt to a changing, complex 
and interdependent world. It emphasized four pillars of education:

•	 Learning to know- That is acquiring the understanding of the subject.
•	 Learning to do-To enable a person to act creatively in one’s environment
•	 Learning to live together- To participate in and cooperate with other people in all human 

activities; and
•	 Learning to be- To develop one’s personality and to act with ever greater autonomy, judgement 

and personal responsibility.
Among the four pillars the commission has put greater emphasis on the ‘learning to live together,’ 

and described it as the foundation of education. Learning to live together is a dynamic, holistic and lifelong 
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learning processes through which mutual respect, understanding, compassion, social responsibility, 
solidarity, acceptance and tolerance of diversity among individuals and groups are developed so as to 
build a peaceful and sustainable societies and democracies. To live together we must learn to accept 
diversities education for pluralism is not just a safeguard against violence but an active principle for 
the enrichment of the cultural and civic life of present day societies.(Delors, 1996:58).

CHALLENGES IN MAKING CLASSROOMS HAPPY
Happy Schools are need of the hour. Through various studies it has been found that depression 

among students is increasing. But there are many challenges in making our classrooms happy such as:
•	 Overcrowded curriculum and examination based education system
•	 Poor infrastructure and lack of even the basic facilities in the schools.
•	 Lack of parents and community participation
•	 Too much competitive and job oriented education system
•	 Commodification of education
•	 Banking concept of education where it is assumed that knowledge is a gift bestowed by 

those who consider themselves knowledgeable upon those whom they consider to know 
nothing (Freire,1972:56).

•	 Rote memorisation and too much importance given to the examination results.

CONCLUSION
Internal factors of schools such as poor learning environments, educators’ insensitivity, obsolete 

curricula and an overemphasis on academic content impact negatively on learner well-being and can 
make schools unhappy places. In addition, learners and educators both face increased pressure due 
to high emphasis on grades and exams (UNESCO,19 :2016). This situation is more aggravated by 
growing insecurity, inequality, life stress, along with poverty, conflicts at local, national and international 
level, unsustainable developmental model etc. All these are posing different types of challenges 
before educators. We require that type of education system which can play a role in addressing these 
challenges. Without truly creative/autonomous teachers; without relative autonomy of schools, and 
a fairly respectable teacher-taught ratio not much can be done. Still, hopes are there and a move 
can be made in this direction.

Education must develop the behavioural and socio-emotional skills that can contribute to peaceful 
coexistence and tolerance. Test scores are important but the real meaning of education is far beyond 
that. As teacher educators we must make efforts to prioritize learner well-being and happiness and 
must teach the future teachers by using different techniques which they can use in their classrooms.
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INTRODUCTION
Happiness is basic Emotion of human mind so positive emotions creating changes in human 

life then happiness increasing in human life Change is basic nature of human life. According to the 
changes styles. Hence there is considerable change required in aims, curriculum, evaluation system, 
teaching learning methods and role of teacher which enables a person to live complete and perfect 
life also needs to be education changed. In order to adjust to the changes positively NCF 2005, 
National knowledge commission recommended need of empathy skill education. Empathy skill are 
helpful to live a positive life, Happiness and achieve individual development. In the present study 
researcher prepared a training program for would be teachers based on empathy skill

EMPATHY SKILL EDUCATION
•	 World Health Organization has defined empathy skill” Empathy: - means an ability to put 

oneself into other’s position and understand his/her problems and emotions..
The abilities for adaptive and positive behavior that enable individuals to deal effectively with 

the demands and challenges of everyday life”.
Empathy skill are psycho social skills and they are directed towards personal actions or actions 

towards others. Empathy skill are interpersonal skills empowering individual to interact with the self 
as well as others and develop healthy lifestyle and responsive and responsible behavior.

Title of Research
“Development of ‘Empathy skills Education’ program for Happiness of would be teachers.”

Objectives of the study
1.	 To develop a ‘ Empathy skill Education ’ Program for would be teachers.
2.	 To study the effectiveness of the ‘Empathy skill Education’ Program.

Operational definitions of the terms
1.	 Would be teacher : All the students enrolled for B. Ed. course. Present study was involve 

students enrolled to B. Ed. course of S.N.D.T. college of Education for women Pune.
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2.	 Empathy : Empathy means an ability to put oneself into other’s position and understand 
his/her problems and emotions. Empathy will be measured in terms of score obtained on 
test of Empathy developed by the researcher.

“EMPATHY SKILL EDUCATION” PROGRAM
A Special program developed by the researcher to impart empathy skill amongst the would be 

teachers. Total duration of the program will be of 10 clock hours in which 3 hours will be Theoretical 
orientation of empathy skill given through worksheets and printed self learning material. 7 hours 
will be assigned to practical work.

Effectiveness
The positive difference in the mean scores of would be teachers on pretest and post test about 

empathy skill developed by the researcher.

Research Hypotheses 
There will be positive and significant difference in pre-test and post-test mean scores of would 

be teachers after implementation of ‘Empathy skill Education Program.’

Scope and limitations of the Study
1.	 Present study included training program including one of the Empathy skill empathy defined 

by WHO for would be teachers.
2.	 The Sample was included sample including only female students.
3.	 Data collection tools were not standardized but were prepared by researcher.
	 There will be limitations to broader generalizations of the conclusions due to incidental 

sample including only female students and non-standardized tools prepared by 
researcher.

METHOD OF RESEARCH
The experimental method was used suitable to objectives 	 of the study.

Experimental Design
Single group pretest post design was used.

Sample
Incidental sampling was used. All the 45 students enrolled for B. Ed. course in S.N.D.T. College 

of Education for Women Pune, were included.

Tools Used for data Collection
•	 Empathy skill measurement tool was developed by the researcher based on empathy skill 

given by WHO
•	 A feedback questioner
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•	 Tools used data for analyses :
1.	 ‘t’ Test : Significance of the difference between mean scores of empathy skills measurement 

in pre test and post test was tested by using ‘t’ test.
2.	 Qualitative analysis : open responses on training program, test and feedback questioner 

were analyzed qualitatively.

Development and implementation of the empathy skill Education program 
Empathy skill education program was prepared by the researcher based one empathy skill given 

by WHO. Empathy skill Education program was of 10 hours, which included various activities related 
to the role of teacher in educational transaction. Along with this some conceptual and applicational 
activities and learning experiences were also organized.

 The study was conducted on the student teachers from S. N. D.T. College of Education, 
Pune.

Analysis and Interpretation of data Presentation of Data
One of the objectives of the present research was to study the effectiveness of the Empathy 

skill education Program for would be teachers. So first pre-test of Empathy skill measurement 
was administered. After Implementation of Empathy skill Education Program the post test was 
administered mean scores of Empathy skill Measurement pretest and post test of would be teacher 
s were increasing.

TESTING OF HYPOTHESIS
Research hypotheses

There will be positive and significant difference in Empathy skill Measurement pre-test and 
post-test mean scores of would be teachers after implementation of ‘Empathy skill Education’ 
program.

This positive research hypothesis was converted into Null hypotheses for statistical testing.

Null Hypotheses 
There would be no positive and significant difference in Empathy skill Measurement pre-test 

and post-test mean scores of would be teachers after implementation of Empathy skill Education 
program.

Hence Null hypothesis is rejected and research hypothesis is accepted. The score on Empathy 
skill Measurement post-test is higher than pre-test of the would be teachers.

Hence, the program was developed by researcher was significantly increased of happiness 
of would be teachers through Empathy Skills.

Qualitative analysis
Qualitative analysis in empathy skills pre-test and post-test included five open ended questions. 

Responses of the would be teachers to these questions were analyzed on the basis of frequently 
would be teachers responses Responses of the training program feedback questionnaire of 
the would be teachers on the various activities included in the training program were analyzed 
qualitatively.
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CONCLUSION OF THE RESEARCH  
(LIMITED TO THE SAMPLE IN EXPERIMENT)

1.	 The post-test means score of empathy Skill Measurement of student teachers is found 
significantly higher than that of pre test mean score. That means Happiness of Education 
program prepared by the researcher based on empathy skill given by WHO was effective 
in developing happiness through Empathy skill of would be teachers.

2.	 Open responses of post test are qualitatively better as compared to responses on pre test 
regarding fluency, flexibility and originality. Hence the empathy Skills Education Program 
implemented by the researcher has prove to be effective for developing social skills for 
Happiness.
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Relationship of Cognition of Symbolic Factors with 
Academic Achievement in Social  

Science – An Analysis
Dr. Vikram P. Hiremath* 

Intelligence is one of the most widely discussed concept. There are so many theories 
that explain about intelligence, the most prominent among is multifactor theory of J.P. Guilford. 
The objective of this research is to study the relationship of Cognition of Symbolic Factors 
with Academic Achievement in Social Science. For this researcher has developed academic 
achievement test which was developed, administered and collected data from 250 samples 
from different schools of Ballari district. The data was analysed by using product- moment 
coefficient of co relation technique, Multiple regression analysis and path analysis techniques. 
On the bases of the research analysis it can be conclude that The Cognition of Symbolic ability 
of students studying in secondary schools has positive and significant correlation with their 
Academic Achievement in Social Science.

Abstract

INTRODUCTION
The field of intelligence testing grew from the soil nourished by the early experimental psychologists 

who were developing psychophysical methods (e.g., Weber, Fehner, Muller, and Urban), and by the 
pioneering efforts of ‘Galton’ in England, ‘Cattell’ in America, ‘Kraepelin’ in Germany, and “Binet and Simon’ 
in France. The focus on higher mental processes enabled Binet to develop a useful test of intelligence.

Theories of intelligence are beginning to show a coalescing of views, stressing the importance 
of both innate and developmental influences. Intelligence is viewed as being a central, “fluid” kind 
of genetically determined basic ability which is modified by experience. However, the ways in which 
people use their intelligence are determined by the unique learning history of the individual. Thus 
researcher interested to study Guilford’s Intellectual abilities (Cognition) in predicting Academic 
Achievement in Social Science of Secondary School Students.

The review of the pertinent research studies conducted so far in the field reveals the following:
(i)	 There are very few studies on the Cognition factor of Guilford’s SOI model. The studies by 

Ari, (1984), Harapanalli, (1994), have tried test construction for selected Cognition factor 
and validate the same.

(ii)	Studies by Tiwari (1984), Venugopal (1994) have tried to understand the relationship between 
selected Cognition factor and achievement in set concept and biology respectively.

There are no extensive works undertaken to measure and analyze the Cognition factors in terms 
of Figural content. Guilford found that there are 24 factors in Cognition category. The association of 
these abilities with academic success of the students is not studied comprehensively. Hence, there 
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is an urgent need in the Indian context to construct appropriate tests in Cognition abilities based 
on Figural contents and to study their relationships with academic achievement in Social Science 
of secondary school students.

Independent Variables
Based on the different type of contents suggested in Guilford’s SI model. The following were 

considered as independent variables :
(i)	 Cognition of Symbolic Abilities

Dependent Variable
(i)	 Academic Achievement in Social Science

Demographic Variables
(i)	 Sex – Male and Female
(ii)	 School – Government and Aided
(iii)	 Locality – Rural and Urban

OBJECTIVE
1.	 To study the association of Cognition of Symbolic abilities with academic achievement in 

social science.

HYPOTHESES
1.	 There exists a significant relationship between Cognition of Symbolic abilities and academic 

achievement in social science of students.
2.	 There exist joint direct and indirect effects of Cognition of Symbolic abilities on academic 

achievement in social science of students.

Scope of the Study
The present study was limited to students studying social science in various schools in Bellary 

district.

Method of Research 
The study is a descriptive and analytical study.

Data Collection Tools
Since the available tests for the assessment of Guilford’s Cognition factors were not found 

to be that satisfactory in terms of comprehensiveness and relevance, the tests covering all the 24 
Cognition abilities were developed using the standard procedure.

The following tests were developed using scientific procedure:
(i)	 Guilford’s type tests of Cognition Abilities
(ii)	 Academic Achievement Test in Social Science
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SAMPLE
In the selection of sample from IX Standard the method of random sampling technique was 

used. About 502 students studying 12 high schools belonging to Bellary district constituted the 
sample for the study. The sample involved 243 boys and 259 girls.

COLLECTION OF DATA
In order to collect essential data for the purpose of the study, the investigator used the 

Guilford’s Symbolic Type Test of Cognition Abilities. For Academic Achievement in Social 
Science the test was developed specifically for the purpose. The tests were administered by 
the investigator personally in all the twelve high schools with a view to control class teachers’ 
influence on the test performance. The testing was done in a normal classroom situation and 
during normal school hours only. The students were properly given instructions regarding the time 
allotted to each test and the marking procedure. The proper care was taken with regard to the 
seating arrangement, size of the class, ventilation, etc. The investigator collected the response 
sheets personally after the test.

STATISTICAL TECHNIQUES USED
In order to investigate the relationship of the predictors with the criterion and its components 

in case of secondary students, Pearson’s correlation coefficient technique was applied and simple 
relationships were obtained. In order to test the significance of obtained ‘r’ s the appropriate ‘t’ test 
was used. The values of ‘r’ and ‘t’ with their significance are presented in the following table.

Table-1: Correlations of Dimensions of Symbolic Abilities/ Factors with Academic 
Achievement of Students in Social Science (n=502)

Cognition of Symbolic  
Abilities

Correlation Coefficients- Academic Achievement
in Social Science

“r” “t” P-value Significance

CSU 0.1571 3.5559 <0.01 Yes

CSC 0.2040 4.6587 <0.01 Yes

CSR 0.1836 4.1773 <0.01 Yes

CSS 0.2527 5.8399 <0.01 Yes

CST 0.1854 4.2193 <0.01 Yes

CSI 0.0984 2.2111 <0.05 Yes

Total 0.3087 7.2573 <0.01 Yes

The analysis of the above table reveals the following :
1.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 

Units (CSU) and Academic Achievement of Students in Social Science at Secondary 
level.
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2.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 
Classes (CSC) and Academic Achievement of Students in Social Science at Secondary 
level.

3.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 
Relations (CSR) and Academic Achievement of Students in Social Science at Secondary 
level.

4.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 
Systems (CSS) and Academic Achievement of Students in Social Science at Secondary 
level.

5.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 
Transformations (CST) and Academic Achievement of Students in Social Science at Secondary 
level.

6.	 There is a positive and significant relationship between the ability of Cognition of Symbolic 
Implications (CSI) and Academic Achievement of Students in Social Science at Secondary 
level.

MAJOR FINDINGS
In summary, the study reveals the following findings using path analysis.
1.	 The Cognition of Symbolic Units (CSU) has direct positive and significant effect on Academic 

Achievement of students in Social Science at secondary level. Further, its indirect positive 
and significant effect on Academic Achievement of students in Social Science at secondary 
level is through CSC, CSR, CSS and CSI.

2.	 The Cognition of Symbolic Classes (CSC) has no direct positive and significant effect on 
Academic Achievement of students in Social Science at secondary level. But its indirect 
positive and significant effects on Academic Achievement of students in Social Science 
at secondary level is through CSU, CSR, CSS and CSI. However, its indirect negative 
significant effect on Academic Achievement in Social Science through CST.

3.	 The Cognition of Symbolic Relations (CSR) has no direct positive and significant effect on 
Academic Achievement of students in Social Science at secondary level. But its indirect 
positive and significant effects on Academic Achievement of students in Social Science at 
secondary level is through CSU, CSC, CSS, and CST.

4.	 The Cognition of Symbolic Systems (CSS) has direct positive and significant effect on 
Academic Achievement of students in Social Science at secondary level. Further, its indirect 
positive and significant effects on Academic Achievement of students in Social Science at 
secondary level is through CSC, CSR and CST.

5.	 The Cognition of Symbolic Transformations (CST) has a direct positive and significant 
effect on Academic Achievement of students in Social Science at secondary level. 
Further, its indirect positive and significant effects on Academic Achievement of students 
in Social Science at secondary level is through CSR, CSS and CSI. However, its 
indirect negative and significant effect on Academic Achievement in Social Science 
through CSC.

6.	 The Cognition of Symbolic Implications (CSI) has no direct positive and significant effect 
on Academic Achievement of students in Social Science at secondary level. But, its indirect 
negative and significant effects on Academic Achievement of students in Social Science at 
secondary level is through CSU, CSC, and CST.
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CONCLUSIONS
Based on the discussion of findings of the study, the following conclusions could be drawn:
1.	 The Cognition of Symbolic ability of students studying in secondary schools has positive 

and significant correlation with their Academic Achievement in Social Science.
2.	 The Cognition of Symbolic ability of students studying in secondary schools is a second potential 

predictor among the four predictor variables of Academic Achievement in Social Science.
3.	 The percentage of contribution of Cognition of Symbolic ability to Academic Achievement 

in Social Science (11.4090).
4.	 Half of the Cognition of Symbolic abilities have direct positive effect on Academic Achievement 

in Social Science. However, these factors have indirect significant effect through other 
factors on academic achievement in Social Science.

5.	 Students who are Above Average, Average and Below Average in their Cognition of Symbolic 
abilities differ in the Academic Achievement in Social Science.

EDUCATIONAL IMPLICATIONS OF THIS STUDY
1.	 Although factor analysis as generally employed is best designed to investigate ways in 

which individuals differ from one another, in other words, to discover traits, the results also 
tell us much about how individual are alike. Consequently, information regarding the factors 
and their interrelationships give us understanding of functioning individuals.

2.	  The five kinds of intellectual abilities in terms of operations may be said to represent five 
ways of functioning. The kinds of intellectual abilities distinguished according to varieties 
of test content and the kinds of abilities distinguished according to varieties of products 
suggest a classification of basic forms of information of knowledge.

3.	 The kind of organism suggested by this way of looking at intellect is that of an agency for 
dealing with information of various kinds in various ways. The concepts provided by the 
distinctions among the intellectual abilities and by their classifications may be very useful 
in our future investigations of learning, memory, problem solving, invention, and decision 
making, by whatever method we choose to approach those problems.

4.	 The major implication for the assessment of intelligence is that to know an individual’s 
intellectual resources through we shall need a surprisingly large number of scores. It is 
expected that many of the factors are inter correlated, so there is some possibility that by 
appropriate sampling we shall be able to cover the important abilities with a more limited 
number of tests. At any rate, a multiple-score approach to the assessment of intelligence 
is definitely indicated in connection with future vocational operations.

5.	 Considering the kinds of abilities classified as to content, we may speak roughly of four 
kinds of intelligence. The abilities involving the use of figural information may be regarded 
as “concrete” intelligence. The people who depend most upon these abilities deal with 
concrete things and their properties. Among these people are mechanics, operators of 
machines, engineers (in some aspects of their work), artists, and musicians.
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¦ÉÉ®úiÉ <ÆÎM±É¶É ºEÚò±É ´É EòÊxÉ¹`ö ¨É½þÉÊ´ÉtÉ±ÉªÉ, {ÉÖhÉä 

E-mail: manisha.havaldar@gmail.com 
ºÉÉ®úÉÆ¶É 

|ÉºiÉÖiÉ ºÉÆ¶ÉÉävÉxÉ =SSÉ ¨ÉÉvªÉÊ¨ÉEò ºiÉ®úÉ´É®úÒ±É Ê´ÉtÉlªÉÉÈSªÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉÉ¶ÉÒ 
ÊxÉMÉb÷ÒiÉ +É½þä.<. 11 ´ÉÒ ¨ÉvÉÒ±É ¶ÉÉºjÉ ¶ÉÉJÉäSªÉÉ Ê´ÉtÉlªÉÉÈxÉÉ ½þÉ Ê´É¹ÉªÉ ÎC±É¹]õ ´É ºÉ¨ÉVÉhªÉÉºÉ Eò`öÒhÉ ´ÉÉ]õiÉÉä. ªÉÉ Ê´É¹ÉªÉÉSÉÒ 
xÉÉ´Éb÷ ÊxÉ¨ÉÉÇhÉ ½þÉä>ðxÉ +vªÉªÉxÉ xÉÒ®úºÉ ´ÉÉ]õÚ ±ÉÉMÉiÉä. ªÉÉSÉÉ {ÉÊ®úhÉÉ¨É Ê´É¹ÉªÉÉiÉÒ±É ºÉÆ{ÉÉnùxÉÉ´É®ú ½þÉäiÉÉä.  

 ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ Ê´É¹ÉªÉ ¨ÉxÉÉä®úÆVÉEò Eò®úhªÉÉºÉÉ`öÒ ºÉÆ¶ÉÉäÊvÉEäòxÉä VÉMÉÉiÉÒ±É |ÉÉSÉÒxÉ ¨ÉÉvªÉ¨É, ‘MÉÉä¹]õÒ ºÉÉÆMÉhÉä’ ´ÉÉ{É®úhªÉÉSÉä 
`ö®úÊ´É±Éä. ªÉÉ¨ÉvªÉä ¨ÉÚ³ý =qùä¶ÉÉEòb÷ä ±ÉIÉ `öä´ÉÚxÉ ¶ÉÉºjÉÉYÉÉÆSªÉÉ EòÉªÉÉÇ´É®ú +ÉvÉÉÊ®úiÉ EòlÉÉ ºÉÉÆÊMÉiÉ±ªÉÉ. ´Éä³ýÉ{ÉjÉEòÉ |É¨ÉÉhÉä 15 
Ênù´ÉºÉÉÆ¨ÉvªÉä ºÉÆ¶ÉÉäÊvÉEäòSÉä 5 iÉÉºÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ ªÉÉ Ê´É¹ÉªÉÉºÉÉ`öÒ +ºÉiÉÉiÉ. nù®ú iÉÉºÉÉ±ÉÉ ¶Éä́ É]õSªÉÉ 10 Ê¨ÉÊxÉ]õÉ¨ÉvªÉä BEò EòlÉÉ 
ºÉÉÆÊMÉiÉ±ÉÒ MÉä±ÉÒ.  
 ªÉÉ ={ÉGò¨ÉÉ{ÉÚ́ ÉÔ Ê´ÉtÉlªÉÉÈSÉÒ ¶ÉÉºjÉYÉÉÆ¤Éqù±ÉSÉÒ ¨ÉÉÊ½þiÉÒ, Ê´É¹ÉªÉÉSÉÒ +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ {ÉÉiÉ³ýÒ ¨ÉÉÊ½þiÉÒ Eò°üxÉ 
PÉäiÉ±ÉÒ. ={ÉGò¨ÉÉÆiÉMÉÇiÉ Ê´ÉtÉlÉÔ +ÉÆxÉÊnùiÉ ½þÉä>ðxÉ MÉÉä¹]õÒ BäEÚò ±ÉÉMÉ±Éä ´É ¶ÉÉºjÉYÉÉÆ¶ÉÒ VÉ´É³ýEòÒSÉä xÉÉiÉä ÊxÉ¨ÉÉÇhÉ ZÉÉ±Éä. 
 MÉ]õSÉSÉÉÇ, |É¶xÉÉäkÉ®úä, |É¶xÉÉ´É±ÉÒ, {ÉÚ´ÉÇSÉÉSÉhÉÒ ´É =kÉ®úSÉÉSÉhÉÒ ½þÒ ºÉÉvÉxÉä ¨ÉÉÊ½þiÉÒ ºÉÆEò±ÉxÉÉºÉÉ`öÒ ´ÉÉ{É®ú±ÉÒ. +É±ÉäJÉ ´É 
{ÉÊ®ú¨ÉÉhÉxÉ ½þÒ ºÉÉvÉxÉä ¨ÉÉÊ½þiÉÒSÉä Ê´É¶±Éä¹ÉhÉÉºÉÉ`öÒ ´ÉÉ{É®ú±ÉÒ. ºÉÆ¶ÉÉävÉxÉÉ+ÆiÉÒ <. 11 ´ÉÒ SªÉÉ Ê´ÉtÉlªÉÉÈxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉ 
®úºÉ ÊxÉ¨ÉÉÇhÉ ZÉÉ±ÉÉ. ½þä Ê´ÉtÉlÉÔ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSªÉÉ +vªÉªÉxÉ |ÉÊGòªÉäiÉ ºÉGòÒªÉ ½þÉä>ðxÉ Ê´É¹ÉªÉÉSÉÒ +Ê¦É°üSÉÒ ´ÉÉfø±ªÉÉSÉä 
ÊxÉnùæÊ¶ÉiÉ Eò°ü ±ÉÉMÉiÉä. ªÉÉ¨ÉÖ³ýä iªÉÉÆSÉä Ê´É¹ÉªÉ ºÉÆ{ÉÉnùxÉ ´ÉÉfø±Éä. 
 ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉ¨ÉÖ³ýä <. 11 ´ÉÒ SªÉÉ Ê´ÉtÉlªÉÉÈSÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSÉÒ +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ ªÉÉ¨ÉvªÉä 
ºÉEòÉ®úÉiEòiÉÉ ÊnùºÉ±ÉÒ.  
`ö³ýEò ¶É¤nù : ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ, EòlÉÉEòlÉxÉ {ÉrùiÉÒ 

|ÉºiÉÉ´ÉxÉÉ : 
¨É½þÉ®úÉ¹]õÅ ¶ÉÉºÉxÉÉxÉä |ÉÉlÉÊ¨ÉEò ´É ¨ÉÉvªÉÊ¨ÉEò Ê¶ÉIÉhÉ |ÉÊGòªÉä¨ÉvªÉä YÉÉxÉ®úSÉxÉÉ´ÉÉnùÉSÉÉ +ÆiÉ¦ÉÉḈ É Eäò±ÉÉ +É½þä. =SSÉ ¨ÉÉvªÉÊ¨ÉEò 
ºiÉ®úÉ´É®ú ½þÉ YÉÉxÉ®úSÉxÉÉ´ÉÉnù Ê´ÉtÉlªÉÉÈxÉÒ +ÆMÉÒEòÉ°üxÉ º´ÉiÉ:SªÉÉ IÉ¨ÉiÉÉ ´ÉÉføÊ´ÉhÉä +{ÉäÊIÉiÉ +É½þä. 
 ¶ÉÉ±ÉäªÉ |É¶ÉÉºÉxÉÉxÉä ªÉÉºÉÉ`öÒ {ÉÚ®úEò,{ÉÉä¹ÉEò ´ÉÉiÉÉ´É®úhÉ ÊxÉ¨ÉÉÇhÉ Eò®úÉªÉ±ÉÉ ½þ´Éä.  
 ®úÉ¹]õÅÒªÉ +¦ªÉÉºÉGò¨É +É®úÉJÉb÷É (NCF 2005) ¨ÉvÉÒ±É ¨ÉÉMÉÇnù¶ÉÇEò iÉk´ÉÉÆxÉÖºÉÉ®ú Ê´ÉtÉlªÉÉÈxÉÉ Ê¨É³ýhÉÉ®úä YÉÉxÉ 
¶ÉÉ³ýä{ÉÖ®úiÉä +lÉ´ÉÉ {ÉÉ`ö¬{ÉÖºiÉEòÉ{ÉÖ®úiÉä ¨ÉªÉÉÇÊnùiÉ xÉ ®úÉ½þiÉÉ ¶ÉÉ³ýä¤ÉÉ½þä®úÒ±É VÉÒ´ÉxÉÉ¶ÉÒ ºÉÆ¤ÉÆvÉ VÉÉäb÷hÉÉ®úä +ºÉÉªÉ±ÉÉ ½þ´Éä. {ÉÉ®úÆ{ÉÉÊ®úEò 
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{ÉÉ`öÉÆiÉ®ú {ÉrùiÉÒ{ÉÉºÉÚxÉ (Rote Methods) {É®úÉ´ÉÞkÉ Eò®úhÉÉ®úä ´É xÉ´ÉxÉ´ÉÒxÉ ¨ÉÉMÉÉÇxÉä Ê´ÉtÉlªÉÉÈxÉÉ º´ÉiÉ:SÉÒ +Éä³ýJÉ Eò°üxÉ nùähÉÉ®úä 
Ê¶ÉIÉhÉ +ºÉÉ´Éä, +ºÉä +{ÉäÊIÉiÉ +É½þä. 
 +ºÉä Ê´ÉtÉlÉÔ ¶ÉÉ±ÉäªÉ {ÉÊ®úIÉäºÉ +Éi¨ÉÊ´É¶´ÉÉºÉÉxÉä ºÉÉ¨ÉÉä®úä VÉÉiÉÒ±É ´É vÉèªÉÇ¶ÉÒ±É ´ÉÞkÉÒxÉä VÉ¤ÉÉ¤ÉnùÉ®ú ¦ÉÉ®úiÉÒªÉ xÉÉMÉÊ®úEò 
¤ÉxÉiÉÒ±É.  

ºÉÆ¶ÉÉävÉxÉÉSÉÒ MÉ®úVÉ :  
 =SSÉ ¨ÉÉvªÉÊ¨ÉEò ºiÉ®úÉ´É®úÒ±É ¶ÉÉºjÉ ¶ÉÉJÉä¨ÉvÉÒ±É Ê´ÉtÉlªÉÉÈxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ (Physics) ½þÉ Ê´É¹ÉªÉ +vªÉªÉxÉÉºÉÉ`öÒ 
+É½þä.  
 ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þä BEò ¨ÉÚ±É¦ÉÚiÉ ¶ÉÉºjÉ +É½þä. ½þÉ Ê´É¹ÉªÉ iÉEÇò¶ÉÖvnù (logical) ´É Eò±{ÉxÉÉ¶ÉHòÒxÉä Ê¶ÉEòhªÉÉºÉÉ®úJÉÉ 
+É½þä.  
 ºÉnù®ú Ê´É¹ÉªÉÉSªÉÉ +¦ªÉÉºÉGò¨ÉÉ¨ÉvªÉä nù½þÉ =Êqù¹]õä xÉ¨ÉÚnù Eäò±ÉÒ +É½þäiÉ.  
ªÉÉ =Êqù¹]õÉÆ¨ÉvÉÚxÉ Ê´ÉtÉlªÉÉÈSÉÒ +ÉEò±ÉxÉ¶ÉHòÒ ´ÉÉføhÉä, EòÉªÉÇEòÉ®úhÉ¦ÉÉ´ÉÉSÉÒ ºÉ¨ÉVÉ ´ÉÉføhÉä, |É¶xÉÉÆxÉÉ ªÉ¶Éº´ÉÒ{ÉhÉä ºÉÉ¨ÉÉä®úä VÉÉhÉä, 
+Éi¨ÉÊ´É¶´ÉÉºÉÉxÉä ºÉÆ{ÉÉnùxÉ Eäò±Éä±Éä YÉÉxÉ ´ªÉÉ´ÉºÉÉÊªÉEòiÉä¨ÉvªÉä °ü{ÉÉÆiÉ®úÒiÉ Eò®úhÉä <. MÉÉä¹]õÒ ºÉÉvªÉ ½þÉähÉä +{ÉäÊIÉiÉ +É½þäiÉ. Ê¶ÉIÉEò 
¨½þhÉÚxÉ EòÉ¨É Eò®úiÉ +ºÉiÉÉxÉÉ ºÉvªÉÉSªÉÉ Ê´ÉtÉlªÉÉÈSÉÒ ºÉJÉÉä±É{ÉhÉä +vªÉªÉxÉ Eò®úhªÉÉSÉÒ ´ÉÞkÉÒ Ênù´ÉºÉåÊnù´ÉºÉ Eò¨ÉÒ ½þÉäiÉÉxÉÉ ÊnùºÉiÉ 
+É½þä. ªÉÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSÉÉ oùÊ¹]õEòÉäxÉ MÉÉÆ¦ÉÒªÉÇ½þÒxÉ ´É ÊxÉ¹EòÉ³ýVÉÒ{ÉhÉÉSÉÉ ´ÉÉ]õiÉÉä +É½þä iÉºÉäSÉ ´ÉMÉÉÇiÉ +vªÉªÉxÉ- +vªÉÉ{ÉxÉ 
|ÉÊGòªÉäiÉ ºÉÊGòªÉ ºÉ½þ¦ÉÉMÉÉ ¤ÉÉ¤ÉiÉ =nùÉºÉÒxÉiÉÉ ÊnùºÉiÉ +É½þä. ½þÒ ¨ÉxÉÉä́ ÉÞkÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSªÉÉ ºÉÆ{ÉÉnùxÉÉ¨ÉvªÉä ½þÒ ÊnùºÉÚxÉ ªÉäiÉ 
+É½þä. H.S.C. ¤ÉÉäb÷Ç {É®úÒIÉäiÉ Ê´ÉtÉlªÉÉÈSÉÒ =SSÉ ºÉÆ{ÉÉnùhÉÚEò {ÉÉiÉ³ýÒ (scoring) JÉÉ±ÉÉ´É±Éä±ÉÒ ÊnùºÉiÉä +É½þä. 
 +ºÉä +ºÉÚxÉ½þÒ Ê´ÉtÉlÉÔ º´ÉiÉ:¨ÉvªÉä ºÉÖvÉÉ®úhÉÉ Eò®úhªÉÉºÉÉ`öÒ |ÉªÉixÉ Eò®úiÉÉxÉÉ ÊnùºÉiÉ xÉÉ½þÒiÉ. ºÉnù®ú Ê´É¹ÉªÉÉSÉÒ ={É®úÉäHò 
=Êqù¹]õä Ê´ÉtÉlÉÔ =SSÉ |É¨ÉÉhÉÉiÉ ºÉÉvªÉ Eò®úhªÉÉºÉÉ`öÒ Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ªÉÉ +¦ªÉÉºÉGò¨ÉÉ¤Éqù±É +ÉºlÉÉ ´É +É´Éb÷ ÊxÉ¨ÉÉÇhÉ Eò®úhªÉÉSÉÒ 
MÉ®úVÉ ºÉÆ¶ÉÉäÊvÉEäòºÉ VÉÉhÉ´ÉiÉ +É½þä. 
 ºÉÆ¶ÉÉäÊvÉEäòºÉ¨ÉÉä®ú +ºÉhÉÉ-ªÉÉ Ê´ÉtÉlÉÔMÉ]õÉSÉä +ÆnùÉVÉä ´ÉªÉ 16 iÉä 18 +ºÉ±ªÉÉ¨ÉÖ³ýä, ªÉÉ Ê´ÉtÉlªÉÉÈSªÉÉ ºÉÆ´ÉänùxÉ¶ÉÒ±ÉiÉäºÉ 
SÉÉ±ÉxÉÉ Ênù±ÉÒ iÉ®ú ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä {ÉÉ½þhªÉÉSÉÉ iªÉÉÆSÉÉ oùÊ¹]õEòÉäxÉ ºÉEòÉ®úÉi¨ÉEò ½þÉä>ðxÉ iªÉÉÆxÉÉ ªÉÉ Ê´É¹ÉªÉÉ¨ÉvªÉä ®úºÉ 
ÊxÉ¨ÉÉÇhÉ ½þÉähªÉÉºÉÉ`öÒ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉSÉÒ MÉ®úVÉ ´ÉÉ]õiÉä. 
 ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSªÉÉ +¦ªÉÉºÉGò¨ÉÉ¨ÉvªÉä +xÉäEò ¶ÉÉºjÉYÉÉÆSÉä ¶ÉÉävÉ, iÉi´Éä, MÉÞÊ½þiÉEäò ªÉÉÆSÉÉ +ÆiÉ¦ÉÉḈ É +É½þä. 
Ê´ÉtÉlªÉÉÈxÉÉ ªÉÉ ¶ÉÉºjÉYÉÉÆSªÉÉ EòÉªÉÉÇ´É®ú +ÉvÉÉÊ®úiÉ UôÉä]õªÉÉ MÉÉä¹]õÒ ºÉÉÆÊMÉiÉ±ªÉÉ iÉ®ú iªÉÉÆxÉÉ ½þä ¶ÉÉºjÉYÉ VÉ´É³ýSÉä ´ÉÉ]õÚxÉ iªÉÉÆSªÉÉ¤Éqù±É 
+É{É±Éä{ÉhÉÉ ´É EÖòiÉÚ½þÚ±É ÊxÉ¨ÉÉÇhÉ ½þÉä>ð ¶ÉEäò±É. 
 Ê´ÉtÉlªÉÉÈSÉä ¨ÉxÉÉä®úÆVÉxÉ ½þÉä>ðxÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSªÉÉ +vªÉªÉxÉÉºÉ +É´É¶ªÉEò +ºÉhÉÉ®úÒ ¨ÉxÉÉä´ÉÞkÉÒ VÉÉä{ÉÉºÉhªÉÉºÉÉ`öÒ 
´É ºÉÆ{ÉÉnùhÉÚEò IÉ¨ÉiÉÉ ´ÉÉfø´ÉhªÉÉºÉÉ`öÒ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉSÉÒ MÉ®úVÉ +É½þä.  
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ºÉÆ¶ÉÉävÉxÉ Ê´É¹ÉªÉÉSÉä ¨É½þi´É: 
 ±É½þÉxÉ{ÉhÉÉ{ÉÉºÉÚxÉ ¨ÉÉxÉ´ÉÒ +ÉªÉÖ¹ªÉÉiÉ MÉÉä¹]õÒ BäEòhÉä ªÉÉ {ÉÉ®úÆ{ÉÉÊ®úEò {ÉrùiÉÒºÉ JÉÚ{É ¨É½þk´É +É½þä. {ÉIÉÒ,|ÉÉhÉÒ,{É®úÒ,®úÉIÉºÉ 
<.SªÉÉ MÉÉä¹]õÓiÉÚxÉ iªÉÉÆSÉä ¦ÉÉ´ÉÊ´É¶´É ºÉ¨ÉÞrù ½þÉäiÉä. EòÉähÉiªÉÉ½þÒ ´ÉªÉÉ¨ÉvªÉä ¨ÉÚ±É MÉÉä¹]õ BäEòhªÉÉºÉ =iºÉÖEò +ºÉiÉä, +ÉxÉÆnùÉxÉä iÉªÉÉ®ú 
+ºÉiÉä. ¨½þhÉÚxÉ MÉÉä¹]õ ½þä ={Énùä¶ÉÉÆSÉä ËEò´ÉÉ iÉk´ÉYÉÉxÉÉSÉä ¨ÉÉvªÉ¨É +É½þä. 
 ªÉÉ |ÉÉSÉÒxÉ ¨ÉÉvªÉ¨ÉÉSÉÉ ={ÉªÉÉäMÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉ¨ÉvªÉä Eäò±ÉÉ iÉ®ú Ê´ÉtÉlªÉÉÈSÉÒ ¦ÉÉ´ÉÊxÉEò MÉ®úVÉ, ºÉÆ´ÉänùxÉ¶ÉÒ±ÉiÉÉ , 
ÊxÉºÉMÉÇ|Éä¨É iÉºÉäSÉ EÖòiÉÚ½þÚ±É, ÊSÉÊEòiºÉEò´ÉÞkÉÒ ªÉÉÆxÉÉ xªÉÉªÉ Ê¨É³ýÚ ¶ÉEäò±É. 
 ªÉÉ ¶ÉÉºjÉYÉÉÆSªÉÉ  EòÉªÉÉÇ´É®úÒ±É MÉÉä¹]õÓSªÉÉ EòlÉEòlÉxÉÉSÉÉ ={ÉªÉÉäMÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ Ê´É¹ÉªÉ +ÉEò¹ÉÇEò ´É ºÉÉä{ÉÉ 
Eò®úhªÉÉºÉÉ`öÒ ½þÉä<Ç±É. ªÉÉ Ê´É¹ÉªÉYÉÉxÉÉ¨ÉÉMÉÒ±É ¶ÉÉºjÉYÉÉÆSÉÒ Eò±{ÉxÉÉ¶ÉHòÒ,½þÖ¶ÉÉ®úÒ,¨Éä½þxÉiÉ ´É ºÉÉiÉiªÉ ±ÉIÉÉiÉ PÉää>ðxÉ Ê´ÉtÉlÉÔ ªÉÉ 
YÉÉxÉÉSÉÉ +Énù®ú Eò®úiÉÒ±É ´É Ê´É¹ÉªÉÉEòb÷ä MÉÉÆ¦ÉÒªÉÉÇxÉä {ÉÉ½þiÉÒ±É.  
 ¦ÉÉèÊiÉEò¶ÉÉºjÉÉÆSÉÒ +Ê¦É°üSÉÒ ´ÉÉfø±ªÉÉ¨ÉÖ³ýä Ê´ÉtÉlªÉÉÇºÉ ¶ÉÉºjÉ¶ÉÉJÉäiÉÒ±É =SSÉ Ê¶ÉIÉhÉ ºÉÉä{Éä ´ÉÉ]õÚ ¶ÉEäò±É. iÉºÉäSÉ pure 
science Eòb÷ä +ÉEòÊ¹ÉÇiÉ ½þÉä>ðxÉ iÉÉä ¶ÉÉºjÉYÉ ¤ÉxÉÚ ¶ÉEäò±É. 

ºÉÆ¶ÉÉävÉxÉÉSÉÒ =Êqù¹]õä : 
1. Ê´ÉtÉlªÉÉÈSÉä ¶ÉÉºjÉYÉÉÆ¤Éqù±É +ºÉ±Éä±Éä {ÉÚ́ ÉÇYÉÉxÉ ´É ¦ÉÉèÊiÉEò ¶ÉÉºjÉÉ¤ÉÉ¤ÉiÉSÉÉ où¹]õÒEòÉäxÉ,MÉ]õSÉSÉÉÇ ´É {ÉÚ́ ÉÇSÉÉSÉhÉÒ ªÉÉÆSªÉÉ 

+ÉvÉÉ®úä iÉ{ÉÉºÉhÉä. 
2. EòlÉÉEòlÉxÉ ={ÉGò¨ÉÉSÉÒ +Æ̈ É±É¤ÉVÉÉ´ÉhÉÒ Eò®úhÉä. 
3. EòlÉÉEòlÉxÉ ={ÉGò¨ÉÉSªÉÉ {ÉÊ®úhÉÉ¨ÉEòÉ®úEòiÉäSÉÉ +¦ªÉÉºÉ Ê´ÉtÉlªÉÉÈSÉÒ +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ ªÉÉºÉÆnù¦ÉÉÇiÉ iÉ{ÉÉºÉhÉä.         

ºÉÆ¶ÉÉävÉxÉÉSÉÒ ´ªÉÉ{iÉÒ ´É ¨ÉªÉÉÇnùÉ :  
ºÉnù®ú ºÉÆ¶ÉÉävÉxÉ ¦ÉÉ®úiÉ <ÆÎM±É¶É ºEÚò±É ´É EòÊxÉ¹`ö  ¨É½þÉÊ´ÉtÉ±ÉªÉ Ê¶É´ÉÉVÉÒxÉMÉ®ú, {ÉÖhÉä ªÉälÉÒ±É <ÆOÉVÉÒ ¨ÉÉvªÉ¨ÉÉSªÉÉ 

¶ÉÉºjÉ¶ÉÉJÉäiÉÒ±É <ªÉkÉÉ 11 ´ÉÒ SªÉÉ Ê´ÉtÉlªÉÉÈ́ É®ú Eäò±Éä±Éä +É½þä.  
 ªÉÉ EòÊxÉ¹`ö ¨É½þÉÊ´ÉtÉ±ÉªÉÉiÉ co-education Ênù±Éä VÉÉiÉä. iªÉÉ¨ÉÖ³ýä Ê´ÉtÉlÉÒÇ ´É Ê´ÉtÉÊlÉÇxÉÒ ªÉÉÆSÉÉ ´ÉªÉÉäMÉ]õ 
ºÉÉvÉÉ®úhÉiÉ: ºÉÉ®úJÉÉ ¨½þhÉVÉä 16 iÉä 18 ´É¹Éæ +ºÉÉ +ºÉiÉÉä. ¨½þhÉÚxÉ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉSÉä ÊxÉ¹Eò¹ÉÇ ªÉÉ {ÉÉèMÉÉÆb÷É´ÉºlÉäiÉÒ±É 
Ê´ÉtÉlªÉÉÈ{ÉÖ®úiÉä ¨ÉªÉÉÇÊnùiÉ +É½þäiÉ. 
 ºÉnù®ú Ê´ÉtÉlÉÔ ¶ÉÉºjÉ¶ÉÉJÉäiÉ ®úºÉÉªÉxÉ¶ÉÉºjÉ, VÉÒ´É¶ÉÉºjÉ, MÉÊhÉiÉ, <ÆÎM±É¶É +ºÉä +xÉäEò Ê´É¹ÉªÉ Ê¶ÉEòiÉÉiÉ. ªÉÉ ºÉ´ÉÇ 
Ê´É¹ÉªÉÉÆºÉÉ`öÒ ={É®úÉäHò ºÉÆ¶ÉÉävÉxÉ ®úÉ¤ÉÊ´É±Éä VÉÉ>ð ¶ÉEäò±É. {É®úÆiÉÖ <lÉä ¡òHò ¦ÉÉèÊiÉEò¶ÉÉºjÉ ªÉÉ Ê´É¹ÉªÉÉºÉÉ`öÒ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉ ¨ÉªÉÉÇÊnùiÉ 
+É½þä. 

EòÉªÉÉÇi¨ÉEò ´ªÉÉJªÉÉ : 
¦ÉÉèÊiÉEò¶ÉÉºjÉ : ¨É½þÉ®úÉ¹]õÅ ®úÉVªÉ ¨ÉÉvªÉÊ¨ÉEò ´É =SSÉ ¨ÉÉvªÉÊ¨ÉEò Ê¶ÉIÉhÉ ¨ÉÆb÷³ý ´É +¦ªÉÉºÉ ¨ÉÆb÷³ýÉxÉä <. 11 ´ÉÒ 
ºÉÉ`öÒ |É¨ÉÉhÉEòÉxÉÖºÉÉ®ú ÊxÉÊ¶SÉiÉ Eäò±Éä±ÉÉ {ÉÉ`ö¬Gò¨É. 
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ºÉÆ¶ÉÉävÉxÉ Ê´É¹ÉªÉÉSÉä ¨É½þi´É: 
 ±É½þÉxÉ{ÉhÉÉ{ÉÉºÉÚxÉ ¨ÉÉxÉ´ÉÒ +ÉªÉÖ¹ªÉÉiÉ MÉÉä¹]õÒ BäEòhÉä ªÉÉ {ÉÉ®úÆ{ÉÉÊ®úEò {ÉrùiÉÒºÉ JÉÚ{É ¨É½þk´É +É½þä. {ÉIÉÒ,|ÉÉhÉÒ,{É®úÒ,®úÉIÉºÉ 
<.SªÉÉ MÉÉä¹]õÓiÉÚxÉ iªÉÉÆSÉä ¦ÉÉ´ÉÊ´É¶´É ºÉ¨ÉÞrù ½þÉäiÉä. EòÉähÉiªÉÉ½þÒ ´ÉªÉÉ¨ÉvªÉä ¨ÉÚ±É MÉÉä¹]õ BäEòhªÉÉºÉ =iºÉÖEò +ºÉiÉä, +ÉxÉÆnùÉxÉä iÉªÉÉ®ú 
+ºÉiÉä. ¨½þhÉÚxÉ MÉÉä¹]õ ½þä ={Énùä¶ÉÉÆSÉä ËEò´ÉÉ iÉk´ÉYÉÉxÉÉSÉä ¨ÉÉvªÉ¨É +É½þä. 
 ªÉÉ |ÉÉSÉÒxÉ ¨ÉÉvªÉ¨ÉÉSÉÉ ={ÉªÉÉäMÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉ¨ÉvªÉä Eäò±ÉÉ iÉ®ú Ê´ÉtÉlªÉÉÈSÉÒ ¦ÉÉ´ÉÊxÉEò MÉ®úVÉ, ºÉÆ´ÉänùxÉ¶ÉÒ±ÉiÉÉ , 
ÊxÉºÉMÉÇ|Éä¨É iÉºÉäSÉ EÖòiÉÚ½þÚ±É, ÊSÉÊEòiºÉEò´ÉÞkÉÒ ªÉÉÆxÉÉ xªÉÉªÉ Ê¨É³ýÚ ¶ÉEäò±É. 
 ªÉÉ ¶ÉÉºjÉYÉÉÆSªÉÉ  EòÉªÉÉÇ´É®úÒ±É MÉÉä¹]õÓSªÉÉ EòlÉEòlÉxÉÉSÉÉ ={ÉªÉÉäMÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ Ê´É¹ÉªÉ +ÉEò¹ÉÇEò ´É ºÉÉä{ÉÉ 
Eò®úhªÉÉºÉÉ`öÒ ½þÉä<Ç±É. ªÉÉ Ê´É¹ÉªÉYÉÉxÉÉ¨ÉÉMÉÒ±É ¶ÉÉºjÉYÉÉÆSÉÒ Eò±{ÉxÉÉ¶ÉHòÒ,½þÖ¶ÉÉ®úÒ,¨Éä½þxÉiÉ ´É ºÉÉiÉiªÉ ±ÉIÉÉiÉ PÉää>ðxÉ Ê´ÉtÉlÉÔ ªÉÉ 
YÉÉxÉÉSÉÉ +Énù®ú Eò®úiÉÒ±É ´É Ê´É¹ÉªÉÉEòb÷ä MÉÉÆ¦ÉÒªÉÉÇxÉä {ÉÉ½þiÉÒ±É.  
 ¦ÉÉèÊiÉEò¶ÉÉºjÉÉÆSÉÒ +Ê¦É°üSÉÒ ´ÉÉfø±ªÉÉ¨ÉÖ³ýä Ê´ÉtÉlªÉÉÇºÉ ¶ÉÉºjÉ¶ÉÉJÉäiÉÒ±É =SSÉ Ê¶ÉIÉhÉ ºÉÉä{Éä ´ÉÉ]õÚ ¶ÉEäò±É. iÉºÉäSÉ pure 
science Eòb÷ä +ÉEòÊ¹ÉÇiÉ ½þÉä>ðxÉ iÉÉä ¶ÉÉºjÉYÉ ¤ÉxÉÚ ¶ÉEäò±É. 

ºÉÆ¶ÉÉävÉxÉÉSÉÒ =Êqù¹]õä : 
1. Ê´ÉtÉlªÉÉÈSÉä ¶ÉÉºjÉYÉÉÆ¤Éqù±É +ºÉ±Éä±Éä {ÉÚ́ ÉÇYÉÉxÉ ´É ¦ÉÉèÊiÉEò ¶ÉÉºjÉÉ¤ÉÉ¤ÉiÉSÉÉ où¹]õÒEòÉäxÉ,MÉ]õSÉSÉÉÇ ´É {ÉÚ́ ÉÇSÉÉSÉhÉÒ ªÉÉÆSªÉÉ 

+ÉvÉÉ®úä iÉ{ÉÉºÉhÉä. 
2. EòlÉÉEòlÉxÉ ={ÉGò¨ÉÉSÉÒ +Æ̈ É±É¤ÉVÉÉ´ÉhÉÒ Eò®úhÉä. 
3. EòlÉÉEòlÉxÉ ={ÉGò¨ÉÉSªÉÉ {ÉÊ®úhÉÉ¨ÉEòÉ®úEòiÉäSÉÉ +¦ªÉÉºÉ Ê´ÉtÉlªÉÉÈSÉÒ +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ ªÉÉºÉÆnù¦ÉÉÇiÉ iÉ{ÉÉºÉhÉä.         

ºÉÆ¶ÉÉävÉxÉÉSÉÒ ´ªÉÉ{iÉÒ ´É ¨ÉªÉÉÇnùÉ :  
ºÉnù®ú ºÉÆ¶ÉÉävÉxÉ ¦ÉÉ®úiÉ <ÆÎM±É¶É ºEÚò±É ´É EòÊxÉ¹`ö  ¨É½þÉÊ´ÉtÉ±ÉªÉ Ê¶É´ÉÉVÉÒxÉMÉ®ú, {ÉÖhÉä ªÉälÉÒ±É <ÆOÉVÉÒ ¨ÉÉvªÉ¨ÉÉSªÉÉ 

¶ÉÉºjÉ¶ÉÉJÉäiÉÒ±É <ªÉkÉÉ 11 ´ÉÒ SªÉÉ Ê´ÉtÉlªÉÉÈ́ É®ú Eäò±Éä±Éä +É½þä.  
 ªÉÉ EòÊxÉ¹`ö ¨É½þÉÊ´ÉtÉ±ÉªÉÉiÉ co-education Ênù±Éä VÉÉiÉä. iªÉÉ¨ÉÖ³ýä Ê´ÉtÉlÉÒÇ ´É Ê´ÉtÉÊlÉÇxÉÒ ªÉÉÆSÉÉ ´ÉªÉÉäMÉ]õ 
ºÉÉvÉÉ®úhÉiÉ: ºÉÉ®úJÉÉ ¨½þhÉVÉä 16 iÉä 18 ´É¹Éæ +ºÉÉ +ºÉiÉÉä. ¨½þhÉÚxÉ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉSÉä ÊxÉ¹Eò¹ÉÇ ªÉÉ {ÉÉèMÉÉÆb÷É´ÉºlÉäiÉÒ±É 
Ê´ÉtÉlªÉÉÈ{ÉÖ®úiÉä ¨ÉªÉÉÇÊnùiÉ +É½þäiÉ. 
 ºÉnù®ú Ê´ÉtÉlÉÔ ¶ÉÉºjÉ¶ÉÉJÉäiÉ ®úºÉÉªÉxÉ¶ÉÉºjÉ, VÉÒ´É¶ÉÉºjÉ, MÉÊhÉiÉ, <ÆÎM±É¶É +ºÉä +xÉäEò Ê´É¹ÉªÉ Ê¶ÉEòiÉÉiÉ. ªÉÉ ºÉ´ÉÇ 
Ê´É¹ÉªÉÉÆºÉÉ`öÒ ={É®úÉäHò ºÉÆ¶ÉÉävÉxÉ ®úÉ¤ÉÊ´É±Éä VÉÉ>ð ¶ÉEäò±É. {É®úÆiÉÖ <lÉä ¡òHò ¦ÉÉèÊiÉEò¶ÉÉºjÉ ªÉÉ Ê´É¹ÉªÉÉºÉÉ`öÒ ºÉnù®ú ºÉÆ¶ÉÉävÉxÉ ¨ÉªÉÉÇÊnùiÉ 
+É½þä. 

EòÉªÉÉÇi¨ÉEò ´ªÉÉJªÉÉ : 
¦ÉÉèÊiÉEò¶ÉÉºjÉ : ¨É½þÉ®úÉ¹]õÅ ®úÉVªÉ ¨ÉÉvªÉÊ¨ÉEò ´É =SSÉ ¨ÉÉvªÉÊ¨ÉEò Ê¶ÉIÉhÉ ¨ÉÆb÷³ý ´É +¦ªÉÉºÉ ¨ÉÆb÷³ýÉxÉä <. 11 ´ÉÒ 
ºÉÉ`öÒ |É¨ÉÉhÉEòÉxÉÖºÉÉ®ú ÊxÉÊ¶SÉiÉ Eäò±Éä±ÉÉ {ÉÉ`ö¬Gò¨É. 

5 
 

EòlÉÉEòlÉxÉ : ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É ¶ÉÉºjÉYÉÉÆSªÉÉ EòÉªÉÉÇ´É®ú +ÉvÉÉÊ®úiÉ MÉÉä¹]õÓSÉÉ EòÉªÉÇGò¨É. 
+Ê¦É°üSÉÒ : Ê´ÉtÉlªÉÉÈxÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ +vªÉÉªÉxÉÉiÉ nùÉJÉ´É±Éä±ÉÒ °üSÉÒ . 
ºÉÆ{ÉÉnùxÉ : ¶ÉÉºjÉYÉÉÆSªÉÉ EòÉªÉÉḈ É®úÒ±É EòlÉÉEòlÉxÉÉSªÉÉ +ÉvÉÉ®úä ´ÉÉfø±Éä±ªÉÉ +Ê¦É°üSÉÒ¨ÉÖ³ýä ´ÉÉfø±Éä±Éä ¶ÉèIÉÊhÉEò  
ºÉÆ{ÉÉnùxÉ. 

{ÉÊ®úEò±{ÉxÉÉ : ºÉÆ¶ÉÉävÉEòÊxÉÊ¨ÉÇiÉ ¶ÉÉºjÉYÉÉÆSªÉÉ EòÉªÉÉḈ É®ú +ÉvÉÉÊ®úiÉ EòlÉÉEòlÉxÉÉSÉÉ <. 11 ´ÉÒ iÉÒ±É Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ¦ÉÉèÊiÉEò¶ÉÉºjÉ 

Ê´É¹ÉªÉÉSªÉÉ +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉÉ´É®ú ºÉEòÉ®úÉi¨ÉEò {ÉÊ®úhÉÉ¨É ½þÉä<Ç±É. 
 

ºÉÆ¶ÉÉävÉxÉ ºÉÆ¤ÉÆÊvÉiÉ ºÉÉÊ½þiªÉ ´É ºÉÆ¶ÉÉävÉxÉÉSÉÉ +ÉføÉ´ÉÉ : 
1. ®úÉ¹]õÅÒªÉ ºÉÆ¶ÉÉävÉxÉ +É®úÉJÉb÷ªÉÉxÉÖºÉÉ®ú +¦ªÉÉºÉÊ´É¹ÉªÉÉÆSªÉÉ SÉÉèEò]õÒ ±É´ÉÊSÉEò ½þÉä>ðxÉ, BEòÉ Ê´É¹ÉªÉÉSÉä YÉÉxÉ nùÖºÉ-ªÉÉ 

Ê´É¹ÉªÉÉºÉÉ`öÒ ={ÉªÉÖHò ´½þÉªÉ±ÉÉ ½þ́ Éä. iÉºÉäSÉ {ÉÉ`ö¬{ÉÖºiÉEòÉÆSªÉÉ ¤ÉÉ½þä®ú ªÉä>ðxÉ Ê´ÉtÉlªÉÉÈSªÉÉ Ê¶ÉIÉhÉÉiÉ iªÉÉÆSªÉÉ 
ºÉ¦ÉÉä´ÉiÉÉ±ÉSÉä YÉÉxÉ ´É {ÉÉ®úÆ{ÉÉÊ®úEò EòÉè¶É±ªÉä ªÉÉÆSÉÉ ´ÉÉ{É®ú Eò¯ûxÉ ¶ÉÉ±ÉäªÉ ´ÉÉiÉÉ´É®úhÉ, Ê´ÉtÉlªÉÉÇºÉ º´ÉiÉ&SªÉÉ PÉ®úÉºÉÉ®úJÉä 
´ÉÉ]õhªÉÉºÉ |ÉªÉixÉ¶ÉÒ±É ®ú½þÉªÉ±ÉÉ ½þ´Éä, +ºÉä ºÉ¨ÉVÉiÉä. Ê´ÉtÉlªÉÉÈxÉÉ +É´Éb÷hÉÉ®úä MÉÉä¹]õÒSÉä ¨ÉÉvªÉ¨É ´ÉÉ{É¯ûxÉ ¶ÉÉ±ÉäªÉ 
´ÉÉiÉÉ´É®úhÉ +ÉxÉÆnùnùÉªÉÒ ¤ÉxÉÚ ¶ÉEòiÉä. 

2. ¨É½þÉ®úÉ¹]õÅÂ ®úÉVªÉ ¨ÉÉvªÉÊ¨ÉEò ´É =SS ¨ÉÉvªÉÊ¨ÉEò ¨ÉÆb÷³ýÉxÉä ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSªÉÉ +¦ªÉÉºÉGò¨ÉÉ¨ÉvªÉä BEÚòhÉ nù½þÉ 
=Êqù¹]õä Ênù±Éä±ÉÒ +É½þäiÉ. iªÉÉiÉÒ±É |ÉlÉ¨É =Êqù¹]õ Ê¶ÉIÉEòÉºÉ +vªÉÉ{ÉxÉ Eò®úiÉÉxÉÉ ¨ÉÖ±É¦ÉÚiÉ ºÉÆEò±{ÉxÉÉǼ É®ú ¦É®ú tÉ´ÉªÉÉºÉ 
ºÉÉÆMÉiÉä. ÊiÉºÉ®úä =Êqù¹]õ Ê´É¹ÉªÉÉ¨ÉvÉÒ±É iÉEòÉÇSÉÒ ªÉÉäMªÉ ®úSÉxÉÉ Eò¯ûxÉ =kÉ¨É +vªÉªÉxÉÉºÉ SÉÉ±ÉxÉÉ tÉ´ÉÒ +ºÉä ºÉÉÆMÉiÉä. 
¶ÉÉºjÉYÉÉÆSªÉÉ MÉÉä¹]õÒ¨ÉvªÉä BEò iÉEÇò +ºÉÚxÉ iªÉÉ ¶ÉÉºjÉYÉÉxÉä EòºÉä ¶ÉÉävÉ ±ÉÉ´É±Éä ªÉÉSÉÒ ªÉÉäMªÉ|ÉEòÉ®úä ¨ÉÉÆb÷hÉÒ Eäò±Éä±ÉÒ 
+ºÉiÉä. VªÉÉ¨ÉÖ³ýä Ê´ÉtÉlÉÔ iÉEÇò¤Évnù Ê´ÉSÉÉ®ú Eò®úhªÉÉºÉ |É´ÉÞkÉ ½þÉä>ð ¶ÉEòiÉÉä ´É ¨ÉÚ³ý ºÉÆEò±{ÉxÉÉ ºÉ½þVÉiÉäxÉä ºÉ¨ÉVÉÚ 
¶ÉEòiÉÉä. 

3. Using narratives and storytelling to communicate science with nonexpert 
audiences. 
- by Prof. Michael F. Dahlstrom  
Greenlee School of Journalism and communication, Lowa State Univ. Ames. IA - 
50010 
- Published in PNAS on 2014 Sept. 16. 
|ÉÉä. B¨É.B¡ò.b÷±Éº]õÅÉì̈ É ªÉÉÆSªÉÉ ºÉÆ¶ÉÉävÉxÉÉSÉÉ ÊxÉ¹Eò¹ÉÇ “Story telling in science should not be 

disregarded.” The Plural of anecdote is not data,” but for non  expert audiences it might 
be the Plural of anecdote is engaging science communication.” 

 ¤É®úäSÉ ±ÉÉäEò ¶ÉÉºjÉÉ´É®ú +ÉvÉÉÊ®úiÉ MÉÉä¹]õÓxÉÉ ¨É½þk´É nùäiÉ xÉÉ½þÒiÉ. {É®úÆiÉÖ ªÉÉ MÉÉä¹]õÓxÉÉ ºÉÖrùÉ º´ÉiÉ:SÉä ºlÉÉxÉ (¨É½þk´É) 
+É½þä. +ºÉä ºÉÆ¶ÉÉävÉEòÉºÉ ´ÉÉ]õiÉä. 

ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉºÉ ªÉÉ ÊxÉ¹Eò¹ÉÉÇSÉÉ ={ÉªÉÉäMÉ ½þÉä<Ç±É {ÉhÉ ªÉÉ¨ÉvªÉä ¸ÉÉäiÉä ¨½þhÉÚxÉ <. 11 ´ÉÒ SÉä Ê´ÉtÉlÉÔ +ºÉiÉÒ±É. 
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4. What makes Physics difficult?  
-Research paper published in International Journal of environmental & science 
education, 2008-Australia,  
-Authors- 1) Funda ornek  
Balikesir University Turkey  
2) William R.Robinson & Mark. P.Haugen  
-Purdue University, USA. 
  

ÊxÉ¹Eò¹ÉÇ : Ê´É¹ÉªÉ +´ÉPÉb÷ ´ÉÉ]õhªÉÉSÉä 10 PÉ]õEò +¦ªÉÉºÉ±ªÉÉxÉÆiÉ®ú ºÉÆ¶ÉÉävÉEòÉÆxÉÒ BEòÉ PÉ]õEòÉ´É®ú +ÉvÉÉÊ®úiÉ ¦ÉÉ¹ªÉ Eäò±Éä +É½þä. 

iªÉÉÆSªÉÉ ¨ÉiÉä ‘Not Studying more’ ¨½þhÉVÉä VÉÉºiÉ +¦ªÉÉºÉ xÉ Eò®úhÉä ªÉÉ EòÉ®úhÉÉ¨ÉÖ³ýä Ê´ÉtÉlªÉÉÈxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ 
Ê´É¹ÉªÉ +´ÉPÉb÷ ´ÉÉ]õiÉÉä.  
 ªÉÉ ¶ÉÉävÉÊxÉ¤ÉÆvÉÉiÉÒ±É <iÉ®ú PÉ]õEò =nùÉ&/ |ÉÉäiºÉÉ½þxÉ xÉ Ê¨É³ýhÉä MÉÞ½þ{ÉÉ`ö xÉ Eò®úhÉä ªÉÉ MÉÉä¹]õÓSÉÉ Ê´ÉtÉlªÉÉÈSªÉÉ ¤ÉÉ¤ÉiÉÒiÉ 
½þÉähÉÉ®úÉ {ÉÊ®úhÉÉ¨É ªÉÉ¨ÉvªÉä nùÉäx½þÒ ºÉÆ¶ÉÉävÉxÉÉiÉ ºÉÉvÉ¨ªÉÇ +Éfø³ýiÉä. 
 |ÉºiÉÖiÉ ={ÉGò¨ÉÉuùÉ®úä Ê´ÉtÉlªÉÉÈxÉÉ |ÉÉäiºÉÉ½þxÉ Ênù±Éä iÉ®ú iÉä VÉÉºiÉ +¦ªÉÉºÉ Eò®úiÉÒ±É ´É iªÉÉÆSÉä Ê´É¹ÉªÉ ºÉÆ{ÉÉnùxÉ ´ÉÉføä±É, 
+ºÉä ºÉÆ¶ÉÉäÊvÉEäòºÉ ´ÉÉ]õiÉä. 
ºÉÆ¶ÉÉävÉxÉ EòÉªÉÇ{ÉrùiÉÒ : 
ºÉÆ¶ÉÉävÉxÉÉSªÉÉ BäÊiÉ½þÉÊºÉEò, |ÉÉªÉÉäÊMÉEò ´É ´ÉhÉÇxÉÉi¨ÉEò ºÉÆ¶ÉÉävÉxÉ {ÉrùiÉÒ +¶ÉÉ iÉÒxÉ {ÉrùiÉÒ +É½þäiÉ.  

ºÉnù®ú ºÉÆ¶ÉÉävÉxÉÉºÉÉ`öÒ |ÉÉªÉÉäÊMÉEò {ÉrùiÉÒSÉÉ ´ÉÉ{É®ú Eò®úhªÉÉiÉ +É±ÉÉ +É½þä. Ê´ÉtÉlªÉÉÈSÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É 
+Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùhÉÚEò {ÉÉiÉ³ýÒ ªÉÉ¨ÉvªÉä ºÉÆ¶ÉÉäÊvÉEäòSªÉÉ xÉ´ÉÒxÉ |ÉªÉÉäMÉÉ¨ÉÖ³ýä ZÉÉ±Éä±ÉÉ ¤Énù±É +¦ªÉÉºÉhªÉÉºÉÉ`öÒ |ÉÉªÉÉäÊMÉEò {ÉrùiÉÒ 
ªÉÉäMªÉ +É½þä +ºÉä ºÉÆ¶ÉÉäÊvÉEäòºÉ ´ÉÉ]õ±Éä. 

xÉ¨ÉÖxÉÉ ÊxÉ´Éb÷ : ¦ÉÉ®úiÉ <ÆÎM±É¶É ºEÚò±É ´É EòÊxÉ¹`ö ¨É½þÉÊ´ÉtÉ±ÉªÉÉiÉÒ±É ¶ÉÉºjÉ¶ÉÉJÉäiÉÒ±É <ªÉkÉÉ 11´ÉÒ iÉÒ±É nùÉäxÉ 

iÉÖEòb÷¬ÉÆ̈ ÉvÉÒ±É BEÚòhÉ 104 Ê´ÉtÉlÉÔ xÉ¨ÉÖxÉÉ ¨½þhÉÚxÉ ºÉÆ¶ÉÉäÊvÉEäòxÉä ÊxÉ´Éb÷±Éä. 

¨ÉÉÊ½þiÉÒ ºÉÆEò±ÉxÉÉSÉÒ ºÉÉvÉxÉä : 
ºÉÆ¶ÉÉäÊvÉEäòxÉä Ê´ÉtÉlªÉÉÈSÉä ¶ÉÉºjÉYÉÉÆ¤Éqù±ÉSÉä {ÉÚ́ ÉÇYÉÉxÉ VÉÉhÉÚxÉ PÉähªÉÉºÉÉ`öÒ MÉ]õSÉSÉÉÇ ½þä ºÉÉvÉxÉ ´ÉÉ{É®ú±Éä.Ê´ÉtÉlªÉÉÈSÉÉ 

¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä {ÉÉ½þhªÉÉSÉÉ où¹]õÒEòÉäxÉ ºÉ¨ÉVÉÚxÉ PÉähªÉÉºÉÉ`öÒ iÉÉåb÷Ò |É¶xÉÉäkiÉ®úä ½þä ºÉÉvÉxÉ ´ÉÉ{É®ú±Éä. ={ÉGò¨ÉÉ +ÉvÉÒSÉÒ 
Ê´ÉtÉlªÉÉÈSÉÒ ºÉÆ{ÉÉnùhÉÚEò {ÉÉiÉ³ýÒ {ÉÉ½þhªÉÉºÉÉ`öÒ PÉ]õEò SÉÉSÉhÉÒ MÉÖhÉ Ê´ÉSÉÉ®úÉiÉ PÉäiÉ±Éä +É½þäiÉ. ={ÉGò¨ÉÉ+ÆiÉÒ ºÉ½þÉ¨ÉÉ½þÒ {É®úÒIÉäiÉÒ±É 
MÉÖhÉ Ê´ÉSÉÉ®úÉiÉ PÉäiÉ±Éä +É½þäiÉ. +Ê¦É°üSÉÒ ´ÉÞrùÒ iÉ{ÉÉºÉhªÉÉºÉÉ`öÒ |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉÚxÉ PÉäiÉ±ÉÒ. 

ºÉÆ¶ÉÉävÉxÉ EòÉªÉÇ´ÉÉ½þÒ :  
¶ÉÉ±ÉäªÉ |É¶ÉÉºÉxÉÉSªÉÉ {É®ú´ÉÉxÉMÉÒxÉä xªÉÉnù¶ÉÉḈ É®ú JÉÉ±ÉÒ±É|É¨ÉÉhÉä ={É®úÉäHò ºÉÆ¶ÉÉävÉxÉÉSÉÒ EòÉªÉḈ ÉÉ½þÒ Eäò±ÉÒ. 
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¶ÉÉ±ÉäªÉ |É¶ÉÉºÉxÉÉSªÉÉ {É®ú´ÉÉxÉMÉÒxÉä xªÉÉnù¶ÉÉḈ É®ú JÉÉ±ÉÒ±É|É¨ÉÉhÉä ={É®úÉäHò ºÉÆ¶ÉÉävÉxÉÉSÉÒ EòÉªÉḈ ÉÉ½þÒ Eäò±ÉÒ. 
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 |ÉiªÉäEò ´ÉMÉÉÇ¨ÉvªÉä ºÉÆ¶ÉÉäÊvÉEäòxÉä Ê´ÉtÉlªÉÉÈSÉä +ºÉä Ê´É¦ÉÉVÉxÉ Eäòä±Éä. BEòÉ MÉ]õÉiÉ ºÉÉvÉÉ®úhÉ ºÉ½þÉ +ºÉä Ê´É¦ÉÉVÉxÉ 
Eäò±Éä. iªÉÉÆSªÉÉ¶ÉÒ SÉSÉÉÇ Eò°üxÉ ¶ÉÉºjÉYÉÉÆSªÉÉ ªÉÉnùÒ¨ÉvÉÒ±É ÊEòiÉÒ ¶ÉÉºjÉYÉÉÆSÉä iªÉÉÆxÉÉ {ÉÚ́ ÉÇYÉÉxÉ +É½þä ½þä VÉÉhÉÚxÉ 
PÉäiÉ±Éä. 

 {ÉÖføÒ±É iÉÉºÉÉ±ÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSÉÉ oùÊ¹]õEòÉäxÉ ºÉ¨ÉVÉÉ´ÉÚxÉ PÉähªÉÉºÉÉ`öÒ ºÉÆ¶ÉÉäÊvÉEäòxÉä {ÉÚ®úEò |É¶xÉ 
Ê´ÉSÉÉ°üxÉ Ê´ÉtÉlªÉÉÈSÉÒ Ê´É¹ÉªÉÉiÉÒ±É +É´Éb÷,Eò±É ´É ºÉÆ{ÉÉnùxÉÉiÉÒ±É +b÷SÉhÉÒ VÉÉhÉÚxÉ PÉäiÉ±ªÉÉ. 

 |ÉlÉ¨É PÉ]õEò SÉÉSÉhÉÒ ZÉÉ±ÉÒ. ªÉÉ¨ÉvÉÒ±É ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É MÉÖhÉÉǼ É°üxÉ Ê´ÉtÉlªÉÉÈSÉÒ ºÉÆ{ÉÉnùhÉÚEò {ÉÉiÉ³ýÒ 
±ÉIÉÉiÉ +É±ÉÒ.  

 MÉÉä¹]õ BäEòhÉä Ê´ÉtÉlªÉÉÈxÉÉ +É´Éb÷iÉä. ºÉÆ¶ÉÉäÊvÉEäòxÉä ={ÉGò¨ÉÉSÉÒ Eò±{ÉxÉÉ ¨ÉÉÆb÷±ªÉÉ¤É®úÉä¤É®ú Ê´ÉtÉlÉÔ.=iºÉÖEòiÉäxÉä 
¶ÉÉºjÉYÉÉÆSªÉÉ MÉÉä¹]õÓEòb÷ä ±ÉIÉ nùähªÉÉºÉ iÉªÉÉ®ú ZÉÉ±Éä. 

 |ÉiªÉäEò iÉÉºÉÉSªÉÉ ¶Éä́ É]õSªÉÉ 10 Ê¨ÉÊxÉ]õÉiÉ ºÉÆ¶ÉÉäÊvÉEäòxÉä Ê´ÉtÉlªÉÉÈxÉÉ +vªÉªÉxÉÉ¶ÉÒ ºÉÆ¤ÉÆÊvÉiÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ 
PÉ]õEòÉ¶ÉÒ ÊxÉMÉb÷ÒiÉ ¶ÉÉºjÉYÉÉÆSÉÒ BEò MÉÉä¹]õ ºÉÉÆÊMÉiÉ±ÉÒ. 

 ºÉÆ¶ÉÉäÊvÉEäòxÉä ªÉÉ ={ÉGò¨ÉÉÆiÉMÉÇiÉ Ê´ÉtÉlªÉÉÈSªÉÉ |ÉÊiÉºÉÉnùÉSÉä ÊxÉÊ®úIÉhÉ Eäò±Éä. 
  ºÉ½þÉ +É`ö´Éb÷ªÉÉSªÉÉ EòÉ±ÉÉ´ÉvÉÒxÉÆiÉ®ú Ê´ÉtÉlÆªÉÉÈSÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ ªÉÉ´É®úÒ±É {ÉÊ®úhÉÉ¨É 
+¦ªÉÉºÉ±ÉÉ. =kÉ®úSÉÉSÉhÉÒ ´É |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉÚxÉ PÉäiÉ±ÉÒ. 

¨ÉÉÊ½þiÉÒ Ê´É¶±Éä¹ÉhÉ iÉÆjÉä :  
1. +Ê¦É°üSÉÒ ´É®úÒ±É {ÉÊ®úhÉÉ¨ÉEòÉ®úEòiÉÉ +¦ªÉÉºÉhªÉÉºÉÉ`öÒ {ÉÊ®ú¨ÉÉhÉxÉ (Quantification) ½þä MÉÖhÉÉi¨ÉEò ¨ÉÉÊ½þiÉÒSÉä 

Ê´É¶±Éä¹ÉhÉ Eò®úhÉÉ®úä iÉÆjÉ ´ÉÉ{É®ú±Éä +É½þä. 
2. {ÉÚ́ ÉÇ SÉÉSÉhÉÒ ´É =kÉ®ú SÉÉSÉhÉÒ ´É°üxÉ +É±Éä±ªÉÉ ¨ÉÉÊ½þiÉÒSÉä Ê´É¶±Éä¹ÉhÉ {ÉÊ®ú¨ÉÉhÉxÉ ´É +É±ÉäJÉÉSªÉÉ ºÉ½þÉªªÉÉxÉä Eäò±Éä 

+É½þä. +É±ÉäJÉÉºÉ ´ÉhÉÇxÉÉi¨ÉEò ºÉÉÆÎJªÉEòÒSÉä BEò {ÉÊ®ú¨ÉÉhÉ ¨½þhÉÚxÉ +Éä³ýJÉ±Éä VÉÉiÉä.  

¨ÉÉÊ½þiÉÒ Ê´É¶±Éä¹ÉhÉ ´É +x´ÉªÉÉlÉÇ: 

=Êqù¹]õ 1 : ºÉÆ¶ÉÉäÊvÉEäòxÉä GòÊ¨ÉiÉ {ÉÉ`ö¬{ÉÖºiÉEòÉiÉÒ±É 26 ¶ÉÉºjÉYÉÉÆSÉÒ ªÉÉnùÒ Ê´ÉtÉlªÉÉÈxÉÉ Ênù±ÉÒ. iªÉÉiÉÒ±É 50% ¶ÉÉºjÉYÉÉÆSÉÒ xÉÉ´Éä  

´É iªÉÉÆSÉÒ ¨ÉÉÊ½þiÉÒ Ê´ÉtÉlªÉÉÈxÉÉ xÉ´½þiÉÒ. Ê´ÉtÉlªÉÉÈ¤É®úÉä¤É®ú Eäò±Éä±ªÉÉ |É¶xÉÉäkÉ®úÉ´É°üxÉ Eäò±Éä±ªÉÉ JÉÉ±ÉÒ±É ¨ÉÉÊ½þiÉÒ Ê¨É³ýÉ±ÉÒ.  
1) Ê´ÉtÉlªÉÉÈxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ ºÉ¨ÉVÉhªÉÉºÉ VÉb÷ ´ÉÉ]õiÉÉä.  
2) ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ iªÉÉÆxÉÉ +É´Éb÷iÉ xÉÉ½þÒ.  
3) ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÉ JÉÚ{É +¦ªÉÉºÉ Eò®úÉ´ÉÉ ±ÉÉMÉiÉÉä. 
4) ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÒ Ê¦ÉiÉÒ ´ÉÉ]õiÉä. 
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 |ÉiªÉäEò ´ÉMÉÉÇ¨ÉvªÉä ºÉÆ¶ÉÉäÊvÉEäòxÉä Ê´ÉtÉlªÉÉÈSÉä +ºÉä Ê´É¦ÉÉVÉxÉ Eäòä±Éä. BEòÉ MÉ]õÉiÉ ºÉÉvÉÉ®úhÉ ºÉ½þÉ +ºÉä Ê´É¦ÉÉVÉxÉ 
Eäò±Éä. iªÉÉÆSªÉÉ¶ÉÒ SÉSÉÉÇ Eò°üxÉ ¶ÉÉºjÉYÉÉÆSªÉÉ ªÉÉnùÒ¨ÉvÉÒ±É ÊEòiÉÒ ¶ÉÉºjÉYÉÉÆSÉä iªÉÉÆxÉÉ {ÉÚ́ ÉÇYÉÉxÉ +É½þä ½þä VÉÉhÉÚxÉ 
PÉäiÉ±Éä. 

 {ÉÖføÒ±É iÉÉºÉÉ±ÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSÉÉ oùÊ¹]õEòÉäxÉ ºÉ¨ÉVÉÉ´ÉÚxÉ PÉähªÉÉºÉÉ`öÒ ºÉÆ¶ÉÉäÊvÉEäòxÉä {ÉÚ®úEò |É¶xÉ 
Ê´ÉSÉÉ°üxÉ Ê´ÉtÉlªÉÉÈSÉÒ Ê´É¹ÉªÉÉiÉÒ±É +É´Éb÷,Eò±É ´É ºÉÆ{ÉÉnùxÉÉiÉÒ±É +b÷SÉhÉÒ VÉÉhÉÚxÉ PÉäiÉ±ªÉÉ. 

 |ÉlÉ¨É PÉ]õEò SÉÉSÉhÉÒ ZÉÉ±ÉÒ. ªÉÉ¨ÉvÉÒ±É ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É MÉÖhÉÉǼ É°üxÉ Ê´ÉtÉlªÉÉÈSÉÒ ºÉÆ{ÉÉnùhÉÚEò {ÉÉiÉ³ýÒ 
±ÉIÉÉiÉ +É±ÉÒ.  

 MÉÉä¹]õ BäEòhÉä Ê´ÉtÉlªÉÉÈxÉÉ +É´Éb÷iÉä. ºÉÆ¶ÉÉäÊvÉEäòxÉä ={ÉGò¨ÉÉSÉÒ Eò±{ÉxÉÉ ¨ÉÉÆb÷±ªÉÉ¤É®úÉä¤É®ú Ê´ÉtÉlÉÔ.=iºÉÖEòiÉäxÉä 
¶ÉÉºjÉYÉÉÆSªÉÉ MÉÉä¹]õÓEòb÷ä ±ÉIÉ nùähªÉÉºÉ iÉªÉÉ®ú ZÉÉ±Éä. 

 |ÉiªÉäEò iÉÉºÉÉSªÉÉ ¶Éä́ É]õSªÉÉ 10 Ê¨ÉÊxÉ]õÉiÉ ºÉÆ¶ÉÉäÊvÉEäòxÉä Ê´ÉtÉlªÉÉÈxÉÉ +vªÉªÉxÉÉ¶ÉÒ ºÉÆ¤ÉÆÊvÉiÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ 
PÉ]õEòÉ¶ÉÒ ÊxÉMÉb÷ÒiÉ ¶ÉÉºjÉYÉÉÆSÉÒ BEò MÉÉä¹]õ ºÉÉÆÊMÉiÉ±ÉÒ. 

 ºÉÆ¶ÉÉäÊvÉEäòxÉä ªÉÉ ={ÉGò¨ÉÉÆiÉMÉÇiÉ Ê´ÉtÉlªÉÉÈSªÉÉ |ÉÊiÉºÉÉnùÉSÉä ÊxÉÊ®úIÉhÉ Eäò±Éä. 
  ºÉ½þÉ +É`ö´Éb÷ªÉÉSªÉÉ EòÉ±ÉÉ´ÉvÉÒxÉÆiÉ®ú Ê´ÉtÉlÆªÉÉÈSÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É +Ê¦É°üSÉÒ ´É ºÉÆ{ÉÉnùxÉ ªÉÉ´É®úÒ±É {ÉÊ®úhÉÉ¨É 
+¦ªÉÉºÉ±ÉÉ. =kÉ®úSÉÉSÉhÉÒ ´É |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉÚxÉ PÉäiÉ±ÉÒ. 

¨ÉÉÊ½þiÉÒ Ê´É¶±Éä¹ÉhÉ iÉÆjÉä :  
1. +Ê¦É°üSÉÒ ´É®úÒ±É {ÉÊ®úhÉÉ¨ÉEòÉ®úEòiÉÉ +¦ªÉÉºÉhªÉÉºÉÉ`öÒ {ÉÊ®ú¨ÉÉhÉxÉ (Quantification) ½þä MÉÖhÉÉi¨ÉEò ¨ÉÉÊ½þiÉÒSÉä 

Ê´É¶±Éä¹ÉhÉ Eò®úhÉÉ®úä iÉÆjÉ ´ÉÉ{É®ú±Éä +É½þä. 
2. {ÉÚ́ ÉÇ SÉÉSÉhÉÒ ´É =kÉ®ú SÉÉSÉhÉÒ ´É°üxÉ +É±Éä±ªÉÉ ¨ÉÉÊ½þiÉÒSÉä Ê´É¶±Éä¹ÉhÉ {ÉÊ®ú¨ÉÉhÉxÉ ´É +É±ÉäJÉÉSªÉÉ ºÉ½þÉªªÉÉxÉä Eäò±Éä 

+É½þä. +É±ÉäJÉÉºÉ ´ÉhÉÇxÉÉi¨ÉEò ºÉÉÆÎJªÉEòÒSÉä BEò {ÉÊ®ú¨ÉÉhÉ ¨½þhÉÚxÉ +Éä³ýJÉ±Éä VÉÉiÉä.  

¨ÉÉÊ½þiÉÒ Ê´É¶±Éä¹ÉhÉ ´É +x´ÉªÉÉlÉÇ: 

=Êqù¹]õ 1 : ºÉÆ¶ÉÉäÊvÉEäòxÉä GòÊ¨ÉiÉ {ÉÉ`ö¬{ÉÖºiÉEòÉiÉÒ±É 26 ¶ÉÉºjÉYÉÉÆSÉÒ ªÉÉnùÒ Ê´ÉtÉlªÉÉÈxÉÉ Ênù±ÉÒ. iªÉÉiÉÒ±É 50% ¶ÉÉºjÉYÉÉÆSÉÒ xÉÉ´Éä  

´É iªÉÉÆSÉÒ ¨ÉÉÊ½þiÉÒ Ê´ÉtÉlªÉÉÈxÉÉ xÉ´½þiÉÒ. Ê´ÉtÉlªÉÉÈ¤É®úÉä¤É®ú Eäò±Éä±ªÉÉ |É¶xÉÉäkÉ®úÉ´É°üxÉ Eäò±Éä±ªÉÉ JÉÉ±ÉÒ±É ¨ÉÉÊ½þiÉÒ Ê¨É³ýÉ±ÉÒ.  
1) Ê´ÉtÉlªÉÉÈxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ ºÉ¨ÉVÉhªÉÉºÉ VÉb÷ ´ÉÉ]õiÉÉä.  
2) ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ iªÉÉÆxÉÉ +É´Éb÷iÉ xÉÉ½þÒ.  
3) ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÉ JÉÚ{É +¦ªÉÉºÉ Eò®úÉ´ÉÉ ±ÉÉMÉiÉÉä. 
4) ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÒ Ê¦ÉiÉÒ ´ÉÉ]õiÉä. 
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=Êqù¹]õ 2: 
ÊxÉªÉÉäÊVÉiÉ ´Éä³ýÉ{ÉjÉEòÉ|É¨ÉÉhÉä +É`ö´Éb÷ªÉÉiÉÒ±É BEòÉ iÉÉºÉÉ±ÉÉ ¶Éä́ É]õSªÉÉ nù½þÉ Ê¨ÉÊxÉ]õÉiÉ Ê´ÉtÉlªÉÉÈxÉÉ BEòÉ ¶ÉÉºjÉYÉÉSÉÒ EòlÉÉ 

ºÉÉÆÊMÉiÉ±ÉÒ. ½þÒ EòlÉÉ BäEòiÉÉxÉÉ Ê´ÉtÉlªÉÉÈSªÉÉ SÉä½þ-ªÉÉ´É®úSÉä ¦ÉÉ´É VÉÉhÉÚxÉ PÉäiÉ±Éä. 
(a) iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ºÉ´ÉÇ|ÉlÉ¨É +ÉxÉÆnù ÊnùºÉiÉ ½þÉäiÉÉ. 

(b) iÉä Ê´Éº¨ÉªÉÉxÉä ºÉnù®ú EòlÉÉ BäEòiÉ ½þÉäiÉä. 
(c) iÉä´ÉføªÉÉ ´Éä³ýäiÉ VÉhÉÚEòÉ½þÒ iÉä ±É½þÉxÉ ¨ÉÚ±É ZÉÉ±Éä ½þÉäiÉä, +ºÉÉ ÊxÉ®úÉMÉºÉ¦ÉÉ´É iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ÊnùºÉiÉ ½þÉäiÉÉ. 

(d) ªÉÉ ¶ÉÉºjÉYÉÉxÉä JÉÚ{É Eò¹]õÉxÉä, ¨Éä½þxÉiÉÒxÉä, ½þÖ¶ÉÉ®úÒ xÉä ½þä EòÉªÉÇ Eäò±Éä +É½þä, ªÉÉSÉÒ VÉÉhÉÒ´É ½þÉäiÉÉxÉÉ ÊnùºÉÚxÉ +É±ÉÒ. 
(e) iªÉÉ ¶ÉÉºjÉYÉÉSªÉÉ MÉÉä¹]õÒEòb÷ä Ê´ÉtÉlÉÔ MÉÉÆ¦ÉÒªÉÉÇxÉä {ÉÉ½þÚ ±ÉÉMÉ±Éä.  

(f) |ÉÊiÉEÖò±É {É®úÒÎºlÉiÉÒiÉÚxÉ ¶ÉÉºjÉYÉÉÆxÉÉ ºÉÖvnùÉ ¨ÉÉMÉÇ EòÉføÉ´ÉÉ ±ÉÉMÉ±ÉÉ, ½þä iªÉÉÆxÉÉ ºÉ¨ÉVÉ±Éä. 
(g) ªÉÉ ¶ÉÉºjÉYÉÉ¤Éqù±É +É{ÉÖ±ÉEòÒ ´É +Énù®ú ´ÉÉ]õÉªÉ±ÉÉ ±ÉÉMÉ±ÉÉ.  

(h) Ê´ÉtÉlªÉÉÈxÉÒ ºÉnù®ú EòlÉä´É®ú |É¶xÉ Ê´ÉSÉÉ®ú±Éä. BJÉÉnùÉ xÉ´ÉÒxÉ ¶ÉÉºjÉÒªÉ ¶É¤nù +É±ÉÉ iÉ®ú iªÉÉSÉÉ½þÒ +lÉÇ ±ÉMÉäSÉ 
VÉÉhÉÚxÉ PÉäiÉ±ÉÉ.  

(i) ªÉÉ EòlÉä¨ÉÖ³ýä iªÉÉÆxÉÉ |Éä®úhÉÉ Ê¨É³ýÉ±ÉÒ +ºÉä ÊnùºÉiÉä. 

(j) ¶ÉÉºjÉYÉ ½þä ºÉÖvnùÉ ºÉ´ÉÇºÉÉ¨ÉÉxªÉ ½þÉäiÉä. {É®úÆiÉÖ iªÉÉÆxÉÒ BJÉÉtÉ Ê´É¹ÉªÉÉSÉÉ (ºÉÆEò±{ÉxÉäSÉÉ) vªÉÉºÉ PÉäiÉ±ÉÉ ½þÉäiÉÉ ¨½þhÉÚxÉ 
iÉä +ºÉÉ¨ÉÉxªÉ (´ÉäMÉ³ýä) ZÉÉ±Éä ½þä iªÉÉÆxÉÉ VÉÉhÉ´É±Éä. 

=Êqù¹]õ 3:% 
ºÉ½þÉ +É`ö´Éb÷ªÉÉÆSªÉÉ EòÉ±ÉÉ´ÉvÉÒxÉÆiÉ®ú Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSªÉÉ où¹]õÒEòÉähÉÉiÉ EòÉªÉ ¡ò®úEò 
{Éb÷±ÉÉ ½þä VÉÉhÉÚxÉ PÉähªÉÉºÉÉ`öÒ |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉhªÉÉºÉ Ênù±ÉÒ. 
 

|É¶xÉ 
Gò¨ÉÉÆEò 

|É¶xÉÉÆSÉÉ iÉ{É¶ÉÒ±É 
 

Ê´ÉtÉlªÉÉÈSÉÉ |ÉÊiÉºÉÉnù 

½þÉäªÉ xÉÉ½þÒ 

1 EòÉªÉÇGò¨É +É´Éb÷±ÉÉ EòÉ? 142 -- 

2 MÉÉä¹]õÒiÉÚxÉ +ÉxÉÆnù...... 142 -- 

3 ¨ÉxÉÉ´É®ú ºÉEòÉ®úÉi¨ÉEò {É®úÒhÉÉ¨É 138 04 

4 ±ÉIÉÉiÉ ®úÉ½þhÉä 138 04 

5 PÉ®úSªÉÉ ºÉnùºªÉÉÆxÉÉ MÉÉä¹]õ ºÉÉÆMÉhÉä 125 17 

6 Ê¨ÉjÉ¨ÉèjÉÒhÉÓxÉÉ BäEò±Éä±ÉÒ EòlÉÉ ºÉÉÆMÉhÉä 125 17 
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=Êqù¹]õ 2: 
ÊxÉªÉÉäÊVÉiÉ ´Éä³ýÉ{ÉjÉEòÉ|É¨ÉÉhÉä +É`ö´Éb÷ªÉÉiÉÒ±É BEòÉ iÉÉºÉÉ±ÉÉ ¶Éä́ É]õSªÉÉ nù½þÉ Ê¨ÉÊxÉ]õÉiÉ Ê´ÉtÉlªÉÉÈxÉÉ BEòÉ ¶ÉÉºjÉYÉÉSÉÒ EòlÉÉ 

ºÉÉÆÊMÉiÉ±ÉÒ. ½þÒ EòlÉÉ BäEòiÉÉxÉÉ Ê´ÉtÉlªÉÉÈSªÉÉ SÉä½þ-ªÉÉ´É®úSÉä ¦ÉÉ´É VÉÉhÉÚxÉ PÉäiÉ±Éä. 
(a) iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ºÉ´ÉÇ|ÉlÉ¨É +ÉxÉÆnù ÊnùºÉiÉ ½þÉäiÉÉ. 

(b) iÉä Ê´Éº¨ÉªÉÉxÉä ºÉnù®ú EòlÉÉ BäEòiÉ ½þÉäiÉä. 
(c) iÉä´ÉføªÉÉ ´Éä³ýäiÉ VÉhÉÚEòÉ½þÒ iÉä ±É½þÉxÉ ¨ÉÚ±É ZÉÉ±Éä ½þÉäiÉä, +ºÉÉ ÊxÉ®úÉMÉºÉ¦ÉÉ´É iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ÊnùºÉiÉ ½þÉäiÉÉ. 

(d) ªÉÉ ¶ÉÉºjÉYÉÉxÉä JÉÚ{É Eò¹]õÉxÉä, ¨Éä½þxÉiÉÒxÉä, ½þÖ¶ÉÉ®úÒ xÉä ½þä EòÉªÉÇ Eäò±Éä +É½þä, ªÉÉSÉÒ VÉÉhÉÒ´É ½þÉäiÉÉxÉÉ ÊnùºÉÚxÉ +É±ÉÒ. 
(e) iªÉÉ ¶ÉÉºjÉYÉÉSªÉÉ MÉÉä¹]õÒEòb÷ä Ê´ÉtÉlÉÔ MÉÉÆ¦ÉÒªÉÉÇxÉä {ÉÉ½þÚ ±ÉÉMÉ±Éä.  

(f) |ÉÊiÉEÖò±É {É®úÒÎºlÉiÉÒiÉÚxÉ ¶ÉÉºjÉYÉÉÆxÉÉ ºÉÖvnùÉ ¨ÉÉMÉÇ EòÉføÉ´ÉÉ ±ÉÉMÉ±ÉÉ, ½þä iªÉÉÆxÉÉ ºÉ¨ÉVÉ±Éä. 
(g) ªÉÉ ¶ÉÉºjÉYÉÉ¤Éqù±É +É{ÉÖ±ÉEòÒ ´É +Énù®ú ´ÉÉ]õÉªÉ±ÉÉ ±ÉÉMÉ±ÉÉ.  

(h) Ê´ÉtÉlªÉÉÈxÉÒ ºÉnù®ú EòlÉä´É®ú |É¶xÉ Ê´ÉSÉÉ®ú±Éä. BJÉÉnùÉ xÉ´ÉÒxÉ ¶ÉÉºjÉÒªÉ ¶É¤nù +É±ÉÉ iÉ®ú iªÉÉSÉÉ½þÒ +lÉÇ ±ÉMÉäSÉ 
VÉÉhÉÚxÉ PÉäiÉ±ÉÉ.  

(i) ªÉÉ EòlÉä¨ÉÖ³ýä iªÉÉÆxÉÉ |Éä®úhÉÉ Ê¨É³ýÉ±ÉÒ +ºÉä ÊnùºÉiÉä. 

(j) ¶ÉÉºjÉYÉ ½þä ºÉÖvnùÉ ºÉ´ÉÇºÉÉ¨ÉÉxªÉ ½þÉäiÉä. {É®úÆiÉÖ iªÉÉÆxÉÒ BJÉÉtÉ Ê´É¹ÉªÉÉSÉÉ (ºÉÆEò±{ÉxÉäSÉÉ) vªÉÉºÉ PÉäiÉ±ÉÉ ½þÉäiÉÉ ¨½þhÉÚxÉ 
iÉä +ºÉÉ¨ÉÉxªÉ (´ÉäMÉ³ýä) ZÉÉ±Éä ½þä iªÉÉÆxÉÉ VÉÉhÉ´É±Éä. 

=Êqù¹]õ 3:% 
ºÉ½þÉ +É`ö´Éb÷ªÉÉÆSªÉÉ EòÉ±ÉÉ´ÉvÉÒxÉÆiÉ®ú Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSªÉÉ où¹]õÒEòÉähÉÉiÉ EòÉªÉ ¡ò®úEò 
{Éb÷±ÉÉ ½þä VÉÉhÉÚxÉ PÉähªÉÉºÉÉ`öÒ |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉhªÉÉºÉ Ênù±ÉÒ. 
 

|É¶xÉ 
Gò¨ÉÉÆEò 

|É¶xÉÉÆSÉÉ iÉ{É¶ÉÒ±É 
 

Ê´ÉtÉlªÉÉÈSÉÉ |ÉÊiÉºÉÉnù 

½þÉäªÉ xÉÉ½þÒ 

1 EòÉªÉÇGò¨É +É´Éb÷±ÉÉ EòÉ? 142 -- 

2 MÉÉä¹]õÒiÉÚxÉ +ÉxÉÆnù...... 142 -- 

3 ¨ÉxÉÉ´É®ú ºÉEòÉ®úÉi¨ÉEò {É®úÒhÉÉ¨É 138 04 

4 ±ÉIÉÉiÉ ®úÉ½þhÉä 138 04 

5 PÉ®úSªÉÉ ºÉnùºªÉÉÆxÉÉ MÉÉä¹]õ ºÉÉÆMÉhÉä 125 17 

6 Ê¨ÉjÉ¨ÉèjÉÒhÉÓxÉÉ BäEò±Éä±ÉÒ EòlÉÉ ºÉÉÆMÉhÉä 125 17 
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=Êqù¹]õ 2: 
ÊxÉªÉÉäÊVÉiÉ ´Éä³ýÉ{ÉjÉEòÉ|É¨ÉÉhÉä +É`ö´Éb÷ªÉÉiÉÒ±É BEòÉ iÉÉºÉÉ±ÉÉ ¶Éä́ É]õSªÉÉ nù½þÉ Ê¨ÉÊxÉ]õÉiÉ Ê´ÉtÉlªÉÉÈxÉÉ BEòÉ ¶ÉÉºjÉYÉÉSÉÒ EòlÉÉ 

ºÉÉÆÊMÉiÉ±ÉÒ. ½þÒ EòlÉÉ BäEòiÉÉxÉÉ Ê´ÉtÉlªÉÉÈSªÉÉ SÉä½þ-ªÉÉ´É®úSÉä ¦ÉÉ´É VÉÉhÉÚxÉ PÉäiÉ±Éä. 
(a) iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ºÉ´ÉÇ|ÉlÉ¨É +ÉxÉÆnù ÊnùºÉiÉ ½þÉäiÉÉ. 

(b) iÉä Ê´Éº¨ÉªÉÉxÉä ºÉnù®ú EòlÉÉ BäEòiÉ ½þÉäiÉä. 
(c) iÉä´ÉføªÉÉ ´Éä³ýäiÉ VÉhÉÚEòÉ½þÒ iÉä ±É½þÉxÉ ¨ÉÚ±É ZÉÉ±Éä ½þÉäiÉä, +ºÉÉ ÊxÉ®úÉMÉºÉ¦ÉÉ´É iªÉÉÆSªÉÉ SÉä½þ-ªÉÉ´É®ú ÊnùºÉiÉ ½þÉäiÉÉ. 

(d) ªÉÉ ¶ÉÉºjÉYÉÉxÉä JÉÚ{É Eò¹]õÉxÉä, ¨Éä½þxÉiÉÒxÉä, ½þÖ¶ÉÉ®úÒ xÉä ½þä EòÉªÉÇ Eäò±Éä +É½þä, ªÉÉSÉÒ VÉÉhÉÒ´É ½þÉäiÉÉxÉÉ ÊnùºÉÚxÉ +É±ÉÒ. 
(e) iªÉÉ ¶ÉÉºjÉYÉÉSªÉÉ MÉÉä¹]õÒEòb÷ä Ê´ÉtÉlÉÔ MÉÉÆ¦ÉÒªÉÉÇxÉä {ÉÉ½þÚ ±ÉÉMÉ±Éä.  

(f) |ÉÊiÉEÖò±É {É®úÒÎºlÉiÉÒiÉÚxÉ ¶ÉÉºjÉYÉÉÆxÉÉ ºÉÖvnùÉ ¨ÉÉMÉÇ EòÉføÉ´ÉÉ ±ÉÉMÉ±ÉÉ, ½þä iªÉÉÆxÉÉ ºÉ¨ÉVÉ±Éä. 
(g) ªÉÉ ¶ÉÉºjÉYÉÉ¤Éqù±É +É{ÉÖ±ÉEòÒ ´É +Énù®ú ´ÉÉ]õÉªÉ±ÉÉ ±ÉÉMÉ±ÉÉ.  

(h) Ê´ÉtÉlªÉÉÈxÉÒ ºÉnù®ú EòlÉä´É®ú |É¶xÉ Ê´ÉSÉÉ®ú±Éä. BJÉÉnùÉ xÉ´ÉÒxÉ ¶ÉÉºjÉÒªÉ ¶É¤nù +É±ÉÉ iÉ®ú iªÉÉSÉÉ½þÒ +lÉÇ ±ÉMÉäSÉ 
VÉÉhÉÚxÉ PÉäiÉ±ÉÉ.  

(i) ªÉÉ EòlÉä¨ÉÖ³ýä iªÉÉÆxÉÉ |Éä®úhÉÉ Ê¨É³ýÉ±ÉÒ +ºÉä ÊnùºÉiÉä. 

(j) ¶ÉÉºjÉYÉ ½þä ºÉÖvnùÉ ºÉ´ÉÇºÉÉ¨ÉÉxªÉ ½þÉäiÉä. {É®úÆiÉÖ iªÉÉÆxÉÒ BJÉÉtÉ Ê´É¹ÉªÉÉSÉÉ (ºÉÆEò±{ÉxÉäSÉÉ) vªÉÉºÉ PÉäiÉ±ÉÉ ½þÉäiÉÉ ¨½þhÉÚxÉ 
iÉä +ºÉÉ¨ÉÉxªÉ (´ÉäMÉ³ýä) ZÉÉ±Éä ½þä iªÉÉÆxÉÉ VÉÉhÉ´É±Éä. 

=Êqù¹]õ 3:% 
ºÉ½þÉ +É`ö´Éb÷ªÉÉÆSªÉÉ EòÉ±ÉÉ´ÉvÉÒxÉÆiÉ®ú Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉEòb÷ä ¤ÉPÉhªÉÉSªÉÉ où¹]õÒEòÉähÉÉiÉ EòÉªÉ ¡ò®úEò 
{Éb÷±ÉÉ ½þä VÉÉhÉÚxÉ PÉähªÉÉºÉÉ`öÒ |É¶xÉÉ´É±ÉÒ ºÉÉäb÷´ÉhªÉÉºÉ Ênù±ÉÒ. 
 

|É¶xÉ 
Gò¨ÉÉÆEò 

|É¶xÉÉÆSÉÉ iÉ{É¶ÉÒ±É 
 

Ê´ÉtÉlªÉÉÈSÉÉ |ÉÊiÉºÉÉnù 

½þÉäªÉ xÉÉ½þÒ 

1 EòÉªÉÇGò¨É +É´Éb÷±ÉÉ EòÉ? 142 -- 

2 MÉÉä¹]õÒiÉÚxÉ +ÉxÉÆnù...... 142 -- 

3 ¨ÉxÉÉ´É®ú ºÉEòÉ®úÉi¨ÉEò {É®úÒhÉÉ¨É 138 04 

4 ±ÉIÉÉiÉ ®úÉ½þhÉä 138 04 

5 PÉ®úSªÉÉ ºÉnùºªÉÉÆxÉÉ MÉÉä¹]õ ºÉÉÆMÉhÉä 125 17 

6 Ê¨ÉjÉ¨ÉèjÉÒhÉÓxÉÉ BäEò±Éä±ÉÒ EòlÉÉ ºÉÉÆMÉhÉä 125 17 
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7 ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒ  +Énù®ú ´ÉÉføhÉä 132 10 

8 ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒ EÖòiÉÚ½þ±É  140 02 

9 "¶ÉÉävÉÉEòb÷ä' {ÉÉ½þhªÉÉSÉÒ ºÉ½þVÉ´ÉÞkÉÒ 140 02 

10 Ê´ÉVÉªÉÉSÉÒ ºÉJÉÉä±ÉiÉÉ ±ÉIÉÉiÉ ªÉähÉä 140 02 

11 Ê´É¹ÉªÉ ¨ÉxÉÉä®úÆVÉEò ´É xÉÉÊ´ÉxªÉ{ÉÚhÉÇ ´ÉÉ]õhÉä 140 02 

12 "|Éä®úhÉÉnùÉªÉÒ' ={ÉGò¨É   142 -- 

13 ®úÉäVÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÉ +¦ªÉÉºÉ Eò®úhÉä 125 17 

14 ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É MÉÖhÉ ´ÉÉfø 142 --- 

15 +É´Éb÷ ÊxÉÊ¨ÉÇiÉÒ ZÉÉ±ÉÒ EòÉ? 142 --- 

16 ¶ÉÉºjÉYÉÉÆ´É®ú +ÉvÉÉÊ®úiÉ <iÉ®ú ºÉÉÊ½þiªÉ ´ÉÉSÉxÉ 133 09 

17 +ºÉÉ ={ÉGò¨É <iÉ®ú Ê´É¹ÉªÉÉÆºÉÉ`öÒ ={ÉªÉÖHò 142 --- 

 
  
´É®úÒ±É iÉCiªÉÉ´É°üxÉ Ê´ÉtÉlªÉÉÈSªÉÉ |ÉÊiÉºÉÉnùÉSÉä ºÉÊ´ÉºiÉ®ú Ê´É¶±Éä¹ÉhÉ {ÉÖføÒ±É|É¨ÉÉhÉä& 

1. |É.Gò.1 ´É 2- =kÉ®úÉ´É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ ºÉ´ÉÇ Ê´ÉtÉlªÉÉÈxÉÉ MÉÉä¹]õ BäEòÉªÉ±ÉÉ +É´Éb÷iÉä +ÉÊhÉ iªÉÉÆxÉÉ iªÉÉiÉÚxÉ 
+ÉxÉÆnù Ê¨É³ýiÉÉä. 

2. |É.3 ´É 4- BäEò±Éä±ÉÒ EòlÉÉ ½þÒ ºÉEòÉ®úÉi¨ÉEò {É®úÒhÉÉ¨É Eò®úhÉÉ®úÒ ´É ±ÉIÉÉiÉ ®úÉ½þhÉÉ®úÒ +ºÉiÉä, +ºÉä ¨ÉiÉ 97% 

Ê´ÉtÉlªÉÉÈSÉä +É½þä. 

3. |É.5 ´É 6- EòlÉÉ BäEò±ªÉÉ´É®ú, iÉÒ PÉ®úSªÉÉ ºÉnùºªÉÉÆxÉÉ +ÉÊhÉ Ê¨ÉjÉ ¨ÉèÊjÉhÉÓxÉÉ ºÉÉÆÊMÉiÉ±ÉÒ VÉÉiÉä, +ºÉä 88% Ê´ÉtÉlÉÔ 

Ê±É½þÒiÉÉiÉ. ªÉÉSÉÉSÉ +lÉÇ ½þÒ EòlÉÉ iªÉÉÆxÉÉ xÉÉ´ÉÒxªÉ{ÉÚhÉÇ ËEò´ÉÉ ¨ÉxÉÉä®úÆVÉEò ´ÉÉ]õiÉ +É½þä. 

4. |É.Gò.7- ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒSÉÉ +Énù®ú ´ÉÉføÚ ±ÉMÉ±ÉÉ +ºÉä 93% Ê´ÉtÉlªÉÉÈSÉä ¨ÉiÉ +É½þä. 

5. |É.Gò.8,9,10 ´É 11- ªÉÉ =kÉ®úÉǼ É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ 99% Ê´ÉtÉlªÉÉÈxÉÉ ªÉÉ ¶ÉÉºjÉYÉÉÆ¤Éqù±É +ÉÎi¨ÉªÉiÉÉ ËEò´ÉÉ 

+É{É±Éä{ÉhÉÉ ´ÉÉ]õÚ ±ÉÉMÉ±ÉÉ. iªÉÉ¨ÉÖ³ýä iÉä Ê¶ÉEòiÉ +ºÉ±Éä±Éä PÉ]õEò iªÉÉÆxÉÉ VÉ´É³ýSÉä ËEò´ÉÉ ºÉ½þVÉ ±ÉIÉÉiÉ ®úÉ½þhÉÉ®úä ´ÉÉ]õÚ 
±ÉÉMÉ±Éä. ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ Ê´É¹ÉªÉ ®úÉäSÉEò ´ÉÉ]õÚ ±ÉÉMÉ±ªÉÉ¨ÉÖ³ýä iªÉÉ¨ÉvªÉä YÉÉxÉÉSÉÉ ºÉJÉÉä±É{ÉhÉÉ +É½þä iªÉÉSÉÒ VÉÉhÉÒ´É 
iªÉÉÆxÉÉ ½þ³ýÚ½þ³ýÚ ½þÉä>ð ±ÉÉMÉ±ÉÒ.  
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7 ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒ  +Énù®ú ´ÉÉføhÉä 132 10 

8 ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒ EÖòiÉÚ½þ±É  140 02 

9 "¶ÉÉävÉÉEòb÷ä' {ÉÉ½þhªÉÉSÉÒ ºÉ½þVÉ´ÉÞkÉÒ 140 02 

10 Ê´ÉVÉªÉÉSÉÒ ºÉJÉÉä±ÉiÉÉ ±ÉIÉÉiÉ ªÉähÉä 140 02 

11 Ê´É¹ÉªÉ ¨ÉxÉÉä®úÆVÉEò ´É xÉÉÊ´ÉxªÉ{ÉÚhÉÇ ´ÉÉ]õhÉä 140 02 

12 "|Éä®úhÉÉnùÉªÉÒ' ={ÉGò¨É   142 -- 

13 ®úÉäVÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉÉSÉÉ +¦ªÉÉºÉ Eò®úhÉä 125 17 

14 ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉiÉÒ±É MÉÖhÉ ´ÉÉfø 142 --- 

15 +É´Éb÷ ÊxÉÊ¨ÉÇiÉÒ ZÉÉ±ÉÒ EòÉ? 142 --- 

16 ¶ÉÉºjÉYÉÉÆ´É®ú +ÉvÉÉÊ®úiÉ <iÉ®ú ºÉÉÊ½þiªÉ ´ÉÉSÉxÉ 133 09 

17 +ºÉÉ ={ÉGò¨É <iÉ®ú Ê´É¹ÉªÉÉÆºÉÉ`öÒ ={ÉªÉÖHò 142 --- 

 
  
´É®úÒ±É iÉCiªÉÉ´É°üxÉ Ê´ÉtÉlªÉÉÈSªÉÉ |ÉÊiÉºÉÉnùÉSÉä ºÉÊ´ÉºiÉ®ú Ê´É¶±Éä¹ÉhÉ {ÉÖføÒ±É|É¨ÉÉhÉä& 

1. |É.Gò.1 ´É 2- =kÉ®úÉ´É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ ºÉ´ÉÇ Ê´ÉtÉlªÉÉÈxÉÉ MÉÉä¹]õ BäEòÉªÉ±ÉÉ +É´Éb÷iÉä +ÉÊhÉ iªÉÉÆxÉÉ iªÉÉiÉÚxÉ 
+ÉxÉÆnù Ê¨É³ýiÉÉä. 

2. |É.3 ´É 4- BäEò±Éä±ÉÒ EòlÉÉ ½þÒ ºÉEòÉ®úÉi¨ÉEò {É®úÒhÉÉ¨É Eò®úhÉÉ®úÒ ´É ±ÉIÉÉiÉ ®úÉ½þhÉÉ®úÒ +ºÉiÉä, +ºÉä ¨ÉiÉ 97% 

Ê´ÉtÉlªÉÉÈSÉä +É½þä. 

3. |É.5 ´É 6- EòlÉÉ BäEò±ªÉÉ´É®ú, iÉÒ PÉ®úSªÉÉ ºÉnùºªÉÉÆxÉÉ +ÉÊhÉ Ê¨ÉjÉ ¨ÉèÊjÉhÉÓxÉÉ ºÉÉÆÊMÉiÉ±ÉÒ VÉÉiÉä, +ºÉä 88% Ê´ÉtÉlÉÔ 

Ê±É½þÒiÉÉiÉ. ªÉÉSÉÉSÉ +lÉÇ ½þÒ EòlÉÉ iªÉÉÆxÉÉ xÉÉ´ÉÒxªÉ{ÉÚhÉÇ ËEò´ÉÉ ¨ÉxÉÉä®úÆVÉEò ´ÉÉ]õiÉ +É½þä. 

4. |É.Gò.7- ¶ÉÉºjÉYÉÉÆÊ´É¹ÉªÉÒSÉÉ +Énù®ú ´ÉÉføÚ ±ÉMÉ±ÉÉ +ºÉä 93% Ê´ÉtÉlªÉÉÈSÉä ¨ÉiÉ +É½þä. 

5. |É.Gò.8,9,10 ´É 11- ªÉÉ =kÉ®úÉǼ É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ 99% Ê´ÉtÉlªÉÉÈxÉÉ ªÉÉ ¶ÉÉºjÉYÉÉÆ¤Éqù±É +ÉÎi¨ÉªÉiÉÉ ËEò´ÉÉ 

+É{É±Éä{ÉhÉÉ ´ÉÉ]õÚ ±ÉÉMÉ±ÉÉ. iªÉÉ¨ÉÖ³ýä iÉä Ê¶ÉEòiÉ +ºÉ±Éä±Éä PÉ]õEò iªÉÉÆxÉÉ VÉ´É³ýSÉä ËEò´ÉÉ ºÉ½þVÉ ±ÉIÉÉiÉ ®úÉ½þhÉÉ®úä ´ÉÉ]õÚ 
±ÉÉMÉ±Éä. ¦ÉÉèÊiÉEò¶ÉÉºjÉ ½þÉ Ê´É¹ÉªÉ ®úÉäSÉEò ´ÉÉ]õÚ ±ÉÉMÉ±ªÉÉ¨ÉÖ³ýä iªÉÉ¨ÉvªÉä YÉÉxÉÉSÉÉ ºÉJÉÉä±É{ÉhÉÉ +É½þä iªÉÉSÉÒ VÉÉhÉÒ´É 
iªÉÉÆxÉÉ ½þ³ýÚ½þ³ýÚ ½þÉä>ð ±ÉÉMÉ±ÉÒ.  
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6. |É.Gò.12, 14 ´É 15- 100% Ê´ÉtÉlªÉÉÈxÉÉ ªÉÉ ={ÉGò¨ÉÉiÉÚxÉ |Éä®úhÉÉ Ê¨É³ýÉ±ÉÒ. VªÉÉ¨ÉÖ³ýä iªÉÉÆxÉÉ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉ 

+É´Éb÷Ú ±ÉÉMÉ±ÉÉ +ÉÊhÉ iªÉÉÆSÉÒ MÉÖhÉÉi¨ÉEò ´ÉÉfø ½þÉä<Ç±É +¶ÉÒ |ÉÊiÉÊGòªÉÉ xÉ¨ÉÚnù Eò®úÉ´ÉÒ¶ÉÒ ´ÉÉ]õ±ÉÒ. 

7. |É.Gò.13- ={ÉGò¨ÉÉSÉÉ Ê´É¹ÉªÉ |Éä®úhÉÉnùÉªÉÒ +ºÉ±ªÉÉ¨ÉÖ³ýä 88% Ê´ÉtÉlªÉÉÈxÉÉ ®úÉäVÉ ¦ÉÉäÊiÉEò¶ÉÉºjÉÉSÉÉ +¦ªÉÉºÉ Eò®úÉ´ÉÉºÉÉ 

´ÉÉ]õiÉÉä, +ºÉä ÊnùºÉÚxÉ ªÉäiÉä.  
|É.Gò.16- ªÉÉ ={ÉGò¨ÉÉ¨É³ýä Ê´ÉtÉlªÉÉÈSªÉÉ ¨ÉxÉÉiÉ ¶ÉÉºjÉYÉÉÆ¤Éqù±É +Éäfø ÊxÉ¨ÉÉÇhÉ ZÉÉ±ªÉÉ¨ÉÖ³ýä iªÉÉÆxÉÉ ¶ÉÉºjÉYÉÉÆ´É®úSÉä <iÉ®ú 
|ÉEòÉÊ¶ÉiÉ ºÉÉÊ½þiªÉ =nùÉ& MÉÉä¹]õÓSÉÒ {ÉÖºiÉEäò, SÉ®úÒjÉä +Éi¨ÉSÉ®úÒjÉä ¶ÉÉºjÉÒªÉ ÊºÉxÉä̈ ÉÉ, ¶ÉÉºjÉÒªÉ nùÚ®úÊSÉjÉ´ÉÉÊ½þxÉÒ´É®úÒ±É 

¨ÉÉÊ±ÉEòÉ <. MÉÉå¹]õÒ¨ÉvªÉä ®ú¨ÉhªÉÉSÉÒ <SUôÉ ÊxÉ¨ÉÉÇhÉ ZÉÉ±ÉÒ. +ºÉä 94% Ê´ÉtÉlªÉÉÈSÉä ¨ÉiÉ +É½þä.  

 ={É®úÉäHò Ê´É´ÉäSÉxÉÉ´É°üxÉ Ê´ÉtÉlªÉÉÈSÉÒ ¦ÉÉèÊiÉEò¶ÉÉºjÉ Ê´É¹ÉªÉÉSÉÒ +Ê¦É°üSÉÒ ´ÉÉfø±ÉÒ +ºÉä ÊnùºÉiÉä. Ê´É¹ÉªÉ ºÉÆ{ÉÉnùxÉÉ´É®ú 
ºÉÆ¶ÉÉävÉxÉÉSÉÉ {ÉÊ®úhÉÉ¨É +¦ªÉÉºÉhªÉÉºÉÉ`öÒ |ÉlÉ¨É PÉ]õEò SÉÉSÉhÉÒ ´É |ÉlÉ¨É ºÉjÉ {É®úÒIÉÉ ªÉÉÆSÉä Ê´É¶±Éä¹ÉhÉ {ÉÖføÒ±É|É¨ÉÉhÉä  

EòÉä¹]õEò Gò. 2 
¶ÉäEòb÷É MÉÖhÉ MÉÖhÉ 

 
{ÉÚ´ÉÇSÉÉSÉhÉÒ 

 
=kÉ®úSÉÉSÉhÉÒ 

 
60/ {ÉäIÉÉ VÉÉºiÉ 15 52 58 

60-50/ 15-13 18 22 
50/ {ÉäIÉÉ Eò¨ÉÒ 813 72 62 

BEÚòhÉ : 142 142 
 



36    lkS- gokynkj efu"kk lat;�
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ÊSÉjÉ Gò¨ÉÉÆEò 1 

 

I) |ÉlÉ¨É PÉ]õEò SÉÉSÉhÉÒSÉä Ê´É¶±Éä¹ÉhÉ ´É +x´ÉªÉÉlÉÇ ªÉÉ SÉÉSÉhÉÒSªÉÉ MÉÖhÉÉÆSÉä ´ÉÉ®úÆ´ÉÉÊ®úiÉÉ ´ÉMÉÔEò®úhÉÉ´É°üxÉ Eäò±Éä±Éä 
Ê´É¶±Éä¹ÉhÉ ´É +x´ÉªÉÉlÉÇ JÉÉ±ÉÒ±É|É¨ÉÉhÉä (EòÉä¹]õEò Gò.2) 

1. {ÉÚ́ ÉÇSÉÉSÉhÉÒ¨ÉvªÉä 50 %  {ÉäIÉÉ Eò¨ÉÒ MÉÖhÉ Ê¨É³ýÊ´ÉhÉÉ®úä 72 Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉÆSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 51% +É½þä. 

2. 60% - 50 %   ¨ÉvªÉä MÉÖhÉ Ê¨É³ýÊ´ÉhÉÉ®úä 18 Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 13%+É½þä. 

3. |ÉlÉ¨É ¸ÉähÉÒiÉ 52 Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉÆSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 36 %  +É½þä. 

 ªÉÉ´É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ ºÉnù®ú Ê´ÉtÉlªÉÉÈSÉÒ MÉÖhÉÉÆ¨ÉvªÉä ´ÉÉfø Eò®úhªÉÉºÉÉ`öÒ iªÉÉÆxÉÉ Ê´É¹ÉªÉÉSÉÒ +É´Éb÷ ÊxÉ¨ÉÉÇhÉ Eäò±ÉÒ 
{ÉÉÊ½þVÉä. iªÉÉºÉÉ ö̀Ò ºÉÆnùÊ¦ÉÇiÉ EòÉªÉÇGò¨É ®úÉ¤ÉÊ´É±ÉÉ ´É iªÉÉxÉÆiÉ®ú iªÉÉÆSÉÒ =kÉ®úSÉÉSÉhÉÒ PÉäiÉ±ÉÒ MÉä±ÉÒ. 

II) =kÉ®úSÉÉSÉhÉÒSÉä Ê´É¶±Éä¹ÉhÉ ´É +x´ÉªÉÉlÉÇ 
 |ÉlÉ¨É ºÉjÉ {ÉÊ®úIÉÉ ¨½þhÉVÉäSÉ =kÉ®úSÉÉSÉhÉÒiÉÒ±É MÉÖhÉÉÆSÉÒ ¨ÉÉÊ½þiÉÒ EòÉä¹]õEò Gò.2 ¨ÉvªÉä Ênù±Éä±ÉÒ +É½þä. 
 ªÉÉ ´ÉÉ®úÆ´ÉÉÊ®úiÉÉ ´ÉMÉÇ´ÉÉ®úÒSÉä Ê´É¶±Éä¹ÉhÉ {ÉÖføÒ±É|É¨ÉÉhÉä  

1. =kÉ®úSÉÉSÉhÉÒ¨ÉvªÉä 50 %  {ÉäIÉÉ Eò¨ÉÒ MÉÖhÉ Ê¨É³ýÊ´ÉhÉÉ®úä 62 Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉÆSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 43%+É½þä. 

2. 60% - 50%¨ÉvªÉä MÉÖhÉ Ê¨É³ýÊ´ÉhÉÉ®úä 22 Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉÆSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 16%+É½þä. 

3. |ÉlÉ¨É ¸ÉähÉÒiÉ 58  Ê´ÉtÉlÉÔ +ºÉÚxÉ iªÉÉÆSÉä ¶ÉäEòb÷É |É¨ÉÉhÉ 41%+É½þä. 
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ªÉÉ´É°üxÉ +ºÉä ÊnùºÉÚxÉ ªÉäiÉä EòÒ, |ÉºiÉÖiÉ ºÉÆ¶ÉÉävÉxÉÉ¨ÉÖ³ýä Ê´ÉtÉlªÉÉÈSÉÉ MÉÖhÉÉÆSÉÉ ºiÉ®ú =ÆSÉÉ´É±ÉÉ +É½þä. 
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¡ò±ÉÊxÉ¹{ÉkÉÒ : 
  

प्रस्तुत संशोधनावरून प्रकर्ााने असे जाणवते की उच्च माध्यममक स्तरातील ववद्यार्थयाांची मानमसकता समजून 

घेतली तर वेगवेगळ्या मनोरंजक पद्धती अनुसरून ववद्यार्थयाांना अभ्यास ववर्याकडे आकवर्ात करता येते .याचा 
पररणाम तयांची सदर ववर्याची अमिरुची वाढण्यामध्ये ददसतो. 
 एका अभ्यास ववर्याची  अमिरुची वाढल्यामुळे या ववर्यातील संपादन पातळीत सकारातमक वाढ ददसत.े 

ज्यामुळे ववद्यार्थयाांचा आतमववश्वास वाढू शकतो. 
 तसेच एका अभ्यास ववर्याची अमिरुची वाढल्यामुळे अध्ययन संक्रमणाच्या तततवानुसार (ट्रान्सफर ऑफ 

लर्नांग), इतर ववर्यांमधील अमिरुची वाढू शकत े.ज्याचा पररणाम तया ववर्यातील संपादन पातळीमध्ये सकारातमक 

ददसू शकतो.-- 
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The NEP 2020 states that education must aim to “develop good human beings capable 
of rational thought and action, possessing compassion and empathy”. In the chapter on Early 
Childhood Care and Education the NEP 2020 has underlined the importance of “Social and 
Emotional Learning” (SEL) along with other academic competencies. SEL forms the basis for 
Happiness Education. Citizenship Education also looks at developing competencies which are 
directed at developing holistic individuals capable of taking responsibility for their own lives and 
that of others. This research paper explores how Happiness Education and Citizenship Education 
are aligned and can be contributing and complimentary curricular approaches towards realising 
the goals of the NEP 2020. The researchers have presented a conceptual understanding of 
happiness and citizenship and the approaches adopted for the implementation of such programs 
and the importance of capacity building for teachers.

Abstract

INTRODUCTION: CONTEXT FOR HAPPINESS EDUCATION IN INDIA
In March 2020, the United Nations ranked India 144th on the World Happiness Report amongst 

a total of 156 countries (World Happiness Report, 2020). The ranking is based on a survey conducted 
in the years 2018 and 2019 wherein people were asked to rate their personal level of happiness 
and to give a happiness score to their own country based on GDP, the social support they have, the 
extent of personal freedom which they enjoy and the levels of corruption in their country (“UN World 
Happiness Index: India at 144 rank, Pakistan 66, Finland tops again”, 2021).

Research has proven that there is both direct and indirect relationship between education and 
happiness (Rampell, 2010). Given the context of a dismal score on perceived happiness and faced 
with the challenges of poor infrastructure, poor teacher student ratio, poor quality of education, high 
dropout rate, expensive higher education (Singhal, Tiwari 2012), etc., India has taken definitive steps 
to improve the quality of education through the National Education Policy 2020. The NEP 2020 states 
that education must aim to “develop good human beings capable of rational thought and action, 
possessing compassion and empathy”. In the chapter on Early Childhood Care and Education the 
NEP 2020 has underlined the importance of “Social and Emotional Learning” (SEL) along with other 
academic competencies. SEL forms the basis for Happiness Education. Citizenship Education also 
looks at developing competencies which are directed at developing holistic individuals capable of 
taking responsibility for their own lives and that of others.

In 1998, the UNESCO stated that the purpose of Citizenship Education is “to educate children 
from early childhood, to become clear- thinking and enlightened citizens who participate in decisions 
concerning society.” Through this research paper, the researchers have made an attempt to explore 
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how Happiness Education and Citizenship Education are aligned and can be contributing and 
complimentary curricular approaches towards realising the goals of the NEP 2020.

This research study was undertaken keeping the following objectives in mind
•	 To explore the context for Happiness Education in India
•	 To understand the meaning of Happiness Education
•	 To ascertain the role of Citizenship Education in Promoting Happiness
•	 To determine how Citizenship Education and Happiness Education are aligned

TYPE OF STUDY
Being descriptive in nature, the study findings are based on desk research and the researchers 

referred to a variety of secondary data sources such as blog articles, news articles, and journals, 
chapters from books, policy documents and websites available on the internet.

HAPPINESS EDUCATION
Definition of Happiness: Across the Social Sciences, ‘Happiness’ is considered synonymous 

with ‘Life Satisfaction’ or ‘Subjective Well-Being’ (SWB, Kahneman et al, 1999). It includes both 
the cognitive component of life satisfaction and the affective component of emotions (Veenhoven, 
2012; Diener et al., 2013). Many Psychologists have conceptualised ‘Happiness’ as ‘Well-being’. 
According to Ryff (1989) Psychological Well-Being (PWB) refers to a sense of autonomy, positive 
relations, mastery over the environment, acceptance of self, purpose in life and personal growth. 
According to Waterman (2008) ‘Eudaimonic Well Being’ (EWB) refers to self-expressiveness, 
development of inner potentials and self-actualisation (Delle Fave et al, 2016). The concept of 
‘Eudaimonia’ was introduced by Aristotle; Eudaimonia originates from the term ‘daimon’ which 
means ‘true- nature’. Aristotle considered happiness as a vulgar idea, according to him not all 
desires are worth pursuing. Instead he suggested that true happiness lies in leading a virtuous life 
and doing what is worth doing. According to Aristotle, achieving human potential is the ultimate 
human goal (Boniwell, 2017).

Determinants of Happiness: According to Clark et al (2017), the extent of poverty, education, 
employment, marital/ partnered status, physical and mental illness are some of the determinants 
of happiness in adulthood. In addition, family life during childhood and ‘social ambience of primary 
and secondary school’ also plays a very crucial role in the development of characteristics in children 
and has an impact on their level of happiness during adulthood.

HAPPINESS EDUCATION MOVEMENT
Paulo Friere provided a ‘rich conception of happiness’ in education. Paulo Friere and George 

Snyders proposed that it is possible to bring ‘happiness’ into education by bringing back the pleasure 
to teach and to study and by bringing about a transformation in places that strengthen and encourage 
‘happiness’ in our lives, especially in the lives of those suffer outside the school or university”. They 
suggested a shift from the system of ‘Banking Education’ to active dialogue between teachers and 
students where both parties collaborate and take responsibility for the learning that takes place 
(Guilherme, Freitas, 2017).

In the U.S. the Happiness Education Movement finds its roots in the – ‘self-esteem movement’ 
(Smith 2008, Guilherne, Freitas, 2017). This movement is based on the belief that ‘there is widespread 
incidence of psychological harm caused by damage done to the child’s sense of self-worth’ (Smith 
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2008), including damage done by the educational system, and a response to this, it seeks to make 
happiness education as a tool to repair this damage.

In India, the Delhi Government introduced the “Happiness Curriculum” in 2018 in Government 
schools. The curriculum is based on the philosophies of Mahatma Gandhi, Tagore and Agrahar Nagraj 
Sarman’s ‘Happiness Triad’. This curriculum is aimed at developing social and emotional skills in 
children, The SEL are a set of transferrable skills and help children understand their own emotions 
and that of others, manage their emotions and maintain healthy relations and take socially responsible 
decisions (Loomba, Chawla, 2020). Taking inspiration from this curriculum, revised versions of the 
program are being implemented in other states such as Andhra Pradesh and Uttarakhand and is 
being adopted by other countries too.

ROLE OF CITIZENSHIP EDUCATION IN PROMOTING HAPPINESS
Concept of Citizenship Education: The concept and meaning of Citizenship has evolved 

over the last six decades. The initial notion of citizenship was that of an individual being identified as 
merely a person who fulfils the legal criterion of citizenship of a particular Nation State and enjoys 
a reciprocal relationship with the State in which the State grants certain rights and privileges to the 
citizen and the citizen has duties and obligations towards the State. With the blurring of boundaries 
due to globalisation people now see themselves as global citizens who have loyalties towards not 
just their own country but towards other countries too and towards their workplace and religion 
which is not confined to national boundaries. Accordingly, Citizenship Education also encompasses 
knowledge, skills, behaviours and attitudes about local, national and global concerns and more 
specifically the competencies that need to be developed in students for them to become active 
and responsible citizens. According to Halstead and Pike (2006) citizenship education offers an 
opportunity for children to reflect on local, national and global issues. It also helps them reflect on 
their personal values as young citizens and think about the kind of society that they wish to live in.

Importance of Responsible Citizenship: One of the key questions in research in Happiness 
has been about the kind of institutions which promote happiness among people. According to Frey 
and Stutzer (2000)”the more developed direct democracy is the happier the citizens are”. According 
to their analysis the higher level of happiness is associated partly with the political process itself 
rather than the political outcome. Democratic, socially integrated and active citizens are created 
(reproduced) through a socialisation process. Hence, democracy has to be learned and needs 
to be maintained which is the task of citizenship education, of civic and political educators and of 
professional institutions. Also, while citizenship education can occur through a variety of sources, 
particularly through family and the media, schooling remains the main source of formal citizenship 
education for young people.

EXTENT TO WHICH CITIZENSHIP EDUCATION AND HAPPINESS 
EDUCATION ARE ALIGNED

The NEP 2020 mentions the need for the development of citizenship skills and values and the 
inclusion of programs based on Global Citizenship Education (GCED) (NEP 2020, 4.23 and 4.24). 
Some of the competencies of a global citizen include the ability to empathise, solve problems, think 
critically, communicate, develop a sense of security and identity, resolve conflicts, practise shared 
universal values such as maintaining peace, justice and ensuring human rights; the competencies 
also include - tolerance for diversity and being able to see the interconnectedness of various 
global issues. These resonate with the competencies which happiness education aims to develop 
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in students such as mindfulness, social emotional learning, critical thinking, problem solving and 
relationship building.

Both citizenship education and happiness education sessions are conducted through activity 
based interactive sessions and mainly rely on open communication between teachers and students. 
Citizenship education is adopted in a wide variety of ways in schools world over, such as a once a 
week session, as a whole day event or through a whole school approach. It is sometimes taught as 
a stand-alone subject, in some places through the social sciences and in others through a variety 
of subjects which include not only the social sciences but also subjects such as science, literature, 
art and drama. While happiness education in India has a defined curriculum and methodology, in 
India the onus of citizenship education is on the social science subjects for the development of 
humanistic values. There are other issues with respect to the teaching- learning of social sciences 
in India – the popular perception of social science is that it is a non-utility subject. As a result, low 
self-esteem governs the classroom- transaction process, with both teachers and students feeling 
uninterested in comprehending its contents. From the initial stages of schooling, it is often suggested 
to students that the natural sciences are superior to the social sciences, and are the domain of 
‘bright’ students (Khasnavis, 1983). Therefore, as far as citizenship education is concerned there 
is need for a proper approach to be developed for equipping both the teacher and the student 
with the necessary knowledge, skills, attitudes and behaviours required to become active and 
responsible citizens.

IN CONCLUSION
Challenges before the Happiness and Citizenship Education Teacher

According to Mahatma Gandhi, “True education must correspond to the surrounding circumstances 
or it is not a healthy growth”. Happiness Education, Citizenship Education and the academic curriculum 
have to be blended together in such a way that students are able to get a holistic exposure to academic 
concepts through the lens of reality and what is happening in their surroundings. For instance a 
student who experiences or is witness to violence at home is likely to feel disconnected with what 
is taught at school at school unless the school actively takes up such issues and talks about child 
rights or human rights, provides information and facilitates institutional help and helps the child 
address and cope with issues at home. In such situations, the happiness and citizenship teachers 
play a key role in empowering children and their families. The researchers are of the opinion that 
happiness and citizenship competencies should be facilitated by all teachers at school and should 
not be confined to ‘once a week’ or separate sessions. Capacity building of teachers is of utmost 
importance because apart from ‘Irrelevant teaching materials, job dissatisfaction, large classroom 
size’ (Adeyemi, Boikhutso & Moffat, 2003), teachers face multiple challenges in teaching citizenship 
education. To begin with teachers face the task of relating complex public issues to students concerns. 
The teacher’s voice is the one that is most often heard in the classroom (Halstead and Pike, 2006), 
therefore it is the responsibility of the teacher to explain the different perspectives of a situation and 
also express his / her position on the matter. In all, school teachers should take care to stay within 
the law and be sensitive to the fact that their views may differ with the views held in the home of a 
child. They have to ensure that children are able to express themselves freely and are encouraged to 
debate and discuss issues that matter to them in a safe and non-judgmental environment. Similarly, 
‘Happiness’ can be facilitated by teachers by helping children enjoy immediate experiences while 
addressing problems and challenges they face in their personal lives and seeking solutions that are 
empowering for various parties involved, making ‘happiness’ long term in nature.
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Exploring Dr. Babasaheb Ambedkar’s Educational 
Thoughts : A Step Towards Happiness in Education 

and Collective Happiness
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“The very purpose of life is to seek happiness.” says The Dalai Lama
In the Nicomachean Ethics, written in 350 BCE, Aristotle stated that happiness (also 

being well and doing well) is the only thing that humans desire for their own sake, unlike riches, 
honour, health or friendship. He observed that men sought riches, or honour, or health not only 
for their own sake but also in order to be happy.

It is said, ‘a good society is a happy society’
Dr Ambedkar‘s vision of a good society was based and closely related to his ideals of 

liberty, equality and fraternity. He laid emphasis on the collective aspects of human life.
He firmly believed that good education can lead to Intellectual, psychological, social, moral 

and Spiritual development which further leads to knowledge acquisition and satisfaction further 
aspiring towards self-realization and happiness

The slogan about gross national happiness in Thimphu‘s school of traditional arts says, gross 
national happiness is more important than gross national product. This slogan has indeed conveyed 
a great message to the world by Bhutan. What does this really mean? What does happiness 
mean? What does collective happiness mean? Many such questions arise in our mind when we 
think about happiness, well-being and collective happiness. The present article will focus on :
	(a)	 happiness in education and its need
	(b)	 the concept of collective happiness and its implementation at various levels
	(c)	 Dr Ambedkar’s thoughts and its relationship with collective happiness and the changes 

expected in the teachers attitude
Keyswords : self-realization, gross national happiness, well-being, collective happiness

Abstract

INTRODUCTION
Our children are the most beautiful gifts to us who are always happy and pleased with whatever 

they have, but, then why happiness in education. Here, we realise that in this 21st-century our children 
are experiencing all the vices of this world. It may be dishonesty, selfishness, anger, criticism, irritation, 
at times even by parents and the surrounding society. They are being continuously bombarded by these 
negative emotions and are enveloped by stress and therefore the need of happiness in education.

Education should facilitate the pursuit of happiness Happiness is often defined as a feeling or state 
of satisfaction that resides internally within the individual. And, what makes an individual satisfied? What 
are the ways through which he acquires satisfaction and that happiness feeling ? As we go deeper and 
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deeper to investigate we come to know that the answer lies in education, yes education is the key that 
can open any lock. Education is the solution to all the human problems and their existence. Education is 
a powerful weapon that can be widely used and further aimed for happiness. The concept of Happiness 
in education, ’आनददायीं शिक्षण’, wherein students will experience joyous moments at every step of learning.

AIMS OF THE STUDY
•	 to stress the importance of happiness in education
•	 to identify and analyse the educational thoughts of Dr Ambedkar
•	 to propagate the concept of collective happiness through Dr Ambedkar’s thoughts(ideology)

SIGNIFICANCE OF THE STUDY
•	 The Study is intended to highlight the ideals for which Dr. Ambedkar stood and toiled
•	 The Study is intended to highlight Dr. Ambedkar’s thoughts which lead to happiness through 

the path of equality, liberty and fraternity
•	 This study will highlight the importance of happiness in education which will guide the future 

generation of India.
•	 The Study will also focus on the creating students who would be good humans with happy 

hearts
•	 The Study will also focus on the creating students who would be good citizens with pleasing 

personalities
•	 This study will help to understand the relationship between happiness in education and 

collective happiness
•	 This study will help the government to focus and advocate happiness education at school 

and college level
•	 This study will help teachers to develop an attitude conducive to happy classrooms.

AIMS OF EDUCATION
The ultimate end of education is happiness or a good human life, a life enriched by the possession 

of every kind of good, by the enjoyment of every type of satisfaction The ultimate aim of education 
in ancient India was not knowledge as preparation for life but for complete realisation of self and 
experience eternal happiness. Ancient educationist considered ‘Vidya’ knowledge as the third eye 
of man which gives him insight to all affairs and teaches him how to act righteously.

Thus the aim of Education was self- Realisation and further Happiness. The Immediate aim of 
education was to prepare the different classes of people for their actual needs of life. In Medieval

India the aims of education stressed upon religious ideals and vocational growth. However 
education during British rule wasn’t related to the needs of India, therefore it was opposed. Education 
in Free India brought in qualitative changes. Many committees and commissions were appointed during 
this time and aims of Modernization, National Integration, Development of social and moral values; 
Increasing Productivity; promoting secularism were enforced in education. These aims are also stressed 
by Dr. Babasaheb Ambedkar (Agarwal, J.C. 1999: 48-56) Dr. Ambedkar upheld the democratic concept 
in education propounded by Dewey as it not only provides them with knowledge but happiness too.

HAPPINESS IN THE LEARNING PROCESS
Dr Babasaheb stressed upon the minds of his people, the importance of liberty, self respect 

and self-elevation. He encouraged them to take higher education for their progress. He thought that 
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the progress of a community always depended upon how its members advanced in education. That 
is why he laid more stress on higher education than on primary education. In the realm of higher 
education. Dr. Ambedkar was in favor of giving teachers necessary freedom to frame their own 
syllabi and assess the performance of their students. He was opposed to prescribing and following 
a rigidly structured syllabus. Here, we can measure his thoughts which promotes happiness not only 
in students but teachers too. And as we know that joyful and happy teachers are able to keep their 
students interested and joyous

Dr. Ambedkar worked as a professor and after-wards as a Principal of a college. He studied the 
state of University Education in our country as well as abroad. He was of the opinion that Colleges should 
not be separated from the University. Colleges should be partners on terms of equality and participate 
in promoting together the cultural progress of both undergraduate and postgraduate studies. He wanted 
that the undergraduate faculty and the postgraduate faculty should work in an integrated fashion. If 
both the faculties run together in a University, the students at the undergraduate level may get the 
opportunity to attend the lectures of the senior and distinguished professors. The senior teachers may 
also get the opportunity to select the best students and train them properly from the very beginning. He 
thus advocated the pooling system for maximum benefits for students. Here, we feel that this flexibility 
and transparency can not only make students acquire knowledge from all sources but happiness too

HAPPINESS IN THE BOOKS AND LIBRARY
There is no denying the fact that Library occupies a very prominent place in the educational 

setup at present. The changing pattern of education demands that the learning must be accelerated 
and broadened by the use of many and varied devices and materials. In a dynamic approach to 
teaching, library is an essential part of school. It not only supplies enriched materials in all fields of 
study but also supplies materials in all levels of difficulty. (Kochhar, S. K.; 2000:254)

As we all know Dr. Ambedkar was a polymath and had a great craving for reading more and 
more. Thus he emphasized the use of library in all possible ways. He is considered to be the only 
person to have his own private library with more than 50,000 books in it, yes we all know about 
his dwelling “Rajgruh” which was built for books. Dr Ambedkar was a voracious reader. He brought 
books by curtailing his daily needs, and during his stay in the United states of America, it is said 
that he had purchased about 2000 books, and had sent to India in 32 boxes, which were insured 
He firmly believed that books not only impart knowledge but can be your good friends and give you 
eternal happiness. Let us teach our students to indulge in the joy of reading

WOMEN EDUCATION AND THEIR HAPPINESS
The women of any country have an important contribution in the progress of that country. Educated 

women makes the family and the society cultured. It is necessary that women are respected, proper 
provision of education made for them and they are given freedom equal to men in the society. The 
utmost expansion of women education is necessary for the achievement of all sided development 
of India. In ancient India, education of women had made a great progress. But then again we see 
a downfall in the status of the woman. According to Manusmriti they were treated brutally and did 
not possess any rights or status

They were victimised by different ways like devadasi system, sati, Parda system, Johar, child 
marriage etc How could a person be happy and satisfied in such situations, and our woman were 
not. It was Dr Ambedkar who strove hard for improving the status of the Indian women and sought 
solutions for their emancipation through the Hindu code Bill and the constitutional provisions. He 
strove for their education and gifted them with liberty, equality and happiness



Edu Care • ISSN: 2319-5282 • Volume X, Number 1    47

HAPPY EDUCATION AND VALUES
Dr. Ambedkar emphasized on values and virtues. He propagated Pradnya, Sheel and Karuna 

which stands for knowledge, character and kindness We have been experiencing that happiness 
is closely associated with the virtues of love, peace, respect, responsibilities, honesty, humility and 
many more. It is observed that these values dwell in a happy person.

CONCLUSION
The fundamental reason why happiness is so important is that it’s extremely vital to our own 

goals in life and can help us achieve many other cherished personal ambitions and goals through 
education. Moreover happy education can lead you to self satisfaction and self-realisation.

We realise that the Indian society, its culture and tradition did not allow the deprived, the lower 
castes, the women, the tribal on this land to enjoy education and further self satisfaction and happiness.

But then it is seen that Dr Ambedkar who fought for all these oppressed classes and motivated 
them to acquire knowledge and prosperity and be happy individuals. We observed that Dr Ambedkar 
strove for the collective happiness throughout his life. He dreamt of a country, of a society, that would 
be established on equality, liberty and ultimately happiness for all. Then, why not practice and preach 
these virtues in the classroom. Students will not only be just happy by games and stories but they 
will experience real happiness when they will be treated as equals and they will develop; that will 
be the time when they will experience self esteem and happiness

To conclude with, let us have a takeaway message for all the teachers, as it’s high time to 
change. Firstly let us practise equality in our classrooms because students will never be happy if 
we differentiate between them.

Secondly let us believe and take efforts for our impartial behaviour which will definitely boost 
self-confidence among our students.

Thirdly give them that liberty but at the same time show them the line of control so that they 
do not misuse the freedom that they have got and learn to value it

Remember, students will learn these values by watching us because values are not taught 
but are caught

As teachers it is our responsibility to boost self-esteem and confidence among our students. Let us 
not just teach them the textbooks, the different concepts, the theories but values, virtues, good habits, 
and many more life skills. Let us indulge in research activities and learn to find solutions to our problems.

Let’s remember that every child is unique and he/she has his/her own story to tell.Every class 
that we conduct is a unique class and each class has a number of such stories which are untold, 
unheard and undiscovered by no one in the world and they remain unidentified. Let us take a step 
forward and find out these untold stories
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In today’s world of competition our children face demands to be more focussed on their 
academics so that they can pursue higher education at reputable educational institutions. They 
need more time to study and conduct research online, usually sitting for long periods of time 
in front of their computers. This is just a reality of today, as academics are highly important.

Nowadays, though many of our students, are leading very sedentary lives, especially during 
their leisure time. Although use of gadgets, social media and online games creates tech-savvy 
kids who are virtually active however, physically inactive. The World Health Organisation (WHO) 
states that levels of physical inactivity are rising and are responsible for increasing the risk of 
diseases. It also affects children’s mental health and cognitive process. These two variables 
have tremendous effects on the mind.

Any physical activity has a significant association with happiness in that the social interaction 
gained through games and sports was found to increase one’s happiness. It was found that 
physical activity through sports participation has a statistically significant positive impact on 
health and happiness.

Keypoints: Education, physical education, physical activity, Happiness, Obesity.

Abstract

INTRODUCTION
Ms Dhoni, Virat Kohli, Usain Bolt these are the famous personalities who depicts that sports 

and personality are interrelated. Playing Sports have a major role in formulating your personality.
Ex- Playing hockey, football have a different psychological effect on the personality whereas 

mind games like chess would have a different effect. However whatever sport you play, it would 
surely bring out the best in you as a person.

Playing sports helps you discover yourself and you dug dep into your inner talent to bring out 
your best performance when it is needed the most.

OBJECTIVE
1.	 To design a physical training activity to improve BMI of the students
2.	 To study the effect of training program on BMI of students.

METHODOLOGY
This research was done with experimental method.
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Population
In the population included all the students of 17 – 19 yrs. old students of pune district.

Sample
30 students were selected from MHB society airport road pune
Procedure of the Study:

I Phase: Pre-Test
Collect the BMI data from all students with the help of height and weight.

II Phase: Training Session
The programmed intervention was conducted every day. The intensity of the selected training 

program was 45 min. Total duration of training was for a minimum 6 week. Create 2 group for this 
study one group is experiential group and second group is control group. Each group were including 
15 students. This physical activity applies only experiential group.

III Phase: post Test
Collect the BMI data from all group. Calculate the effect physical activity on experimental group 

and also check the control group.

Following activity used for training session
Warming up, stretching exercise, run in place, skipping, side shuffle, jumping jack, burfy jumping, 

plank, squats, suryanamaskar, cool down.

Statistics Tools: descriptive statistics use for present study

Table No. 1:  Analysis of Experimental Group

Statistics

Mean N Std. Deviation Std. Error Mean

Pair Pre. Exp 27.7467 15 1.57972 .40788

Post Exp. 25.6733 15 1.17502 .30339

From the above table it is observed that the BMI of 15 students through pre-test and Post- test 
were received. The descriptive analysis of the BMI of 15 students is given in table no.1 and shows 
that the pre-test and post - test mean is 27.74 and 25.67 respectively and the standard deviation is 
1.57 and 1.17 respectively.

It is therefore interpreted that there has been a decrease of students BMI due to the implementation 
of physical activity program which proves that the program was effective to decrease the BMI 
percentage.
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Table No. 2:  Correlation

N Correlation Sig

Pair Pre.Exp & Post Exp. 15 .939 .000

From the above table we can seen that BMI of all 15 students is decrease due to the treatment 
given.

Table No. 3:  Analysis of Control Group

Statistics

Mean N Std. Deviation Std. Error Mean

Pair Pre. Cont. 27.3000 15 1.16005 .29952

Post Cont. 27.2400 15 1.12237 .28979

From the above table it is observed that the BMI of 15 students through pre- test and Post- test 
were received. The descriptive analysis of the BMI of 15 students is given in table no.3 and shows 
that the pre-test and post - test mean is 27.30 and 27.24 respectively and the standard deviation is 
1.16 and 1.12 respectively.

It is therefore interpreted that there has been a no change of students BMI due to the non-
implementation of physical activity program which proves that physical activity program was require 
to decrease the BMI percentage.

Table No. 4:  Correlation

N Correlation Sig

Pair Pre.Cont & Post Cont. 15 .995 .000

From the above table we can see that BMI of all 15 students there is no any changes due to 
the non-treatment.

Finding
From above analysis it is concluded that effect of 6-week physical actives helps reducing the 

BMI percentage of students.

OPERATIONAL DEFINITIONS
Education

Education is the process of facilitating learning, or the acquisition of knowledge, skills, values, 
morals, beliefs, and habits. 

Physical Activity
Physical activity is defined as any voluntary bodily movement produced by skeletal muscles it 

encompasses all activities, at any intensity, integrated into daily activity.
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Happiness
The term happiness is used in the context of mental or emotional states, including positive or 

pleasant emotions ranging from contentment to intense joy.

Obesity
A disorder involving excessive body fat that increases the risk of health problems. Taking in 

more calories than are burned by exercise and normal daily activities.

BMI
The BMI is defined as the body mass divided by the square of the body height, and is expressed 

in units of kg/m², resulting from mass in kilograms and height in metres.
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àñVmdZm: 

{ejUmÀ`m à{H«$`oV {dÚmWu hm gdm©V _hÎdmMm KQ>H$, Ë`mMr OS>UKS>U ^mfm 

{dH$mgmgmR>r IynM _hÎdmMr, ^mfm {dH$mg gmYÊ`mgmR>r dmMZ j_Vm ho gdm©V _hÎdmMo joÌ 

Amho. V§ÌkmZmÀ`m àdmhmV dmhV OmUmar Am{U _mo~mB©b_Ü`o dmhdV OmUmar _wbo nwñVH$mnmgyZ 

bm§~ niVmZm {XgV AmhoV. Ë`m§À`m_Ü`o dmMZmMr JmoS>r bmJmdr Am{U dmMZmMm AmZ§X _wbm§Zm 

{_imdm, dmMZmÀ`m _mÜ`_m§VyZ ZdZdo kmZ àmá ìhmdo `mgmR>r Zì`m e¡j{UH$ YmoaUm§_Ü`o EH$ 

C{Ôï> kmZàmár Va Xwgao H$m¡eë`àmár Am[U `m XmoKm§Mm g_Ýd` åhUOo AàË`j[aË`m AmÜ`mpË_H$ 

d Z¡{VH$ {dH$mg {Z_m©U H$aUo Am{U Ë`mgmR>r _yë`{ejUmMr, ZrVr_yë`m§Mr ê$OdUyH$ H$aUo 

AË §̀V _hÎdmMo Amho. 

JaO d Amdí`H$Vm : 

 dmMZ H$emgmR>r Ho$bo OmVo? Va Amnë`mbm Amnë`m nyd©Om§Zr, g_mOmÀ`m ZoË`m§Zr, 

amOH$maÊ`m§Zr, amOo _hmamOm§Zr, F$fr_wZtZr, B{VhmgH$mam§Zr ŷVH$mimV Ho$bobo boIZ d {dMma, 

AmYw{ZH$ kmZ, V§ÌkmZ g_OyZ KoÊ`mgmR>r Ho$bo OmVo. AmYw{ZH$ H$mimV Q>o{b\$moZ, _mo~mB©b \$moZ 

`m AmYw{ZH$ gmYZm§_wio H$moRohr ËdarV g§^mfU H$aVm `oVo, Ë`m_wio _mUgm-_mUgm§Vrb nÌì`dhma 

d Ë`mMo dmMZ H$_r Pmbo Amho. Varhr `m AmYw{ZH$ H$mimV AmZ§X {_i{dUo, _m{hVr {_i{dUo, 

kmZ {_i{dUo `mH$arVm dmMZmMo _hÎd dmT>V Amho. g_¥ÜX ì`{ŠV_ÎdmgmR>r dmMZ H$aUo 

Amdí`H$ Amho. 

AmYw{ZH$ `wJmV dmMZ Amdí`H$ Amho. OrdZmÀ`m àË òH$ joÌmVbm doJ dmT>V Amho. 

CnbãY Agboë`m kmZm§_YyZ _m{hVr_YyZ Amnë`mbm hdr Agbobr _m{hVr, kmZ H$_r doioV 

{ZdS>Ê`mMr j_Vm AmnU àmá Ho$br nm{hOo, Ë`mgmR>r {dÚmÏ`mªÀ`m Am¡nMm[aH$ d AZm¡nMm[aH$ 

X¡Z§{XZ ì`dhmamV dmMZ gamd hm A{d^mÁ` ^mJ Amho. {dÚmÏ`m©bm ì`mdhmarH$ OJmV X¡Z§{XZ 

JaOm ^mJ{dÊ`mgmR>r, kmZmÀ`m H$jm C§Mm{dÊ`mgmR>r, Z¡{VH$ {dH$mg d ì`{ŠV_Îd {dH$mg dmT>rg 

bmJÊ`mgmR>r Am{U VgoM AmË_{dídmg `e, g_mYmZ, dmMZmVyZ AmZ§X {_iÊ`mgmR>r H$Wm, 

bhmZ _moR>çm Jmoï>r, _Zmoa§OH$ Jmoï>r, dV©_mZnÌo, gmám{hHo$, _m{gHo$, gmonr nwñVHo$, B. dmMZmMr 
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àñVmdZm: 

{ejUmÀ`m à{H«$`oV {dÚmWu hm gdm©V _hÎdmMm KQ>H$, Ë`mMr OS>UKS>U ^mfm 

{dH$mgmgmR>r IynM _hÎdmMr, ^mfm {dH$mg gmYÊ`mgmR>r dmMZ j_Vm ho gdm©V _hÎdmMo joÌ 

Amho. V§ÌkmZmÀ`m àdmhmV dmhV OmUmar Am{U _mo~mB©b_Ü`o dmhdV OmUmar _wbo nwñVH$mnmgyZ 

bm§~ niVmZm {XgV AmhoV. Ë`m§À`m_Ü`o dmMZmMr JmoS>r bmJmdr Am{U dmMZmMm AmZ§X _wbm§Zm 

{_imdm, dmMZmÀ`m _mÜ`_m§VyZ ZdZdo kmZ àmá ìhmdo `mgmR>r Zì`m e¡j{UH$ YmoaUm§_Ü`o EH$ 

C{Ôï> kmZàmár Va Xwgao H$m¡eë`àmár Am[U `m XmoKm§Mm g_Ýd` åhUOo AàË`j[aË`m AmÜ`mpË_H$ 

d Z¡{VH$ {dH$mg {Z_m©U H$aUo Am{U Ë`mgmR>r _yë`{ejUmMr, ZrVr_yë`m§Mr ê$OdUyH$ H$aUo 

AË §̀V _hÎdmMo Amho. 

JaO d Amdí`H$Vm : 

 dmMZ H$emgmR>r Ho$bo OmVo? Va Amnë`mbm Amnë`m nyd©Om§Zr, g_mOmÀ`m ZoË`m§Zr, 

amOH$maÊ`m§Zr, amOo _hmamOm§Zr, F$fr_wZtZr, B{VhmgH$mam§Zr ŷVH$mimV Ho$bobo boIZ d {dMma, 

AmYw{ZH$ kmZ, V§ÌkmZ g_OyZ KoÊ`mgmR>r Ho$bo OmVo. AmYw{ZH$ H$mimV Q>o{b\$moZ, _mo~mB©b \$moZ 

`m AmYw{ZH$ gmYZm§_wio H$moRohr ËdarV g§^mfU H$aVm `oVo, Ë`m_wio _mUgm-_mUgm§Vrb nÌì`dhma 

d Ë`mMo dmMZ H$_r Pmbo Amho. Varhr `m AmYw{ZH$ H$mimV AmZ§X {_i{dUo, _m{hVr {_i{dUo, 

kmZ {_i{dUo `mH$arVm dmMZmMo _hÎd dmT>V Amho. g_¥ÜX ì`{ŠV_ÎdmgmR>r dmMZ H$aUo 

Amdí`H$ Amho. 

AmYw{ZH$ `wJmV dmMZ Amdí`H$ Amho. OrdZmÀ`m àË òH$ joÌmVbm doJ dmT>V Amho. 

CnbãY Agboë`m kmZm§_YyZ _m{hVr_YyZ Amnë`mbm hdr Agbobr _m{hVr, kmZ H$_r doioV 

{ZdS>Ê`mMr j_Vm AmnU àmá Ho$br nm{hOo, Ë`mgmR>r {dÚmÏ`mªÀ`m Am¡nMm[aH$ d AZm¡nMm[aH$ 

X¡Z§{XZ ì`dhmamV dmMZ gamd hm A{d^mÁ` ^mJ Amho. {dÚmÏ`m©bm ì`mdhmarH$ OJmV X¡Z§{XZ 

JaOm ^mJ{dÊ`mgmR>r, kmZmÀ`m H$jm C§Mm{dÊ`mgmR>r, Z¡{VH$ {dH$mg d ì`{ŠV_Îd {dH$mg dmT>rg 

bmJÊ`mgmR>r Am{U VgoM AmË_{dídmg `e, g_mYmZ, dmMZmVyZ AmZ§X {_iÊ`mgmR>r H$Wm, 

bhmZ _moR>çm Jmoï>r, _Zmoa§OH$ Jmoï>r, dV©_mZnÌo, gmám{hHo$, _m{gHo$, gmonr nwñVHo$, B. dmMZmMr 

gmYZo {dÚmÏ`mªZr X¡Z§{XZ OrdZmV Cn`moJmV AmUbr nm{hOo d ñd:AmZ§X {_i{dbm nm{hOo, 

Ë`mgmR>r dmMZ g_¥ÜX H$aÊ`mgmR>r g§emo{YHo$Zo ñdV:À`m dJm©da CnH«$_ V`ma Ho$bm. 

nmR>çnwñVH$ dmMZmn{bH$S>o ghO CnbãY hmoUmao H$Yrhr, Ho$ìhmhr, H$moR>ohr dmMVm `oUmao 

X¡Z§{XZ dV©_mZnÌ _wbm§gmR>r CnbãY H$ê$Z {Xbo, Ë`mgmR>r gH$mi dV©_mZnÌmZo ghH$m`© Ho$bo. 

d¡`{ŠVH$[aË`m {dÚmÏ`mªZm EZ.Am`.B©. gH$mi nona {dÚmÏ`mªZm _mo\$V XoÊ`mV Ambm. {dÚmÏ`mªZr 

Ë`mVrb _Zmoa§OH$, ~moYna H$Wm, H${dVm, emókm§Mr _m{hVr, {dkmZH$moS>o, hñVH$bm, Amo[aJm_r, 

empãXH$ B§J«Or d _amR>r H$moS>r, gm_mÝ` kmZmda AmYmarV àíZH$moS>r, {dZmoX, {H«$S>m{df`H$ d 

gm§ñH¥${VH$ {df`H$ _m{hVr d Ë`mM~amo~a OmJ{VH$ KS>m_moS>r `m§Mo dmMZ hiyhiy H$aÊ`mg 

gwê$dmV Ho$br. Ë`m§À`m_Ü`o AmdS> {Z_m©U ìhmdr d gmVË` amhmdo åhUyZ XaamoO n§Yam {_{ZQ>o 

n[anmR>mV EH$ ~moYH$Wm gmXa H$amdr, Ë`mda MMm© H$ê$Z Ë`mVrb VmËn`© gd© {dÚmÏ`mªZr emoYmdo. 

AemàH$mao d¡`{ŠVH$ CnH«$_ hm dJm©V gmd©O{ZH$ Pmbm. ~moYH$Wm§Mo H$mÌUo g§J«hrV dhrV ê$nm§Va 

Pmbo. CnOVM {dÚmÏ`mª_Ü ò ñd`§AÜ``Zmbm, ñd`§ñ\$yVubm, Z¡{VH$ d AmÜ`mpË_H$ {dH$mgmbm 

nmofH$ R>aUmar g§ñH$mamMr {eXmoar dmMZmVyZ AmË_gmV hmoD$Z Ë`m§À`m _yë`g§dY©Zmbm IVnmUr 

{_imbo. kmZàmár, AmZ§X_` OrdZ, {eñVnUm, AmË_{dídmg {Z_m©U hmoD$ bmJbm. 

C{Ôï>o : 

1 {dÚmÏ`mª_Ü`o Adm§Va dmMZmMr AmdS> {Z_m©U H$aUo. 

2 {dÚmÏ`mªZm ZdrZ eãXm§Mr AmoiI hmoUo. 

3 {dÚmÏ`mª_Ü`o Z¡{VH$ d AmÜ`mpË_H$ _yë`m§Mr OmonmgZm ìhmdr. 

4 {dÚmÏ`mªgmR>r am~{dboë`m H¥$VrH$m`©H«$_mMr n[aUm_H$maH$Vm VnmgUo. 

ì`már d _`m©Xm : 

ì`már : 

1 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m {ejU _§S>imVrb Cƒ àmW{_H$ 

emim§gmR>r Amho. 
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gmYZo {dÚmÏ`mªZr X¡Z§{XZ OrdZmV Cn`moJmV AmUbr nm{hOo d ñd:AmZ§X {_i{dbm nm{hOo, 

Ë`mgmR>r dmMZ g_¥ÜX H$aÊ`mgmR>r g§emo{YHo$Zo ñdV:À`m dJm©da CnH«$_ V`ma Ho$bm. 

nmR>çnwñVH$ dmMZmn{bH$S>o ghO CnbãY hmoUmao H$Yrhr, Ho$ìhmhr, H$moR>ohr dmMVm `oUmao 

X¡Z§{XZ dV©_mZnÌ _wbm§gmR>r CnbãY H$ê$Z {Xbo, Ë`mgmR>r gH$mi dV©_mZnÌmZo ghH$m`© Ho$bo. 

d¡`{ŠVH$[aË`m {dÚmÏ`mªZm EZ.Am`.B©. gH$mi nona {dÚmÏ`mªZm _mo\$V XoÊ`mV Ambm. {dÚmÏ`mªZr 

Ë`mVrb _Zmoa§OH$, ~moYna H$Wm, H${dVm, emókm§Mr _m{hVr, {dkmZH$moS>o, hñVH$bm, Amo[aJm_r, 

empãXH$ B§J«Or d _amR>r H$moS>r, gm_mÝ` kmZmda AmYmarV àíZH$moS>r, {dZmoX, {H«$S>m{df`H$ d 

gm§ñH¥${VH$ {df`H$ _m{hVr d Ë`mM~amo~a OmJ{VH$ KS>m_moS>r `m§Mo dmMZ hiyhiy H$aÊ`mg 

gwê$dmV Ho$br. Ë`m§À`m_Ü`o AmdS> {Z_m©U ìhmdr d gmVË` amhmdo åhUyZ XaamoO n§Yam {_{ZQ>o 

n[anmR>mV EH$ ~moYH$Wm gmXa H$amdr, Ë`mda MMm© H$ê$Z Ë`mVrb VmËn`© gd© {dÚmÏ`mªZr emoYmdo. 

AemàH$mao d¡`{ŠVH$ CnH«$_ hm dJm©V gmd©O{ZH$ Pmbm. ~moYH$Wm§Mo H$mÌUo g§J«hrV dhrV ê$nm§Va 

Pmbo. CnOVM {dÚmÏ`mª_Ü ò ñd`§AÜ``Zmbm, ñd`§ñ\$yVubm, Z¡{VH$ d AmÜ`mpË_H$ {dH$mgmbm 

nmofH$ R>aUmar g§ñH$mamMr {eXmoar dmMZmVyZ AmË_gmV hmoD$Z Ë`m§À`m _yë`g§dY©Zmbm IVnmUr 

{_imbo. kmZàmár, AmZ§X_` OrdZ, {eñVnUm, AmË_{dídmg {Z_m©U hmoD$ bmJbm. 

C{Ôï>o : 

1 {dÚmÏ`mª_Ü`o Adm§Va dmMZmMr AmdS> {Z_m©U H$aUo. 

2 {dÚmÏ`mªZm ZdrZ eãXm§Mr AmoiI hmoUo. 

3 {dÚmÏ`mª_Ü`o Z¡{VH$ d AmÜ`mpË_H$ _yë`m§Mr OmonmgZm ìhmdr. 

4 {dÚmÏ`mªgmR>r am~{dboë`m H¥$VrH$m`©H«$_mMr n[aUm_H$maH$Vm VnmgUo. 

ì`már d _`m©Xm : 

ì`már : 

1 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m {ejU _§S>imVrb Cƒ àmW{_H$ 

emim§gmR>r Amho. 

2 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bHo$Vrb ImOJr Cƒ àmW{_H$ emim§gmR>r 

Amho. 

3 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«§$. 54, qnnio Jwad emioVrb 

Cƒ àmW{_H$ ñVamdarb B`ÎmogmR>r Amho. 

_`m©Xm :   

àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«$.§ 54, qnnio Jwad Cƒ 

àmW{_H$ emioVrb B`Îmm gmVdrÀ`m {dÚmÏ`mªer g§~§{YV Amho. 

Z_wZm :   

àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«$. 54, qnnio Jwad `m 

emioVrb B`Îmm 7 drÀ`m gd© {dÚmWu (nQ> 38) `m§Mm g_mdoe Amho. 

g§emoYZ A{^H$ën: 

g§emoYZ nÜXVr :   àm`mo{JH$ nÜXV 

XmoZ g_mZ JQ> Ho$di CÎma n[ajU A{^H$ën ({ÛJQ>) `m A{^H$ënmMm à`moJmgmR>r dmna 

Ho$bm Amho. 

XmoZ g_mZ JQ> Ho$di CÎma MmMUr n[ajU A{^H$ën 

Z_wZm {ZdS> 76 {dÚmWu 

{dÚmWu (38)  {dÚmWu (38) 

àm`mo{JH$ JQ>  {Z`§{ÌV JQ> 

CÎma MmMUr 

_Ü`_mZ, à_mU {dMbZ Am{U Q>r narjU 

{ZîH$f© 
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2 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bHo$Vrb ImOJr Cƒ àmW{_H$ emim§gmR>r 

Amho. 

3 àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«§$. 54, qnnio Jwad emioVrb 

Cƒ àmW{_H$ ñVamdarb B`ÎmogmR>r Amho. 

_`m©Xm :   

àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«$.§ 54, qnnio Jwad Cƒ 

àmW{_H$ emioVrb B`Îmm gmVdrÀ`m {dÚmÏ`mªer g§~§{YV Amho. 

Z_wZm :   

àñVwV emoY{Z~§Y qnnar-qMMdS> _hmZJanm{bH$m emim H«$. 54, qnnio Jwad `m 

emioVrb B`Îmm 7 drÀ`m gd© {dÚmWu (nQ> 38) `m§Mm g_mdoe Amho. 

g§emoYZ A{^H$ën: 

g§emoYZ nÜXVr :   àm`mo{JH$ nÜXV 

XmoZ g_mZ JQ> Ho$di CÎma n[ajU A{^H$ën ({ÛJQ>) `m A{^H$ënmMm à`moJmgmR>r dmna 

Ho$bm Amho. 

XmoZ g_mZ JQ> Ho$di CÎma MmMUr n[ajU A{^H$ën 

Z_wZm {ZdS> 76 {dÚmWu 

{dÚmWu (38)  {dÚmWu (38) 

àm`mo{JH$ JQ>  {Z`§{ÌV JQ> 

CÎma MmMUr 

_Ü`_mZ, à_mU {dMbZ Am{U Q>r narjU 

{ZîH$f© 

 
g§emoYZ gm{hË`mMm AmT>mdm : 

1 amOrd ^mñH$a Xoe_wI, (2012) : ""Cƒ àmW{_H$ ñVamdarb _amR>r {df`mgmR>r 

Ame`mZwgma {MÌnwpñVHo$Mr {Z{_©Vr d nwpñVHo$À`m n[aUm_H$maH$VoMm Aä`mg'', 

nrEM.S>r. Aä`mg, gm. \w$. nwUo {dÚmnrR>, nwUo. 

2 g§JrVm {dídmg Xoe_wI, (2015) : ""_amR>r {df`mÀ`m AÜ`mnZmV ^y{_H$m nmbZ 

à{V_mZmÀ`m n[aUm_H$maH$VoMm Aä`mg'', nrEM.S>r. Aä`mg. gm. \w$. nwUo {dÚmnrR>, 

nwUo. 

3 JmoHw$iXmg XÎmmÌ` bmoI§S>o, (2019) : ""_mÜ`{_H$ ñVamdarb {dÚmÏ`mªÀ`m B§J«Or 

{df`mVrb ^m{fH$ {dH$gZmMm Aä`mg'', nrEM.S>r. Aä`mg, gm. \w$. nwUo {dÚmnrR>, 

nwUo. 

4 àH$me XÎmmÌ` Jê$S>, (2005) : ""Cƒ n«mW{_H$ ñVamdarb (B. 6 dr Vo 8 dr) _amR>r 

nmR>çnwñVH$m§À`m AÜ`mnZmMm _yë`{ejUmÀ`m g§X^m©V {M{H$ËgH$ Aä`mg,'' nrEM.S>r. 

Aä`mg, S>m°. ~m~mgmho~ Am§~oS>H$a _amR>dmS>m {dÚmnrR>, _amR>dmS>m. 

H¥$VrH$m`©H«$_ AmamIS>m: 

1 H¥$Vr : H¥$VrnmR> ~moYH$Wm, eãXH$moS>r, H${dVm {dMma, emók `m§Mo dmMZ 
3 

AmR>dS>o 

2 H¥$Vr H$m`©H«$_ n[anmR>mV XaamoO ~moYH$Wm gmXa H$aUo 
12 

AmR>dS>o 

3 
dmMZH$m¡eë` 

{dH$mg H$m`©H«$_ 
VnmgUo 

1 H$mhr {dÚmWu ñdV: Jmoï>r d H${dVm V`ma H$ê$ bmJbo 
2 dmMZ gamd AmH$bZ`wŠV dmT>rg bmJbm. 
3 g^mYrQ>nUm, dŠV¥ÎdJwU, JQ>MMm©, JwUXe©Z, B. 

10 
AmaIS>o 

J¥{hVHo$ : 

1 Adm§Va dmMZmMr AmdS> {Z_m©U hmoUma Amho. 

2 {dÚmÏ`mª_Ü`o OrdZ{df`H$ _yë`o, g¥OZerbVm, gm{hpË`H$ d¥Îmr dmT>rg bmJUma Amho. 

3 ñd`§-AÜ``ZmMr gd` bmJUma Amho. 
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g§emoYZ gm{hË`mMm AmT>mdm : 

1 amOrd ^mñH$a Xoe_wI, (2012) : ""Cƒ àmW{_H$ ñVamdarb _amR>r {df`mgmR>r 

Ame`mZwgma {MÌnwpñVHo$Mr {Z{_©Vr d nwpñVHo$À`m n[aUm_H$maH$VoMm Aä`mg'', 

nrEM.S>r. Aä`mg, gm. \w$. nwUo {dÚmnrR>, nwUo. 

2 g§JrVm {dídmg Xoe_wI, (2015) : ""_amR>r {df`mÀ`m AÜ`mnZmV ^y{_H$m nmbZ 

à{V_mZmÀ`m n[aUm_H$maH$VoMm Aä`mg'', nrEM.S>r. Aä`mg. gm. \w$. nwUo {dÚmnrR>, 

nwUo. 

3 JmoHw$iXmg XÎmmÌ` bmoI§S>o, (2019) : ""_mÜ`{_H$ ñVamdarb {dÚmÏ`mªÀ`m B§J«Or 

{df`mVrb ^m{fH$ {dH$gZmMm Aä`mg'', nrEM.S>r. Aä`mg, gm. \w$. nwUo {dÚmnrR>, 

nwUo. 

4 àH$me XÎmmÌ` Jê$S>, (2005) : ""Cƒ n«mW{_H$ ñVamdarb (B. 6 dr Vo 8 dr) _amR>r 

nmR>çnwñVH$m§À`m AÜ`mnZmMm _yë`{ejUmÀ`m g§X^m©V {M{H$ËgH$ Aä`mg,'' nrEM.S>r. 

Aä`mg, S>m°. ~m~mgmho~ Am§~oS>H$a _amR>dmS>m {dÚmnrR>, _amR>dmS>m. 

H¥$VrH$m`©H«$_ AmamIS>m: 

1 H¥$Vr : H¥$VrnmR> ~moYH$Wm, eãXH$moS>r, H${dVm {dMma, emók `m§Mo dmMZ 
3 

AmR>dS>o 

2 H¥$Vr H$m`©H«$_ n[anmR>mV XaamoO ~moYH$Wm gmXa H$aUo 
12 

AmR>dS>o 

3 
dmMZH$m¡eë` 

{dH$mg H$m`©H«$_ 
VnmgUo 

1 H$mhr {dÚmWu ñdV: Jmoï>r d H${dVm V`ma H$ê$ bmJbo 
2 dmMZ gamd AmH$bZ`wŠV dmT>rg bmJbm. 
3 g^mYrQ>nUm, dŠV¥ÎdJwU, JQ>MMm©, JwUXe©Z, B. 

10 
AmaIS>o 

J¥{hVHo$ : 

1 Adm§Va dmMZmMr AmdS> {Z_m©U hmoUma Amho. 

2 {dÚmÏ`mª_Ü`o OrdZ{df`H$ _yë`o, g¥OZerbVm, gm{hpË`H$ d¥Îmr dmT>rg bmJUma Amho. 

3 ñd`§-AÜ``ZmMr gd` bmJUma Amho. 
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4 dV©_mZnÌo dmMZmMr AmdS> {Z_m©U hmoUma Amho. 

5 N>§XmË_H$ d¥Îmr d g§J«hd¥Îmr dmT>rg bmJUma Amho. 

6 {ejU AmZ§XXm`r d gwg§ñH$maj_ hmoÊ`mg _XV hmoUma Amho. 

g§emoYZ àíZ : 

1 dV©_mZnÌmMm Cn`moJ {ejH$ _yë`_mnZ d AÜ`mnZmgmR>r H$aVmV H$m? 

2 {dÚmÏ`mª_Ü`o àgma _mÜ`_m§VyZ _yë`g§dY©Z {df`H$ H$moUË`m g_ñ`m `oVmV? 

{ZîH$f© : 

1 {dÚmÏ`mªZm X¡Z§{XZ d gmám{hH$ d¥ÎmnÌmMo _hÎd nQ>bo. Ë`m§À`mV dmMZmMr AmdS> {Z_m©U 

Pmbr. Adm§Va dmMZ H$ê$ bmJbo. 

2 ñd`§-AÜ``ZmMr AmdS> d gd` hmoV Jobr. 

3 ~moYH$WoMo dmMZ H$ê$Z n[anmR>mV gmXa H$ê$ bmJbo. Ë`m§À`m_Ü`o g^mYrQ>nUm, dŠV¥Îd 

H$bm, ZoÎm¥Îd JwUmg dmd {_imbm. 

4 {dÚmÏ`mªÀ`m gwá H$bmJwUm§Zm dmd {_iyZ Ë`m§À`m_Ü ò g¥OZerbVm, gm{hpË`H$ d¥Îmr 

dmT>Ê`mg hmV^ma bmJbm d AmnmoAmnM _yë` {ejUmVyZ H$iV-ZH$iV {dÚmÏ`mªMm 

~m¡pÜXH$, ^md{ZH$, _mZ{gH$, {dH$mg dmT>rg bmJÊ`mg _XV Pmbr. 

[e\$maer : 

1 H$m¡eë`m{Y{ð>V, _yë`m{Y{ð>V, AmZ§Xr OrdZ XoUmao {ejU gm_mÝ`, H$_r I{M©H$ 

gm{hË` (gmYZo) {ejU nÜXVrV dmnê$Z {dÚmÏ`mªÀ`m H$bmJwUm§Zm dmd {Xbm Jobm 

nm{hOo. 

2 AmZ§X {ejUmMr JaO hr AmOÀ`m H$miMr ^yH$ Amho ho g_OyZ {dÚmÏ`mªZm 

gwg§ñH$marV, Mm[aÍ`g§nÝZ _mUyg KS>{dUmao _mZdVm {ejU {Xbo nm{hOo. 
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g§X^© J«§W gyMr : 

1 R>m|~ao, {dÚm : "ZrVr_yë`o d {ejU', ZyVZ àH$meZ, nwUo, Am°ŠQ>mo. 1996. 
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Education for Happiness- A mission for Parents, 
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Happiness is the important key in education system. Happiness motivates activities, increase 
awareness, facilitates social relationships and strengthens creativity. So, there should be a clear 
program for creating happiness in the students through education. The purpose behind this conceptual 
paper is to study the meaning of happiness and the ways for creating happiness in schools.

Keywords: Education, happiness, schools.

Abstract

INTRODUCTION
There are many low-excited or passive students who are not interested in class and sometimes 

they have hidden escape feeling, therefore no progress as a result. Although there is no difference 
among schools from the perspective of superficial forms and official duties there are still a lot of 
differences by deep investigations. While in some schools you may observe students’ great interests 
to take part in classes, in some others you may witness students going to classes by force. Such 
varieties in school environments are the signs of different functions of schools. Serious revitalizing 
should be given to school administration. While current problems in schools may prevent from finding 
social requests and viewpoints, our society needs to have schools for betterment of social life of 
children. Therefore, this paper intends to find effective factors on happiness of students in schools

MEANING OF HAPPINESS
Happy people have more safety feeling and make decisions more easily with higher level of 

partnership mode. They are more satisfied through living with others (Myers, 2002). According to 
Veenhoven, (1993b), humanistic psychologists believe that happiness may cause personal activities 
and increase its knowledge and encourage its innovation with easy methods for creating social 
relations. It may also encourage any political partnership and better maintenance of health and 
life span. In spite of finding happiness, it may cause betterment of bodily health. Certainly, positive 
transaction in the school and omission of negative transactions and excitement are necessary for 
better learning of students. On the other hand, positive excitements may cause better recognition 
functions. As a result, omission of negative excitements and depression are the most important goals 
in any educational organization. Therefore, there will be an increase in operational quality of students.

Elements of happiness
•	 Joyful feelings- People in this condition will be happy by joyful voices and excitement 

social accidents. In its other form which is calmer happiness, people may enjoy from 
calmness and personal activities. The other type of happiness is very serious and when 
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performing dangerous sports. People who may perform these sports are so much interested 
in excitement.

•	 Absence of negative emotions- Negative affections or negative excitements are the contrast 
points of happiness. Different types of it include stress and depression. Needless to state 
that enrichment of happiness factors is so much effective in reducing these conditions.

•	 Satisfaction- Some of the effective factors in satisfaction are mental evaluation of a problem, 
judgment about it and manner of performing an activity in present or in the past. Satisfaction 
level is depending upon the manner of thinking about problems and goal making of people. 
On the other hand, any disability in finding a goal could be changed into a source of 
dissatisfaction.

FACTORS AFFECTING HAPPINESS IN EDUCATION
1.	 Amusement and sport exercise- Satisfaction of amusement has a great relation with total 

satisfaction. Studies proved that bodily exercises may reduce any stress and depression 
and increase their self-confidence and bodily health. Sport exercise are the easiest and 
most powerful way for creation of positive behaviour somehow an anti-depression factor 
(Argyle, 2001). There are social aspects for the sport because it is in group form and will 
enrich social relations.

2.	 Social activities- One of the ways for finding happiness is to be a social person. Human 
being is naturally a social creature. Therefore, more and successful and social activities of 
persons may cause more happiness in their life.

3.	 Training and skills- Training and experience are valuable factors for self-confidence and 
internal satisfaction which may cause the learners to work with their maximum abilities. Skills 
in job performance may increase the positive mode of persons and has a direct relation 
with self-confidence as one of the happiness factors.

HAPPY SCHOOLS
If school experiences may destroy any learning soul of children and remove their excitement and 

curiosity against the world and their intend for paying attention to people, in spite of their participation 
in standard tests, is it possible to say that we were successful as teachers.

Paying attention to various elements may change the school space into a happy condition. 
Followings are different ways effective in creating happiness in schools.

•	 Active teaching methods: Preparing the learner for better recognition of active learning 
methods and dominance on education skills, learning methods are the most important 
changes in educational systems. Benefiting from active teaching methods is really effective 
in increasing their learning, understanding of self-conscious and finally freshness of students.

•	 Revealing any success made by students: We can show any progress and efficiency of 
students by encouraging and respecting them. It is possible through introducing of active 
students, inviting their parents and granting them award and gifts.

•	 Group thinking and works: It is possible to benefit from facilities, group thinking and group 
cooperation in problem solving and performing of school responsibilities in this method. 
Kindness, competition, efforts and cooperation are the consequences of this method in 
upgrading of students.

•	 Interaction: The important point in this process is classroom, content, functions quality 
and any relations between student & teacher. Furthermore, any benefiting of students from 
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class activities means better participation in school and obtaining life skills in personal & 
social dimensions.

•	 Role of a teacher: The role of teachers includes a complex of rules and programs which 
are not only effective but also under the effect of other items. Therefore, it is two times 
more important because may create good relations and cooperation with students and also 
make happy the teacher.

•	 Course content: One of the most important problems in upgrading the learning and providing 
an internal motivation for learning is any connection between courses and life of learners.

•	 School organizational climate: If the major goal of education is creation of human being 
and especially active and powerful creatures for performing of new jobs and some creative 
and innovative creatures, the special duty of education organizations are to employing 
of innovative managers and submission of new plans and methods accompanied with a 
suitable situation for arising these specifications in teachers.

Therefore, it is necessary to pay more attention to these factors. Furthermore, since happiness is 
one of the permanent goals of human beings and they search the case in different ways and methods, 
school is one of the most important organizations for their behaviour and with a considerable share 
in happiness creation of people inside the school and then all people of society.

CONCLUSION
Happiness in children forms the future, because those who are happy as children can find the 

purpose of their lives sooner, have goals and are ready to act. They are lively and throw themselves 
into life with much enthusiasm. For every human being, happiness is the balm for the soul, the inner 
motivating power, the foundation for their creativity, the motor of their actions and the real meaning 
of their life. Education for happiness is not simply a goal, it is a mission for parents, teachers and 
government.
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One thing common among all humans is that everyone wants to be happy. How one 
imagines happiness may differ from one another. According to Aristotle, a good life is a happy 
life. He believes that happiness is an end in itself. The good life does not mean only feeling happy 
(hedonic philosophy) but it means functioning well and doing good in life. Positive Education 
is an approach to education that caters to development of achievement skills along with well- 
being skills. This paper is an attempt to share the Positive Education Programme developed by 
the author. This paper is also an effort to express the need to incorporate Positive Education 
Approach in the current Indian Education System.

Keywords: Positive Education, Well- Being skills, Happiness.

Abstract

INTRODUCTION
One thing that is common to all in this world is ‘Everyone wants to be happy’. To be happy 

and satisfied is each one’s goal in life. How we imagine our happiness may differ from one another. 
According to Aristotle, a good life is a happy life. He believes that happiness is an end in itself. He 
developed theory of good life called as Eudaimonia for humans. Eudaimonia can best be explained 
as living well and doing well. The good life does not mean only feeling happy (hedonic philosophy) but 
it means functioning well and doing good in life. Man primarily is in pursuit of happiness, contentment 
and meaning in life. Positive education is believed to develop well-being skills which help one to be 
happy and experience meaning in life.

What keeps one happy, satisfied and fulfilling as one goes through life? A plethora of research 
in the area of positive education suggests that it contributes to optimal functioning and well- being 
in life. It proposes some skills, attitudes and behaviour that promote well- being in life.

Life is a baggage of mixed experiences. Some are pleasant, happy, satisfying and euphoric 
but some can be adverse, stressful and sad. All these experiences are a part of life but how one 
responds to these experiences contribute to one’s well- being in life. The person’s response depends 
on the development of psychological resources of that individual. People have biased attitude 
towards physical health. Most people gain knowledge from home and school about taking care of 
their physical health but few know to be concerned about their psychological health. Even those 
who know may not be practising psychological hygiene on a daily basis as they would practise 
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physical hygiene. Thus there is a need to develop psychological resources in children at an early 
age. Desirable habits and attitudes if shaped early in life go a long way in shaping the young 
children. Positive education works towards developing these desirable habits and attitudes that 
will equip students with psychological resources. This psychological resource turn into habit and 
skill of individuals, which can then be availed on a regular basis to deal with different life situations.

CONCEPT OF POSITIVE EDUCATION
Positive education is defined as education for both traditional skills and for happiness.1 Positive 

education brings together the science of positive psychology with best practice teaching to encourage 
and support individuals, schools and communities to flourish. Positive Education focuses on specific 
skills that assist students to strengthen their relationships, build positive emotions, enhance personal 
resilience, promote mindfulness, and encourage a healthy lifestyle.2

Positive education challenges the current paradigm of education which values academic 
achievement above all other goals. It emphasizes academics plus character and well- being. 
That is along with fulfilment of intellectual potential through the learning of the best that has been 
thought and known, focus should also be on development of character strengths & well-being, 
which are intrinsically valuable and contribute to variety of life outcomes.3

Positive education is about what goes well in life. It believes well-being as equally fundamental 
as cognitive development of children in school and life.

NEED OF POSITIVE EDUCATION
The emphasis of the present education system on academics and cognitive development has 

sidestepped the whole concern of human goals and values. Does high academic achievement assure 
one of a well- lived life? It can guarantee one a place in a big university and later of a well-paid job. Does 
it mean one will be able to lead a happy and well- lived life? The 21st century learner faces stress from 
different stakeholders. The expectations of teachers, parents and society lay a great deal of stress on 
students. As a result of high level of academic stress students face different psychological problems of 
anxiety, stress and in some cases even depression. Therefore if positive education is embedded in the 
current education system, it will equip students to navigate through adverse life situations in a skilful way.

The present education system prepares students for the future at the mere exclusion of their 
present. The emphasis is too much on the test scores achieved by the students. This takes away 
the pleasure of learning from students. They look at knowledge that is to be reproduced during 
examination and not something that is related to life and the view that education prepares them for 
life is missing. This helps in cognitive development of students but how about development of other 
faculties like emotional, psychological, moral, etc.? Approach of positive education values both 
academic development as well character development. Positive education can lead to development 
of psychologically and socially competent citizens.

The need for positive education is felt even in teacher education curriculum. Teachers are 
nation builders and destiny shares of future citizens of the country. If they are equipped with well- 
being skills, they will be in a position to develop the same in their students through direct approach 
or indirectly through their conduct. By building the competencies of future teachers, positive impact 
can be made on the coming generations of the nation.

Positive Education Programme
The Positive Education Programme was developed by the author in her doctoral research. It 

comprises of the following components:
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•	 Positive Emotions
•	 Resilience
•	 Positive Relationships
•	 Character Strengths
•	 Meaning in life
Each component further comprised of different sub- components which covers activities catering 

mainly to the development of well- being skills.
The structure of the Positive Education Programme is shown in figure 1
The brief description of each component of the Positive Education Programme is as follows:

Positive Emotions
Happiness lays in the little pleasures that one experience frequently in life rather than in great 

fortunes that seldom occurs. These frequent experiences of positive emotions are said to have 
important benefits for psychological health. Thus a core goal of positive education is to anticipate, 
initiate, experience, prolong and cultivate positive emotions. It is believed that life lived high on 
positive emotions of interest, joy, love, serenity, hope, gratitude, inspiration and awe is a goal worthy 
in itself. Fredrickson and Branigan (2005)4 define emotions as short-lived experiences that produce 
changes in physiology, thoughts, and behaviours.

People who frequently experience and express positive emotions tend to be more resilient 
(Fredrickson and Tugade, 2004)5, more socially connected (Mauss et al.,2011)6, and more likely to 
function at optimal levels (Fredrickson and Losada, 2005)7.

 

 

 

Positive Education Programme comprises of exercises that help participants 

experience positive emotions. Regular practice of these exercises develops personal, 

psychological and social resources among the learners.  

Resilience: One thing inevitable about life is adversities. The ability required by a 

person to recover from adversities is resilience. Resilience is ‘an ability to recover from or 

adjust easily to misfortune or change’ (Merriam-webster.com, 2015). When we see resilience 

through the perspective of positive psychology it is not only to bounce back from obstacles 

but to bounce forward.  

Poor academic performance, inter- personal conflicts, loss of any kind (person, property, 

asset, etc.), managing study stress, managing work load, any unfortunate event in life 

(accident, theft, etc) can cause stress in people and leave a negative impact on them. Skills of 

resilience help an individual to cope well with such adverse situations, make meaning out of 

it and live life well. 

Figure 1
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Positive Education Programme comprises of exercises that help participants experience positive 
emotions. Regular practice of these exercises develops personal, psychological and social resources 
among the learners.

Resilience
 One thing inevitable about life is adversities. The ability required by a person to recover from 

adversities is resilience. Resilience is ‘an ability to recover from or adjust easily to misfortune or 
change’ (Merriam-webster.com, 2015). When we see resilience through the perspective of positive 
psychology it is not only to bounce back from obstacles but to bounce forward.

Poor academic performance, inter- personal conflicts, loss of any kind (person, property, asset, 
etc.), managing study stress, managing work load, any unfortunate event in life (accident, theft, etc) 
can cause stress in people and leave a negative impact on them. Skills of resilience help an individual 
to cope well with such adverse situations, make meaning out of it and live life well.

The way we think and react to these adverse situations is in our control and this can make a 
big difference in handling daily life challenging situations. Thus learning some basic strategies in 
dealing with such adverse situations can help one to be resilient.

Positive Relationships
Human being is a social animal. As social animals we are intimately related to people- be it 

a family member, friend, peer or community member. Positive relationships are vital component of 
one’s life. There is increasing research to show that healthy relationships lead to a long, happy and 
healthy life, whereas loneliness and isolation can be detrimental to one’s life. Relationships are 
indeed an intricate part of our lives. Such relationships when strengthened can lead to satisfying 
and fulfilling lives, however if poorly managed it can lead to negative emotions and stressful lives.

The Positive Education Programme by giving knowledge about establishing high quality 
connections and active constructive responding equips participants with the skills of developing 
positive relationships.

Character Strengths
Each individual is endowed with some unique abilities and capabilities, exploration of which can 

help them to be at their best self. In addition to being valuable in it’s own right, character strengths 
are believed to have important benefits for making normal life more fulfilling. Positive education can 
help in identifying signature strengths and using it for one’s personal growth.

Meaning in Life
 The only specie on Earth that can make meaning is Human beings. Research has shown that 

people who confronted trauma go on to lead meaningful lives, have greater satisfaction, experience 
more positive emotions, and evidence greater vitality (Emmons, 2003).

One is said to find meaning in life when one belongs to and serves something larger than him. 
When sense of one’s self is driven by a sense of purpose, and this purpose has greater activation 
when one contributes to community that is beyond immediate environment. Having purpose in your 
life helps you to focus on doing the things that make you happy. By regularly considering your purpose 
you can remain more focused. You may not realise it, but when you live with purpose, you’ve made 
a decision to take control of your life. This allows for a deeper level of wellbeing rather than finding 
simple pleasures, as it gives your life meaning.
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CONCLUSION
‘We are creatures of the future, not one’s driven by the past’- Seligman.
If we allow ourselves to believe that the past determines what might happen in the future, we 

will render ourselves helpless to the environment. Instead we should focus on how we, as humans, 
can take control of our personal well- being and put in steps towards the future. As teachers, in every 
decision we make, facing a classroom of students, impacts their future in strong ways. Thus we need 
to balance teaching of achievement skills with well- being skills. We teachers have an opportunity to 
integrate skills of resilience, positive emotions, positive relationships, character strengths in classroom 
environment as a framework for equipping students with well- being skills.
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at School Level in India
Ms. Bharti Kumari and Dr. Parmod Kumar

This paper is a genuine attempt to describe happiness education and mental health at 
the school level in India. The present paper is a review paper and based on some research 
studies. Presently, India has 122nd position in the Happiness Index among countries all over the 
world. It is also seen that many countries of the world did not have such rich natural resources, 
economic stability, and cultural diversity as India. As we know that Happiness deals with feelings 
of joy, satisfaction, contentment, and more positive feelings than negative. Research studies 
show that various factors affecting the happiness of an individual’s life like- economic, social, 
educational, health, etc. National Education Policy (2020) also assumed that the introduction 
of true happiness/well-being, cognitive development, and cultural identity of individuals learning 
from early childhood can contribute to great change in the education system. The learning at 
school should develop empathy, counting on the support and dealing with negative-worry, stress, 
and anxiety, the orientation of parents towards understanding the key elements of happiness 
education and mental health. School curricula should be the focus on child-centric activities 
and developing five major abilities i.e. physical, social, moral, academic, and emotional. In this 
Happiness, education can play an important role in promoting a happy school as well as the 
nation.

Keywords: Happiness Education, Mental Health, Schools

Abstract

INTRODUCTION
Presently, India has 122nd position in the Happiness Index among countries all over the 

world. It is also seen that many countries of the world did not have such rich natural resources, 
economic stability, and cultural diversity as India. As we know that Happiness deals with feelings 
of joy, satisfaction, contentment, and more positive feelings than negative. National Education 
Policy (NEP, 2020) also assumed that the introduction of true happiness/well-being, cognitive 
development, and cultural identity of individuals learning from early childhood can contribute to 
great change in the education system.

The new education policy of India has come up with a bundle of opportunities in education 
and research for all the stakeholders and nation for their holistic development. It comes up with the 
aim of national development through the development of individuals of India and aimed to imbibe 
arts in education to strengthen culture, identity, awareness, and uplift society which will enhance 
true happiness through gearing up the abilities of individuals with the help of cognitive and creative 
abilities (NEP, 2020, p.53). It is thought that to build the connection between individuals, their 
education, and their true happiness from their early childhood education. It is an initiative towards 
positive psychology to fill young hearts with positivity.

It can be said that positive psychology got introduced with the introduction of the final chapter 
‘Towards a Positive Psychology’ in the first edition of ‘Motivation and Personality’ of Maslow’s 
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book. Later it was removed from the chapter but the concept grabbed the minds of psychologists. 
Later, it appeared by the name of ‘Authentic Happiness’ in a book-themed by the president of the 
American Psychological Association. It claimed that mental health, well being, and happiness are 
interrelated and sometimes are used as synonyms. Human psychologists like Abraham Maslow, 
Carl Rogers, and Erich Fromm come up with new theories and practices to enhance the concept 
of human happiness.

In Authentic Happiness (2002), Seligman proposed three paths to happiness as a pleasant life 
(life of enjoyment), good life, and meaningful life (life of affiliation). The concept was more expanded in 
Flourish (2011) by Seligman’s new theory of ‘PERMA’ expanded as Positive Emotions, Engagement, 
Relationships, Meaning/purpose, and Accomplishments. Several other studies added value, wisdom, 
humanity, justice, courage, etc. as the source of happiness in an individual’s life. According to Romo-
González (2013) “The value through which student’s personal and social progress is recognized in 
the classroom, is known as Positive Education”.

Educators usually take education, ability, and capability, as defrayal element which assists 
students in finding the appropriate job to make their life comfy (Arguís-Rey et al., 2010) several 
studies proved it false. Studies found that positive psychology enhances attention power (Bolte, 
Goschke, & Kuhl, 2003; Fredrickson, 1998; Fredrickson & Branigan, 2005; Rowe, Hirsh, Anderson, & 
Smith, 2007), and creative thinking (Estrada, Isen & Young, 1994; Isen, Daubman & Nowicki, 1987; 
Isen, Rosenzweig& Young, 1991; Kuhl, 1983, 2000), in opposite psychopath known as negative 
psychology limits the concentration (Bolte et al., 2003) and encourage “critical thinking and analytical 
thinking” (Kuhl, 1983, 2000). It proved that both concepts are equally significant for students as 
critical thinking is important in school classroom education (Seligman & Csikszentmihalyi, 2000). 
Now a day students endeavor themselves in engaging their lives and in making life meaningful 
(Seligman, Steen, Park & Peterson, 2005). All efforts these days approaching towards creating 
true happiness in life for individuals.

FACTORS AFFECTING HAPPINESS EDUCATION AND MENTAL HEALTH
Economical Factor

Current century is like ‘Tom and Jerry chase’ for wealth and success. Children are not unaffected 
by it. Earning, saving and consumption is the best practice for economical activities. Studies found 
a positive relationship between wealth and education. Higher investment in schooling provides 
a high-quality educational environment which also depends upon family background (Hartog & 
Oosterbeek, 1998). It is evident that high-quality education also contributes to wealth in the form 
of scholarships for students. Individual happiness and mental health is positively affected by their 
income and negatively affected by others’ income (Layard, 1980). Most of all materialistic happiness 
depends upon economical conditions which depend upon education.

Social Factor
Relationships and social status are important elements of non-material happiness and mental 

health. Individuals with more education able to receive extensive social networks worldwide, connections, 
and recognition with the outer world provide a positive condition for happiness (Chen, 2011). Good 
mind, good body, quality relations, and healthy community affairs enhance the happiness of life 
(Michalos, 2008). The feeling of belongingness, connectedness, and a sense of connection bring 
happiness (Layard, 2005) in life. Non-materialistic social factors enhance an individual’s capability 
to involve worldwide with a more open attitude (Chen, 2011).
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Educational Factors
The concept of ‘nature and nurture’ evident that education is affected by ‘heredity and environment’. 

Education is one of the elements of socio-demographic factors that
have a positive relationship with happiness (Blanchflower and Oswald 2004; Easterlin 2001). 

Higher and quality education increase the probability of employment, improve behavior and relations 
which contribute to greater happiness (Layard 2005; Yang 2008). Higher education ensures lifelong 
higher earnings (Oreopoulos & Salvanes, 2011) which ensures happiness in life and improved mental 
health. Higher education ensures upward growth with short term sacrifice of happiness in the form of 
failure in exams, pressure for deadlines (Heckman, Lochner, & Todd, 2006) but provides long term 
success, happiness, and stable mental health. The connection between education and happiness 
also relies on the present age of the individual (Nikolaev & Rusakov, 2016). Lower age with more 
education individuals achieves greater happiness and healthy mental conditions.

Health Factors
It is assumed that a highly educated person produces good health with less unhealthy habits, 

controlled and stable mental health, they visit their doctors occasionally. The educational choice of 
young students can be affected by their health status (Hartog & Oosterbeek, 1998). Leigh (1989) 
in his model explained that the school environment directly affects the health of the child. Haveman 
et al. (1994) in their model found that “The primary impact of education on health is direct” (p. 175). 
Behrman and Lavy (1994) in their study found no evidence of the observed range of child health on 
child cognitive achievements. There found empirical evidence that claims the positive relationship 
between child health and schooling.

HAPPINESS EDUCATION AND MENTAL HEALTH AT SCHOOL LEVEL
An empirical study based on observation is required for research in school education. Studies 

based on empirical studies found that education has a positive correlation with happiness in poor 
nations and a negative correlation in the rich nation (Hartog & Oosterbeek, 1998). Clark and Oswald 
(1994) in their British data found that there is a positive correlation between happiness or well-being 
and health. Woittiez and Theuwes (1995) in their Dutch data found a positive relation of happiness 
with income and health. Michalos (2008) found that education and learning enhance happiness not 
only with materialistic things but with non-materialistic things also.

NEP (2020) has focused on the non-materialistic thing like language, arts, and culture to be 
enhanced and make them part of children’s lives from their childhood. In this field communication, 
collaboration, and creativity are encouraged. Studies say that a child’s mind is like raw clay, anything 
can be carved from it which later took permanent shape and contribute to national development as 
an asset. Special attention and expertise is required while dealing with children.

The learning at school should develop empathy, counting on the support and dealing with 
negative-worry, stress, and anxiety, the orientation of parents towards understanding the key elements 
of happiness education and mental health. School curricula should be the focus on child-centric 
activities and developing five major abilities i.e. physical, social, moral, academic, and emotional.

NEP (2020) has provided the opportunity to researchers in the field of education to explore 
the concept of economic, social, health, and educational factors as the catalyst of happiness and 
healthy mental condition in an individual’s life. These dimensions should be positively empowered 
and introduced in a child’s life from childhood in association with the culture, values, and tradition 
of India.
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CONCLUSION
A healthy nation lies in the body, mind, and soul of its citizens, and an ideal citizen can be formed 

from early childhood. With this concept NEP (2020) has paved a path toward an ideal nation with 
ideal citizens with the help of the ideal education system in India. An education system that provides 
true and great happiness in the lives of individuals can lead to the holistic development of the nation. 
Materialistic and non-materialistic sources of happiness should be improved and introduced to the 
child in a polished way that helps them to drive their lives on the right path. The learning at school 
should develop empathy, counting on the support and dealing with negative-worry, stress, and 
anxiety, the orientation of parents towards understanding the key elements of happiness education 
and mental health. School curricula should be the focus on child-centric activities and developing 
five major abilities i.e. physical, social, moral, academic, and emotional.
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*v/;kfidk] ,e- lh bZ- lkslkbVht T;qfuvj dkWyst vkWQ ,T;qds'ku] fM-,Y-,M~- bafXy'k feMh;e] vk>e dWEil iq.ks-

vkuannk;h f'k{k.k % ubZ ih<+h dh t:jr  
mifo"k;% vkuannk;h f'k{k.k&f'k{kk LokLF; vkSj dY;k.k

js'kek 'kfdy 'ks[k*

f'k{kk fdlh lekt esa lnSo pyus okyh og lksís'; lkekftd çfØ;k gS ftlds }kjk euq"; dh 

tUetkr 'kfä;ksa dk fodkl mlds Kku ,oa dyk & dkS'ky esa o`f) rFkk O;ogkj esa ifjorZu fd;k 

tkrk gS vkSj bl çdkj mls lH;] lqlaL—r ,oa ;ksX; ukxfjd cuk;k tkrk gSA blds }kjk O;fä ,oa 

lekt nksuksa fujUrj fodkl djrs gSA f'k{kk ls fodkl djuk pkfg, tks nwljksa ds lkFk [kq'kh ls jgus 

o ,d vPNk ukxfjd cukus esa lgk;d gksA ßge lHkh cpiu ls gh lqurs vk jgs gS ftldk 'kkfCnd 

vFkZ gksrk gS LokLF; gh /ku gS ;kuh vPNk LokLF; ,d vPNs fnekx dk ?kj Hkh gksrk gS ;kfu vxj 

vki LoLFk gS rks fuf'pr gh vkidk eu çQqfYyr gks ldrk gSA lekt'kkL= lkekftd fodkl vkSj 

mUufr ds fy, mu lHkh lkekftd çfrfØ;kvksa ,oa lkekftd vUr%&çfØ;kvksa dk v/;;u djrk 

gSA ftudks tkus fcuk f'k{kk ds Lo:i ,oa leL;kvksa dk lek/kku ugha fd;k tk ldrkA [kq'k jgus 

dk eryc gS [kq'kh ls ysdj [kq'kh rd ldkjkRed Hkkoukvksa ls ;qä vPNh rjg ls vius vki dks 

ik ysukA [kq'kh dh vo/kkj.kk folfjr gS vkSj bldk vFkZ vyx&vyx yksxksa vkSj laL—fr;ksa ds fy, 

vyx&vyx gks ldrk gSA lacaf/kr 'kCn dY;k.kk thou dh xq.koÙkk larqf"V vkSj ifjiw.kZrk gSaA 

lkajk'k

izLrkouk

f'k{kk thou i;aZr pyus okyh çfØ;k gS tks ckyd ds tUe ysus ls ysdj mldh e`R;q rd fujarj 

pyrh jgrh gSA f'k{kk ds ek/;e ls ckyd dk lokaZxh.k fodkl fd;k tkrk gSaA le; le; ij vius 

ns'k es yksxks dks f'kf{kr djus gsrq fofHkUu çdkj dh ;kstukvksa dk Hkh vk;kstu fd;k tkrk gSaA IysVks dk 

dFku gS fd ÞvKku leLr foifÙk;ksa dk ewy dkj.k gS vKkuh jgus dh vis{kk tUe u ysuk gh vPNk gSAß 

thou ds ;FkkFkZ y{; dks f'k{kk ds ek/;e ls lHkh ldkjkRed vFkZ çkIr gks ldrk gSA f'k{kk thou i;aZr 

pyus okyh çfØ;k gS tks ckyd ds tUe ysus ls ysdj mldh e`R;q rd fujarj pyrh jgrh gSA f'k{kk ds 

ek/;e ls ckyd dk lokaZxh.k fodkl fd;k tkrk gSaA le; le; ij vius ns'k es yksxks dks f'kf{kr djus 

gsrq fofHkUu çdkj dh ;kstukvksa dk Hkh vk;kstu fd;k tkrk gSaA 
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lekt lkekftd laca/k D;k gS \ tc nks ;k nks ls vf/kd O;fä vkil esa vius fopkjksa] ijaijkvksa] 

vius yxko dks O;ä djrk gS] nwljk O;fä ml ij viuh jk; O;ä djrk gSA 

mís';

ƒ½	 Nk=ksa esa Lo;a ds çfr tkx#drk dk Lrj vkuane;h f'k{k.k ds ek/;e ls c<kukA 

„½	vkuane;h okrkoj.k ls v/;;u ds çfr #fp c<rh gSA 

…½	 LokLF; vkSj lek/kku vkuane;h f'k{kk ds ek/;e ls fodflr gksrk gSA 

†½	 f'k{kk ;g p;u dk mÙke ek/;e gSA 

ifjHkk"kk 

f'k{kk vkSj [kq'kh [kqn ij fuHkZj djrh gSA& vjLrw- 

egkRek xka/kh ds vuqlkj] ÞlPph f'k{kk og gS tks cPpksa ds vk/;kfRed] ckSf)d vkSj 'kkjhfjd igyqvksa 

dks mHkkjrh gS vkSj çsfjr djrh gSA bl rjhds ls ge lkj ds :i esa dg ldrs gSa fd muds eqrkfcd 

f'k{kk dk vFkZ lokaZxh.k fodklAß Ldhuj ds eqrkfcd] Þ'kS{kf.kd ifjfLFkfr;ksa esa ekuo O;ogkj dk oSKkfud 

v/;;u f'k{kk euksfoKku dgykrk gSAß 

[kq'kh ds ‡ vyx&vyx izdkj 

ldkjkRed Hkkouk,a ;k lq[kn thou izfrc)rk ;k izfrc) thou laca/kksa 

 

vFkZ ;k lkFkZd thou

 
lQyrk vkSj miyfC/k dh Hkkouk

fo"k; foospu 

Kku thou ds lR; dk fnXn'kZu gh ugha djrk cfYd og O;fä dks cksyuk] pyuk] O;ogkj djuk Hkh 

fl[kkrk gSA blls O;fä rFkk lekt nksuksa dk dY;k.k lEHko gSA blh fopkj dh iqf"V djrs gq, fy[kk gS 

f'k{kk ckyd dks bl çdkj ls lgk;rk çnku djs fd og lekt esa vFkok ekuoh; thou dks ij[k ldks 

orZeku nqfu;k dh nkSM+ esa ge lQyrk ikus ds fy, djrs gSa ijarq bl mBkiVd ds ckotwn [kq'k ugha gks 

ikrsA ;fn ge Lo;a esa lq[kh jguk lh[k ysa rks ruko dk Lrj de gks tkrk gS vkSj Lo;a ds lkFk&lkFk 

nwljksa ds çfr Hkh Lusg dh Hkkouk mRiUu gksrh gSA f'k{kk dk mís'; vR;ar fo'kky gSA blfy, bls orZeku 
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lekt dh vko';drk ls vyx ugha ns[kk tk ldrkA orZeku esa vkuannk;h f'k{k.k oSf'od uhfr dk eqík 

cu pqdk gSA bl lanHkZ esa ;g ckr xkSj djus dh gS fd vkt nqfu;k Hkj esa Nk=ksa dks ekbaMQqy ;k mUgsa 

lTt cukus ds çfr vf/kd tksj fn;k tk jgk gSA 

f'k{kk ds uo fuekZ.k ds fy, ;wusLdks nokjk tkjh ewyHkwr fl)karksa ds pkj LraHk& crk, x, gSA 

•	 tkuus ds fy, le>uk ¼Learning to Know½ 

•	 djus ds fy, le>uk ¼Learning to do½ 

•	 gksus ds fy, le>uk ¼Learning to be½ 

•	 ,d lkFk jgus ds fy, le>uk ¼Learning to live together½ 

ßLokLF; gh /ku gSÞ dk vFkZ cgqr gh lk/kkj.k vkSj ljy gSA bldk vFkZ gS fd] gekjk vPNk LokLF; 

gh gekjh okLrfod nkSyr ;k /ku gS] tks gesa vPNk LokLFk vkSj eu nsrk gS vkSj gesa thou dh lHkh 

pqukSfr;ksa dk lkeuk djus ds fy, l{ke cukrk gSA vPNk LokLF; vPNs 'kkjhfjd] ekufld vkSj lkekftd 

LokLF; dks c<+kok nsrk gSA blh dkj.k vkuank;h f'k{k.k dk egRo t:jh gSA 

vkuannk;h f'k{k.k ikBîp;kZ dh ;g ifj;kstuk ulZjh ls vkBoha d{kk esa çkjaHk dh gSA dgkuh ,oa 

ppk:Z …å feuV gSIihusl ihfj;M „&… feuV /;ku nsus dh çfØ;k gksrh vkuannk;h f'k{k.k ikBîp;kZ bl 

mís'; ls cuk gS fd fo|kfFkZ;ksa dk /;ku 'kS{kf.kd lq[k ls vkSj xgjs laca/kksa esa fLFkj Hkko rFkk le> ls 

LFkk;h lq[k dh rjQ tk ldsA blls os Lo;a esa] laca/kksa esa rFkk lekt esa lq[k ¼gSIihusl½ dks le> ldsaA 

eu ds vanj ruko dh deh Dykl esa /;ku u nsuk bl ç;kl ls fo|kFkhZ cká nqfu;k esa [kq'kh@lq[k 

<w¡<us ds LFkku ij Lo;a esa le> vkSj ewY;ksa ds vk/kkj ij viuh [kq'kh lqfuf'pr djus esa l{ke gks ldsA 

fu"d"kZ 

ekuo dk çR;sd dk;Z mlds lq[k ds çfr pkgus dks gh n'kkZrk gSA D;k vkaun dks le>k tk ldrk 

gS\ vuqHko fd;k tk ldrk gS\ vkSj çkIr fd;k tk ldrk gS\ vkaun vkSj f'k{k.k ls tks Hkh ifjoZru 

vkrs gS og Nk=ksa ds eu vkSj efLr"d ij xgjk çHkko Mkyrs gSA f'k{kk LokLF; vkSj dY;k.k dh –"Vh 

ls vkuannk;h f'k{kk ls mu ds cpiu ds vuqHkoksa ls muds lh[kus] le>us] thus vkSj fodkl dk Øe 

çHkkfor gksrk gSA okLro esa tUe ls ysdj e`R;w i;aZr ekuo dk leLr ç;kl dsoy vius vanj [kq'kh dks 

vius Hkhrj LFkkfir djuk gh gSA [kq'kh@lq[k ;kuh dks ldkjkRed vkSj lq–<+ #i esa ns[kk tk ldrk gSA 

lanHkZ lwph 
•	 http://www.wikipedia.com
•	 http://www.wikieducator.org 
•	 English to Hindi dictionary 
•	 Hindi sahitya ka itihas 
•	 https://educationmirror.org/education-psychology-meaning-and-definition 
•	 https://www.bhaskar.com/news 
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Correlation of Academic Procrastination and 
Academic Achievements among Secondary  

School Students
Pratibha Patil,* Mrs. M.M. Uplane** and Mrs. Anita Belapurkar***

Procrastination is a prevalent and chronic problem among secondary school students 
which negatively effects on their academic achievement. This study examine the prevalence of 
academic procrastination among the secondary school students, frequency of procrastination, 
reasons of procrastination and its effect on academic achievements of students. For data 
collection descriptive survey method has been used. To examine the extent of procrastination, 
PASS-Procrastination Assessment Scale for Student is used. Total 564 students of IXth standard 
of sangli district, state of Maharashtra India have participated out of which 282 are boys and 
282 are girls. All boys and girls are in the age of between 14th to 17th years. Demographic 
questionnaire also conducted on sample students to gather information about grade points 
in the last three years of examinations, Family background, other school activities, overall 
performance and their age. The study shows that the highly procrastinated students are low 
achiever. The findings of this research show that procrastination is critical issue for consideration 
and it plays important role in academic achievement in secondary school students. To deal 
with such procrastination issues there is need of developing a programme like self regulation 
learning considering special aspects.

Keywords: Academic procrastination, Academic Achievement, PASS, Secondary School 
Students

Abstract

INTRODUCTION
Education at secondary school level is bedrock and establishment towards higher knowledge in 

different institutions, optimal goal of schooling is that students develop an in-depth understanding of 
various content domains and achieve higher success but it seems to be an illusion as many student 
do not take their study seriously until very close to examination period and major reason for this is 
academic procrastination.

Procrastination is delay in conjunction with subjective discomfort [9](Solomon and Rothblum 
1984). Procrastination is the action of delaying or postponing something. Academic procrastination 
is common among college students and may negatively impact in academic achievement (clark 
and Hill 1994, Ellis and knaus 2002; Harriot and Ferrari 1996). Wilter also defined (2003) academic 
procrastinations failing to perform an academic activity within the desired time frame or postponing 
until the last minute activities one needs to complete. Procrastination is a frequent failure at doing what 
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ought to be done to reach goals (Lay 1986), Popoola (2005) defines procrastination as dispositional 
trait which has cognitive, behavioral and emotional components. Most people who procrastinate would 
rather spend time socializing with friends or relatives rather than working on an important work that 
ought to done soon. It is also the dysfunctional self-handicapping behavior. Chu and choi (2005) shows 
that active procrastination is a self regulatory behavior that some procrastinators intentionally engage 
in for adaptive values and their positive outcomes. In 1995 Senecal et.al. Academic procrastination 
is a motivational problem including more than time management or trait laziness [8].

RELEVANT LITERATURE
Filiz Bezci et.al. [1] in his article “Academic procrastination and gender as predictors of 

science achievement” investigate elementary student’s science achievement in relation to academic 
procrastination and gender & their study explore relationship among seventh grade elementary 
students science achievement and academic procrastination using multiple regression analysis. 
Findings of study are procrastination negatively linked to science achievement scores compared 
to Boys.

Firouzeh Sepehrian Azar [2] in his article “Self efficacy, achievement Motivation and academic 
procrastination as predictors of academic achievement of precollege student” determine relationship 
between variables like achievement motivation, academic procrastination, self efficacy, gender and 
Academic Achievement. The result of this research shows that academic self efficacy and gender were 
best predictors of academic procrastination and are inversely predictors of Academic achievement.

Crystal X tan et.al. (2008)[3] in his research on correlation of academic procrastination and 
students grade goals used Tuckman’s Procrastination scale, self efficacy for self regulation learning 
scale to measure students efficacy for self regulation learning. Motivation strategies for learning 
questionnaire, Test anxiety scale also conducted to measure academic stress arising from expectations 
of parents, Teachers and self. Findings from study shows that help seeking predicts student’s 
expectations of getting grade and also shows that academic stress, test anxiety, helps seeking were 
significantly associated with procrastination.

Miligram et.al. [4] Investigated the relationship between academic anxiety and procrastination 
and parental involvement in students and their parents and find direct and indirect influence of 
parental influences on their children’s procrastination and results shows inverse relationship of 
anxiety and procrastination with regard to homework students were less anxious about homework 
than other academic assignments. Older adolescents were less anxious about their overall school 
work than younger.

Joseph(2015)[5] in his article “Preventing academic procrastination” explained simple methods 
to prevent procrastination by using splitting assignment Awareness / Mindfulness and Inventing.

Caroline Trezza [6] in his article “The relationship between Academic procrastination and beliefs 
about Efforts and capability in high school students to find reasons of procrastination using Tukman 
Procrastination scale and performance failure appraisal Inventory. Results of the study are Fear of 
failure, positive perfectionism, self efficacy are predictors of academic procrastination.

Bilge Uzun Ozer et.al(2010)[7] in his article ”Effect of academic procrastination on college 
students life satisfaction” conduct Tuckan procrastination scale and satisfaction with life scale on 
college students. Result of study showed that half of student procrastinates but most of them 
procrastinate more than female students. They also find that Procrastinators reported to have low life 
satisfactions score than non-procrastinators. They also suggested that overcoming procrastination; 
workshops should be arranged for students by taking into consideration the effect of procrastination 
on student’s life satisfaction.
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METHODOLOGY
Aim of study was to assess existing level of academic procrastination, prevalence of academic 

procrastination, Frequency of procrastination and degree to which student feel it is a problem and 
would like to change their behavior. It is based on Descriptive survey method.

1.	 Sample: The participants of the study were IXth standard high school students. They were 
randomly selected using a clustered sampling design. All students from sangli district and 
Marathi medium co-educational schools. Total 564 STUDENTS (282 Boys and 282 girls) 
between age 14 to 17 years are participated.

2.	 Data Collection: Data Collection from student at the end of semester using data collection 
tool

3.	 Demographic Questionnaire:
	 Students asked to complete demographic questionnaire which gives information of 

students about age, gender, grade points in last three examinations, Semester Exam. 
Marks, Family background, study habits, their interests in different school Activities, 
Overall performance.

4.	 PASS:
	 Procrastination assessment scale student developed by Solomon and Rothblum in 1984. 

This is most widely used scale for measuring procrastination in an academic context.
	 44 item PASS( Solomons and Rothblum, 1984) It Measures two components

(i)	 Reasons of procrastination in terms of Fear of Failure, Aversiveness of task, difficulty in 
making decisions, Dependency, Lack of Assertion, Risk taking, Rebellion against control, 
Peer pressure, Low self esteem, Perfectionism, laziness, Time Management.

(ii)	 Frequency of Procrastination: Frequency of Procrastination examined in six academic areas
a.	 Writing a term Paper
b.	 Study for an exam
c.	 Keeping up with weekly reading assignment
d.	 Performing administrative work
e.	 Attending Meetings
f.	 Performing academic Task in general.

5.	 point likert scale used to score questionnaire (a=1 b=2 c=3 d=4 e=5) higher score indicates 
more self reported procrastination.

	 Mean standard deviation and Pearson’s correlation coefficient is calculated to find the extent 
of academic procrastination in male and female secondary school students

DISCUSSION AND CONCLUSION
Purpose of the study was to find existing level of procrastination, reasons of procrastination 

among secondary school & it’s effect on their academic achievement for this purpose pass test 
is conducted on 564 students of 9th standard and also demographic questionnaire conducted to 
known their academic performance. Students have given instruction about the test and rating of 
five points as a=1 b=2 c=3 d=4 e=5 from data analysis participants were classified either high or 
low procrastinators. In males means of procrastination level is slightly greater than female students. 
Most of the students procrastinate nearly about 70%. Data analysis shows that procrastination in 
writing term paper is 46%, procrastination in study for an exam 31%, procrastination in keeping up 
with weekly reading assignment22%, in performing administrative work 10%, in attending meeting 
17% and in performing academic task in general is about 10%.



78    Pratibha Patil, Mrs. M.M. Uplane and Mrs. Anita Belapurkar

Major findings of the study are
(i)	 Male students slightly greater procrastinate than female student.
(ii)	 Fear of Failure or Success, Aversiveness of task, laziness, Time management are important 

predictors of academic procrastination.
(iii)	 Students which are having high scores of academic procrastination are lower achievers.

Limitations and Suggestions
1.	 Data only based on 9th standard students of sangli District so it is not generalized to other 

area, social, economical background role of school, teachers must be studied to improve 
academic achievement.

2.	 Procrastination is found to be a common and serious issue and trend which not only 
overlooked but poorly understood so deeply study of various areas and different educational 
levels, Grade should be done.

3.	 Research study should focus on other socio – economical aspects of procrastination.
4.	 Workshop should be conducted on students to reduce academic procrastination.
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Role of Art Integration to Explore  
Happiness in Education

Sarita P. Shinde* and Dr. Anita M. Belepurkar**

In today’s fast-paced world if one learns to be happy with oneself, stress levels reduced 
automatically and one develops the deeper inside not only of themselves but also of others. Hence 
in Indian schools it becomes more essential to implement a curriculum which promotes joyful 
learning and holistic development in combination. It is possible by implementing Art Integrated 
learning which develops cognition, language, literacy, numeracy by integrating it with arts to 
address well being and happiness of the students. The art integration in education helps the 
child to apply art-based inquiry, investigation and exploration for the deeper understanding of 
the concept, topic, subject with the due emphasis on Co scholastic skills of mindfulness, self-
awareness, critical thinking, problem solving and reflection. Through Art Integrated Learning 
we can make the education happy process where students are treated as future citizens who 
are responsible, liberate, aware, awakened, empathetic, expressive towards oneself and the 
society as well.

Abstract

INTRODUCTION
According to the world happiness report 2018 India is among the least happy Nations and rank 

133 among 155 countries in the global ranking. This compel us to rethink the purpose of education 
and to rethink how happy are the children within the education system? (UNESCO 2016). Considering 
these aspects Government of Delhi has started Happiness Curriculum as an educational program 
for children in grades one to eight based on the “Happiness Triad” by A. Nagraj Sarman. In 2018. 
While NCERT considering the recommendations of National Curriculum Framework 2005 has also 
introduced the Art Integration in Education. From 2019 Central Board of Secondary Education has 
made it mandatory to use Art Integrated Approach in all the schools affiliated with the board to make 
teaching –learning experiential and joyful. Art has the power of expressing the innermost thoughts of 
an individual. Mahatma Gandhi says, “ Happiness is when what you think, what you say and what 
you do are in harmony.” Art is the perfect medium to bring happiness in education through the use 
of various art forms- Literary, visual and performing art.

SIGNIFICANCE
The national curriculum Framework- 2005 mention that education must be seen as a liberating 

process for the learners. Art is a best medium through which one can express  his ideas, emotions, 
perceptions and at the same time understand others. According to the 2015 World happiness report 
(Helliwell,et.al.2015). Schools that priorities learners well being have the potential to be more effective 
with better learning outcomes and greater achievements in the learners lives.( Layard and Hagell, 2015) 
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According to a A.Nagraj (1999) ” a state of no conflict, Synergy or a state of being in acceptance is 
happiness”. Nagraj has proposed model of happiness in which he addresses the four dimensions 
of human living as an integrated form :

•	 Material
•	 Behavioral
•	 Intellectual
•	 Experiential. 
The Art Integrated Approach of learning includes all these four in combination. Art Integration is 

an approach of teaching learning that integrates the visual art forms like drawing, craft, film making, 
painting, photography and the performing art forms like music, dance, drama, mime act as an primary 
pathway of learning. It is an approach in which student construct and demonstrate understanding 
through an art form. Student engage in a creative process which connects an art form and another 
subject and meet evolving objectives in both ( John F. Kennedy )

OBJECTIVES
•	 To explore the relationship between happiness and art integration
•	 To study the role of Art Integration in creating happiness in education.
•	 To examine, how integration of various art forms make learning an happy process for 

students

Research Questions
•	 What is the correlation between Art Integration and happiness in education?
•	 What is the role of Art Integration in Joyful learning?

Methodology
Method selected for exploring the happiness in education through Art integration is literature 

review and survey. It includes information from related literature, books, internet sources, schools 
and teachers.

Presentation
Art librates the person. Art Integrated Learning is a pedagogy of joyful and experiential learning. 

Art is the medium through which the child can express his emotions, ideas, feelings, freely without 
any burden. It provides the platform to find out the potential, hidden talent and skills of the students 
and promotes learning.

One can tell the benefits of AIL as:
1.	 It helps child to apply art-based inquiry, exploration, critical thinking, and creativity for deeper 

understanding.
2.	 It enables student to derive meaning and understanding directly through learning 

experience.
3.	 It makes teaching and learning process joyful and positive. It develops the life skills, confidence 

level, self-esteem, appreciation for aesthetic and creativity.
4.	 It broadens the mind of students and enable them to see multidisciplinary links between 

subjects, topics and real life.
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SIGNIFICANCE OF AIL TO BRING HAPPINESS IN THE CLASSROOM
The academic researches done to find out the significance of art integration has prove that 

learning through arts aims at development of cognitive affective and psychomotor abilities of the 
learner. Art integration helped the learner by promoting the learning at various stages. It made the 
learning happy and joyful through the following strategies : 

Art and the cognitive process
N.Giri in 2010 stated that art leads to dramatic change in the brain such as strengthening the 

attention network for example music becomes beneficial for processing language auditory perception 
attention memory and motor control art education promote balance mental development in today’s 
knowledge-based world. 

Arts and social emotional development 
In 1989 Harvey found that at process relates to cognition achievement motivation and self 

concept in elementary school the use of art movement and music result in metaphor making and 
problem solving of social emotional conflicts in this way the creative art become very beneficial for 
the student to understand the behavioral and personality changes. 

Arts and Happy classroom
Puri and Arora in 2013 observed that art integrated learning fruit beneficial for the student in 

municipal corporation in New Delhi it brought the remarkable difference in the school environment 
it increased the level of student involvement in learning process it also significantly improve the 
student attendance improved academic achievement and more confidence and openness to handle 
new situation than they appear in the non art integrated classroom Thus the research underline the 
role of Art in the creation of suitable environment which helps the social emotional, cognitive and 
psychomotor development of the student and overall made the teaching learning process happy 
and joyful. A study in a New Delhi school proved that when art integration was implemented as an 
approach, the students and the classrooms were happy. It brought the drastic change in the school 
environment. The children become more confident, attentive, interactive responsible and helpful. There 
were always sounds of clapping, singing, performing observed in the classes. Overall the academic 
level of children was uplifted. Their participation in various competitions increased remarkably and 
the number of merit scholarship also went up. Totally the learning and teaching become interesting 
and school became a happy place.

Role of Art in creating Happiness
Subject such as languages, Social Studies, science and mathematics are made to correlate 

with art. Many times art can clarify science concepts with ease. Thus the Abstract concepts within 
the subjects can be made easy through various art forms and learning in this way helps to increase 
the knowledge, interest and understanding of the subject area and also fosters a greater appreciation 
of Arts. This leads the child to the holiest development, complete learning.

Art makes the process of learning Holistic
While engaging with arts learner go through different stages such as observing, thinking, 

imagining, exploring, experimenting, deducting, creating, recreating and expressing. These stages 
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need actual involvement of all the three domains: cognitive, Psychomotor and effective. Hence  it is 
exponential in nature and Holistic development of every learner can be thus achieved.

CONCLUSION
It indicates that Art integration significantly creates happiness through its joyful and experiential 

methods and techniques. As it is a activity based approach students Spontaneously responds to 
the teaching –learning. The role of teacher is of facilitator. The teacher has to select the learning 
experiences very carefully considering the age of students, availability of time cost, resources etc.
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MkW- lhek jk?kw vkopj* 

P`astavanaa

pUvaI-cyaa kaLI “CDI laagao Cma¹CmaÊ ivaVa yao[- Gama¹Gama” Asao vaatavarNa ikMvaa isqatI SaaLaMmaQaUna pahayalaa imaLayacaI. pNa jasaa 

kaL badlat gaolaa tsao Anaok badla iSaxaNa vyavasqaot haot gaolaolao idsatat. Aajacyaa iSaxaNa p`iËyaot Anaok navaIna ivacaar p`vaah 

yaot Aahot, Aalaolao Aahot pNa yaa savaa-Mcyaa koMd`sqaanaI ivaVaqaI- Aahot. Aa<aacao ivaVaqaI- ho naaivaNyapUNa- ivacaarSaOlaIcao Aahot. 

caaOksa Aahot. %yaamauLo Aajacyaa ivaVaqyaa-Mnaa f@t pustkI &ana dovaUna ikMvaa pazaMtr k$na GaovaUna ]pyaaogaacao naahI. p`aqaimak 

iSaxaNaacao saava-i~kIkrNa Jaalaolao Asalao trIhI ivaVaqyaa-Mcyaa samasyaa kahI pUNa-pNao kmaI Jaalaolyaa naahIt Asao idsaUna yaoto. ivaVaqyaa-

Mnaa pyaa-yaanao vya@tIlaa jaIvana jagaayalaa iSakivaNaaro iSaxaNa imaLNao garjaocao Aaho. karNa jaIvana AaiNa iSaxaNa yaa prspravalaMbaI 

mhNajaoca ekaca naaNyaacyaa daona baajaU Aahot. iSaxaNa p`iËyaot iSaxak¹ivaVaqaI- yaaMbaraobarca Anaok GaTk Asatat jao iSakNyaasa 

madt krt Asatat. iSaxaNa piËyaot ivaVaqyaa-Mcaa pyaa-yaanao vya@tIcaa ivakasa saaQanao ha ]_oSa Asatao. %yaatUna AapaoAapca 

doSaacaa ivakasa haotao AaiNa mhNaUnaca SaaLaMmaQaUna ivaVaqyaa-Mcyaa vya@tIma%vaacaa ivakasa saaQaNyaasaazI Aa%maivaSvaasaU ivaVaqaI- inamaa-Na 

krNyaasaazI %yaalaa imaLNaaro iSaxaNa ho AnaMddayaI Asaavao. ASaa AanaMddayaI iSaxaNaatUna KMbaIr naotR%va, samataola vya@tIma%vaacao 

ivaVaqaI- inamaa-Na vhavaot mhNajao doSaacao BaavaI naagairk samataola vya@tIma%vaacao inamaa-Na haotIla. mhNUanaca AanaMddayaI iSaxaNa ho 

ivaVaqyaa-Mcyaa vya@tIma%va ivakasaasaazI navasaMjaIvanaI Aaho.

saMklpnaa

1.“maulaaMnaa svatM~ vaatavarNa do}na manaaorMjanaatUna sahjapNao iSaxaNa doNyaacaI pwtI mhNajao AanaMddayaI iSaxaNa haoya.”

2.“iSaxaNaalaa caar iBaMtIMcyaa Aat baw na krta mau@t vaatavarNaat maulaaMnaa AanaMd doNaaro iSaxaNa mhNajao AanaMddayaI iSaxaNa.”

vya@tIma%va

1.‘vya@tIma%va mhNajao svat:cyaa pirsaraSaI vya@tIcao jao vaOiSaYTyapUNa- samaayaaojana haot Asato %yaalaa karNaIBaUt AsaNaarI vat-naalaa 

caalanaa doNaarI SaarIirk va maanaisak yaM~NaaMcaI saMGaTnaa haoya.’� ¹ ija.DblyaU. AalapaoT-

2.‘vya@tIcaI SarIrrcanaa, vat-napwtI, AiBa$caI, AiBavaR<aI, baiwma<aa, ivaivaQa yaaogyata AaiNa p`gaT vaOiSaYTyaaMcyaa saMGaatalaa vyai@

tma<va Asao mhNatat.’� ¹ naa^ma-la ela\.mana.
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AanaMddayaI iSaxaNaacaI garja

1.	 ivaVaqyaa-Mnaa Aa%maivaYkaracaI saMQaI doNyaasaazI.

2.	 laaokSaahIp`Qaana vaatavarNa inaima-tIsaazI.

3.	 ivaVaqyaa-Mnaa taNa¹tNaavaapasaUna dUr zovaNyaasaazI.

4.	 ivaVaqyaa-Mcyaa klaagauNaaMnaa vaava doNyaasaazI.

5.	 ivaVaqyaa-Mcyaa saja-naSaIlatocaI jaaopasanaa va vaava doNyaasaazI.

6.	 ivaVaqyaa-maQyao iSaxaNaacaI, iSakNyaacaI AavaD inamaa-Na krNyaasaazI.

7.	 sakara%mak dRYTIkaona inamaa-Na krNyaasaazI.

8.	 ivaVaqyaa-Mnaa manaaorMjanaatUna iSaxaNa doNao.

9.	 ivaVaqaI- iSaxaNaapasaUna vaMcaIt rahU nayao yaasaazI.

10.	 ‘iSaxaNa mhNajao AaoJao’ hI Baavanaa kmaI krNyaasaazI.

11.	 ivaVaqyaa-Mnaa kRtItUna iSaxaNa doNao.

12.	 iSaxaNaaivaYayaI, SaaLoivaYayaI AadracaI Baavanaa inamaa-Na krNyaasaazI.

13.	 ivaVaqyaa-MmaQyao Aa%maivaSvaasa inamaa-Na krNyaasaazI.

14.	 sqagana va gaLtI kmaI krNyaasaazI.

15.	 ivaVaqyaa-McaI AiBa$caI va AiBavaR<aI yaaMcyaa jaaopasanaosaazI.

16.	 ekMdirt ivaVaqyaa-Mcao samataola, saMtuilat vyai@tma<va banaivaNyaasaazI.

17.	 doSaacao ]<ama naagairk va BaavaI ipZI saxama krNyaasaazI AanaMddayaI iSaxaNaacaI garja Aaho.

saMtuilat vyai@tma<vaacaI laxaNaoÀvaOiSaYTyao
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jyaa vya@tIcao vya@tIma<va saMtuilat Asato %yaaMcyaakDo varIla vaOiSaYTyao idsatat. vya@tIlaa jar AanaMddayaI iSaxaNa idlao 

tr itcyaamaQyao yaa gaaoYTIcaa ivakasa AapNa k$ Saktao. tsaoca caaMgalyaa vyai@tma<vaacyaa vya@tI yaa sausamaayaaoijat va sva caI AaoLK 

AsaNaaáyaa Asatat. %yaaMcyaa baaolaNyaat AaiNa vaagaNyaat ekvaa@yata Asato. samaaQaanaI vaR<aI va satt AanaMdI, ]%saahI Asatat. 

kizNa p`saMgaI yaaogya inaNa-yaxamatocaa vaapr k$na saMGaYaa-caa sahjapNao saamanaa krtat. naOraSyaalaa, taNa¹tNaavaalaa dUr zovatat. 

mhNaUna saMtUilatÊ isqar vya@tIma%va AsaNao garjaocao Asato va to jar tyaar kryacao Asaola tr ivaVaqaI- dSaotca %yaacaa ivakasa haoNao 

AavaSyak AsaUna %yaacyaasaazI AanaMddayaI iSaxaNa AitSaya ]pyau@t Aaho.

AanaMddayaI iSaxaNaacaI saU~o

	 1.hsaU dyaa ¹ KoLU dyaa 2.rmaU dyaa 3.saaMgaU dyaaÊ eokU dyaa 4.gaa} dyaaÊ naacaU dyaa 5.p`Sna ivacaa$ dyaa. 

AanaMddayaI iSaxaNaat maulaaMnaI manasaao@t hsaNyaavar Bar dyaavaa. tsaoca maulaaMnaI BarpUr KoLavaoÊ maulaaMnaI Aaplyaa saja-naSaIlatocaa vaapr 

k$na ivaivaQa klpnaa kravyaatÊ svat:cyaa iSvaat rmamaaNa vhavaoÊ baaolaNyaabaraobarca eokNyaacaIhI savaya maulaaMnaa AsaavaIÊ laavaavaIÊ 

maulaaMnaI KoLavaoÊ naacaavaoÊ gaaNaI gaavaItÊ manaat yaoNaaro p`SnaÊ SaMka baInaQaast ivacaaravyaat. ho sava- svaatMHya maulaaMnaa Asaavao. trca 

to iSaxaNa maulaaMnaa AanaMddayaI vaaTola. 

	 tsaoca ivaVaqyaa-MsaazI ivaivaQa ]pËma rabavaavaot. Hsat¹KoLt iSaxaNa maulaaMnaa dyaavao. maOdanaI KoLalaa mah<va dyaavao. 

ivaivaQa spQaa-Mcao Aayaaojana kravao. maulaaMnaa taoDNaoÊ faoDNaoÊ jaaoDNao ASaa gaaoYTI AavaDtat %yaa k$ dyaavyaat. kaoDIÊ gaaoYTI va 

BaoMDyaa yaaMcyaa maaQyamaatUna SaaLotIla vaatavarNa AanaMddayaI banavaavao va AanaMddayaI iSaxaNa maulaaMnaa dyaavao.

SaOxaiNak mah<vaÀiSaxakacaI BaUimaka

	 AanaMddayaI iSaxaNa doNaoÊ SaaLotIla vaatavarNa AanaMddayaI banavaNao hI jabaabadarI iSaxakacaI AsaUna %yaasaazI jaaNAIvapUva-k 

p`ya%na iSaxakaMnaI kravao. Aaplaa ivaYaya saaoPyaa pwtInao maulaaMpya-Mt paohcavaavaa. SaaLotIla vaatavarNa p`sanna zovaavao. laaokSaahIp`Qaanaa 

vaatavarNa inamaa-Na k$na maulaaMnaa Aa%maivaYkaracaI saMQaI dyaavaI. ivaivaQa ]pËmaÊ jayaM%yaaÊ puNyaitqyaaÊ snaohsaMmaolanaÊ spQaa-Ê ËIDaspQaa-Ê 

KoL yaaMcao ]<amair%yaa inayaaojana¹Aayaaojana kravao. vaastvaÊ dOnaMidna jaIvanaatIla ]da.p`saMga maulaaMnaa saaMgaavaot. kRtItuna iSaxaNa dovaUna 

maulaaMnaa baaolato kravao. Aata nauktaca iTlaI¹maIlaI ha AanaMddayaI ]pËma sahyaad`I vaahInaIvar caalaU haota. tsaoca ‘AaoJyaaivanaa 

iSaxaNa’ ha hI ek AanaMddayaI iSaxaNaacaa ek ]pËma Aaho. ASaa ]pËmaaMmaQaUna maulaaMcyaa iSaxaNaasaazI p`ya%na iSaxakaMnaIÊ SaaLaMnaI 

kravaot. maulaaMnaa Baavainak patLIvar samajaUna GaovaUna %yaaMnaa ]%saahI iËyaaSaIla banavaavao. ekMdirt iSaxak ha AanaMddayaI vaatavarNa 

inaima-tIsaazI AitSaya mah<vaacaa GaTk AsaUna %yaaMnaI jao jao Sa@ya hao[-la %yaatUna maulaaMnaa AanaMddayaI iSaxaNa dyaavao va maulaaMcyaa vyai@

tma<vaacaa ivakasa krNyaasaazI ivaivaQa ]pËmaaMcao Aayaaojana kravao.

samaaraop

	 ASaa irtInao AanaMddayaI iSaxaNaatUna ivaVaqyaa-Mcyaa vyai@tma<vaacaa ivakasa krNyaasaazI maulaaMcyaa sauPt gauNaaMnaa vaava dobaUnaÊ 

SaaoQakvaR<aIlaa p`ao%saahna dovaUnaÊ iSaxakaMbaraobar ivaVaqaI-hI ]pËmaSaIla banaavaa. SaaLomaQaIla kRi~mataÊ AaOpcaairkta kmaI k$na 
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maulaaMnaaÊ ivaVaqyaa-Mnaa hsat¹KoLt manaaorMjanaa%mak AanaMddayaI iSaxaNa imaLalao tr na@kIca ]<amaÊ saMtuilatÊ isqar vyai@tma<va AsaNaaro 

ivaVaqaI- tyaar haotIla. hoca ivaVaqaI- puZo jaa}na svat:baraobar doSaacaohI naava ]jjvala banavaitla. mhNaUna doSaacaI BaavaI ipZI sadRZ 

banavaayacaI Asaola tr ivaVaqyaa-Mcyaa vyai@tma<va ivakasaasaazI %yaaMnaa AanaMddayaI iSaxaNa dyaavao.

saMdBa-

1.BaaosalaoÊ r.Aa. va ZaoNaoÊ ].ma. ³2009´ iSaxaNaatIla badlato ivacaarp`vaahÊ kaolhapUr : fDko p`kaSana.

2.saaMgaaolakrÊ A.³2011´ navaIna jaagaitk samaajaatIla iSaxaNaacao ivacaarp`vaahÊ naaiSak : [nasaa[-T piblakoSana.

3.naanakrÊ p`.la. va iSaraoDoÊ esa\.³2006´ SaOxaiNak va p`yaaoigak maanasaSaas~Ê puNao : ina%yanaUtna p`kaSana.

4.jagatapÊ h.naa.³2007´ SaOxaiNak maanasaSaas~Ê puNao : naroMd` p`kaSana.

5.jaIvana kaOSalyaoÊ ek idvasaIya rajyastrIya smariNakaÊ ³2016´ puNao : paqa- p`kaSana.
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The enhancement of the cross-cultural interfaces of students is the content of this article. 
It is revealed that country studies projects have a positive effect on the process of teaching 
students. The content of this article can be used to improve the process of teaching a foreign 
language. It is to also provide students with the best possible academic environment in which 
they can excel while fulfilling their educational and academic potential. Presently, there is not a 
uniform standard of multicultural education in primary schools across the country, which means 
that children can benefit unequally from the various multicultural education efforts currently in 
place within a school curriculum. Happiness education is for to prepare students from multicultural 
society to live a joyful and purposeful life to transform vision into action at the primary and 
secondary levels of education and develop a positive attitude towards life.

Keywords: cross-cultural interaction, multicultural education, improvement, culture, higher 
educational universities.

Abstract

INTRODUCTION
March 20 is celebrated as International Day of Happiness. The term ‘happiness education 

and multicultural society’ has been in the news in the recent past, and almost everyone in Delhi is 
familiar with it. The First Lady of the United States (FLOTUS), Melania Trump, during her maiden 
visit to India, attended a happiness classes at government schools in Delhi and interacted with its 
teachers and students. While the FLOTUS and other guests were watching a cultural performance 
happening on the stage, a little boy in the audience started dancing and won their appreciation. 
Witnessing the jolly kid’s impromptu dance, Mrs. Trump too smiled at the student, applauded and 
expressed her joy. It was an incident of joy in action. The ‘Happiness education and multicultural 
society’ scheme launched in 1,030 Delhi government schools in 2018, has been hailed as a major 
school education reform in the country. The scheme that targets students of different cultures from 
kindergarten to class VIII is seen as a shift from exam-and-marks-oriented education to holistic 
education with the focus on cognition, literacy, numeracy, values, and learner well-being. Is learning 
a joyful experience for learners in India? Do children really learn what they need to, in order to lead 
a happy life? What are the factors that affect effective learning and act as hurdles for joyful learning? 
Does our education system prepare students for life or for exams and career? These questions 
arise when we think of ‘happiness education’ and ‘happy schooling’ for multicultural society.

WHY ‘HAPPINESS EDUCATION’?
The World Happiness Report 2019 published by the United Nations Sustainable Development 

Solutions Network, which ranks countries on citizens’ well-being, ranked India 140 out of 156 countries. 
Finland topped the list for the second year in a row whereas India slipped from 133rd position in 2018 
to 140th position in 2019. This gloomy picture makes us raise questions: Why are Indians not happy? Is 
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there any link between our education system and our happiness quotient? The purpose of education is 
to prepare students — to lead a joyful and purposeful life. To translate this vision into action, the system 
should have sound education and educators. The moral responsibility of such educators is to produce happy 
individuals who find joy in what they learn and meaning in what they do. The purpose of such education 
is to help students from multicultural societies develop self-awareness, boost confidence, improve mental 
wellness, build character, and instil values in them in order to enable them to encounter problems boldly 
and face challenges confidently. To achieve this goal, moral/value education, self-awareness exercises, 
mental health activities, and social awareness programmes should be given more importance and 
incorporated into the education. This should be done on a regular basis at the primary and secondary 
levels of education. Education for happiness for students from multicultural societies should be one of 
the aims of primary and secondary education. Learners who are happy will be able to develop a positive 
attitude towards life. One of the reasons given for Finland’s high level of happiness is the country’s 
high-quality education system which aims at improving learners’ well-being. Finns guided by the slogan 
“there is no bad weather, only bad clothes”, learn to do the right thing at a young age. One of the most 
important tasks of modern education is to introduce students to global values, to develop in children and 
adolescents the ability to communicate and interact with representatives of neighbouring cultures and in 
the global space. The tendencies of modern society in social, cultural, economic and political terms led 
to the formation of a multicultural society. Multicultural society is an educational space in which students 
of different ethno-linguistic, religious and socio-economic affiliations live and study. In recent years, in 
domestic pedagogy, they have increasingly begun to talk about the importance of multicultural aspects in 
the school audience. Independently formed such a direction as a multicultural education. Teaching a foreign 
language and foreign language culture contributes to the formation of students’ ability to communicate, 
coexist with people of different ethnic groups, forms a rich experience of socio-cultural communication, 
which is a solid base for students to become familiar with the global values of civilization. The transition 
to the information society requires full development of the personality, including its communication skills, 
facilitating its entry into the world community, allowing it to function successfully. There are various factors 
that kill learners’ happiness and make them behave like machines. One of the factors is the hidden agenda 
of our education system: “education for exams and career”. In the book Creative Schools, Ken Robinson 
and Lou Aronica (2015) stress the need for shifting away from ‘exam-factory’ education to developing 
creativity among students. According to the authors, the eight core competencies (8C’s) that education 
should develop in students are: creativity, curiosity, criticism, communication, collaboration, compassion, 
composure and citizenship. The UNESCO Happy School Framework (2014-2015) also highlights the 
need for recognising values and competencies that contribute to enhancing happiness. In this context, 
it is good to look at two models of happiness education: Delhi and Finland.

DELHI MODEL
To find answers to the question, The Delhi government’s Happiness Education for the student 

from multicultural society was designed with an attempt “What makes a good life of the students from 
multicultural society?” Training on “co-existential thought” was given to 45 selected teachers the main 
route of this training was understanding material and spiritual aspect of their daily routine life which 
was accompanied with intelligence and their behavioural aspects they were trained so that they should 
become educationist to nourish compassion and increase their creative and critical thinking competencies

FINLAND EDUCATIONAL MODEL
Autonomy is also enjoyed by the teachers. Permitting autonomy to teachers results in creating 

Happy Teachers who, in turn, play a very key role in creating happy students. Is happiness a skill? 
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Can it be taught? The answer to these questions can be found in the motto of the Happiness School of 
Finland: “Finnish happiness is a skill — and it can be taught”. The Finnish education system encourages 
learner autonomy and creativity. It does not pressurise students by giving them meaningless homework 
and unproductive tests. According to the Organisation for Economic Cooperation and Development, 
Finnish teachers are happier than teachers in other countries. In Finland, it is very hard to be certified 
as teachers. Only those who have the aptitude for teaching and teaching skills are certified to become 
teachers. Teachers in Finland are highly respected and trusted. They enjoy a great deal of autonomy 
to plan lessons and run classes. In Finland, no parent expects their children to be reading and writing 
formally until they are seven. Sue Palmer, literacy specialist and author of Toxic Childhood, in an 
interview to CNN says, “My admiration for the Finns is for their education in general and the trust 
they put in teachers...” She also attributes Finland’s success in education to the later starting age.

FOCUSING ON THE PROCESS RATHER THAN THE OUTCOME
The education calls for schools in India to promote development in cognition, language, literacy, 

numeracy and the arts along with addressing the well-being and happiness of students. It further 
says that future citizens need to be “mindful, aware, awakened, empathetic, and firmly rooted in 
their identity…” based on the premise that education has a larger purpose, which cannot be in 
isolation from the “dire needs” of today’s society. For the evaluation, no examinations are conducted, 
neither will marks be awarded. The assessment under this education is qualitative, focusing on the 
“process rather than the outcome” and noting that each student’s journey is unique and different.

OBJECTIVES OF THE EDUCATION
The objectives of this Education should include: Developing self-awareness and mindfulness, 

Inculcating skills of critical thinking and inquiry, enabling learners to communicate effectively and 
Helping learners to apply life skills to deal with stressful and conflicting situations around them

LEARNING OUTCOMES OF THIS EDUCATION
The learning results of this education are reached across four categories: Becoming mindful and 

attentive (developing increased levels of self-awareness, developing active listening, remaining in the 
present); Developing critical thinking and reflection (developing strong abilities to reflect on one’s own 
thoughts and behaviours, thinking beyond stereotypes and assumptions); Developing social-emotional 
skills (demonstrating empathy, coping with anxiety and stress, developing better communication skills) 
and Developing a confident and pleasant personality (developing a balanced outlook on daily life reflecting 
self-confidence, becoming responsible and reflecting awareness towards cleanliness, health and hygiene).

HOW IS THE EDUCATION IMPLEMENTED?
The education is designed for students of classes nursery through the eighth standard. Group 1 

consists of students in nursery and KG, who have bi-weekly classes (45 minutes each for one session, 
which is supervised by a teacher) involving mindfulness activities and exercise. Children between classes 
1-2 attend classes on weekdays, which involve mindfulness activities and exercises along with taking 
up reflective questions. The second group comprises students from classes 3-5 and the third group 
is comprised of students from classes 6-8 who apart from the aforementioned activities, take part in 
self-expression and reflect on their behavioural changes. In changing educational landscape, teachers 
are challenged with creating inclusive classrooms where students of all backgrounds feel represented 
and welcomed. The following guide explores how teachers can build inclusive multicultural learning 
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environments. Long hailed as a melting pot of cultures, India is home to millions of varieties of different 
cultures belonging to Christians, Muslims, Hindus and Buddha. It is found that one-tenth of Indian students 
are considered racial or ethnic minorities, a number that is set to increase to more than half by 2050.

HAPPY TEACHER = HAPPY CLASS
Positive education is not just for the sake of the students. One commenter has argued that 

not only should student happiness be the aim of education, but that teacher happiness should also 
be the aim of education. This author also claims that happy teachers will directly lead to happy 
students, by helping their student’s associate education with happiness, as the teachers do. Even 
teachers who believe that student well-being is a crucial part of teaching can feel burdened if asked 
to attend to both the academic and emotional needs of their students. If teachers are being asked to 
increase their workload, then steps must be taken to ensure their happiness as well. This is another 
reason to focus on teacher happiness as well as student happiness. After all, as indicated above, 
teacher happiness is related to student happiness. Research has even shown that teacher wages 
can affect their teaching outcomes. Specifically, teachers who felt that their wages were unfairly 
low were in classrooms which were rated as having lower levels of emotional support. Conversely, 
teachers who earned higher wages ended up with students who exhibited more positive emotional 
expressions and behaviours. In other words, both perceiving one as being underpaid and actually 
making less money are associated with worse student outcomes for teachers. These findings 
indicate that raising teacher wages would likely lead to improved emotional outcomes for students.

SOCIO ECONOMICAL CONTEXT
This study aims to assess how multicultural education can benefit students across academic 

environments in different socioeconomic contexts. Children in different socioeconomic contexts are 
presumed to have different degrees of exposure and experiences with diversity while interacting 
with individuals whom they may have few, if any, cultural similarities.

RECOMMENDATION AND SUGGESTIONS
Celebrate different cultural festivals

An easy and enjoyable way to embrace different cultures, and also one that pupils will find the 
most fun. Recognising significant festivals across the world are important for educating your class in new 
cultures, as well as giving the opportunity for some creativity if you assign activities relating to the festival. 
It will also help build an inclusive atmosphere, making 1st generation immigrants feel more comfortable.

Attempt to learn a bit more about the different backgrounds of pupils in 
your class

This is particularly helpful for 1st generation immigrants. You can learn a little background to 
their culture or even go as far as to learn a bit of their language to demonstrate understanding. It 
may even be worth speaking to the parents of particular children who are struggling to integrate a 
bit more to best understand how to help them.

Include a variety of books in your classroom book collection
Including a variety of books from different cultures and backgrounds is a great way of introducing 

multiculturalism into the classroom. For children of different cultures, it can provide a bit of familiarity, 
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and it allows other pupils the choice to read something different to what they would perhaps normally 
choose. It also indicates that different texts have a place in western culture and education.

Hold a food fair to celebrate different dishes from around the world
This idea could be a full day event or an occasional monthly occurrence. Each pupil could 

bring in a dish that is commonly eaten in their culture for others to try.

Set presentation projects for students on a culture or nation
For this, you could either get a pupil to write about their own culture and present to the class 

or you could get pupils to look at a culture other than their own to present on. It might be good to 
do this in pairs so they can be a bit more confident presenting. This sort of project can add to your 
education by tying in topics the pupils are currently studying.

Host a culture day
This could be a day for pupils to share their cultural identities with others, whilst also learning 

about other students. There could be a variety of things to include in this day, maybe bring in certain 
foods, and make posters with visual information for each pupil to talk about. Encourage pupils to 
ask questions and give each one a chance to discuss their cultural heritage.

Hold events with guests and motivational speakers from different 
backgrounds

It is quite common for schools to hire speakers and guests from various industries and workplaces 
to inspire students or share an important message. When doing this it could be an idea to have a 
good variety of guests that represent different parts of the society, as it can be more motivational for 
pupils to have role models then can relate to. It will show that no matter what you gender, physical 
ability or cultural heritage, you can succeed in life. The tips above are just a few of the measures 
you can take to embracing all cultural backgrounds in your class, there’s still a multitude of ways for 
you to celebrate multiculturalism in the classroom. The efforts are certainly worth it, as supporting 
multicultural understanding between pupils creates mutual respect, a positive working environment 
and it prepares students for an active role in this diverse world we live in.
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Happiness is attained when a person is well satisfied with his own self. A person with a 
strong Moral Values is always satisfied when living with high standards of Morality.

Development of Moral Values is a very vital process when shaping a human character. 
And this process starts at a very young age. In this Conceptual paper the researcher has tried 
to explore the Morals and the development of the moral values with respect to Moral Sensitivity, 
Moral Reasoning, Moral Integrity and Moral Courage. These values have different elements 
attached with them. For better understanding of the development process, it very important to 
study the different Theories of Development of Moral Values by famous Psychologist such as 
Jean Piaget, Lawrence Kohlberg and James Rest.

Abstract

INTRODUCTION
The word Moral comes from a Latin word Habit. It means good or bad. And the word Value 

are the things we care about. The study of Values is also called Axiology.
Moral by Collin English Dictionary: Moral: “It means relating to beliefs about what is right or 

wrong.”
Values: “principles or standards of behavior, one’s judgment of what is important in life.”
Actually moral values are the standards set by the society to recognize what is good and what 

is evil. They help in the growth of an individual’s behavior and his overall personality.

Significance
Moral Science or Moral Education which was an integral part of school curriculum is no longer 

taught. It has lost the importance in today’s curriculum. Currently there is an over emphasis on utilitarian 
professional education. However for the right balance there is an urgent need to reintroduced and 
revive the Value Education classes in school across the country.

Objectives
•	 To study the Development of Moral Values with regards to Moral Sensitivity, Moral Reasoning, 

Moral Integrity and Moral Courage.
•	 To study the various elements of values related to Moral Sensitivity, Moral Reasoning, Moral 

Integrity and Moral Courage.

Research Questions
•	 Why is the development of Moral Values important?
•	 What are the elements that are related to these Moral Values
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METHODOLOGY
Methods selected for the study of the development of Moral Values is a literature review and 

survey. It includes information from books, internet sources, and previous researches.

PRESENTATION
Moral Values play a very vital role in formation of a human behavior. A person’s upbringing and 

the overall development depends on the Moral values inculcated in them when they were a child. 
Moral Values develop man’s overall attitude towards life. The character of a person is shaped in all 
the aspects such as emotional, physical, social and spiritual on the base of the moral values learnt 
at the younger stages of life.

Education has played a very important role is inculcating the development of Moral Values 
amongst the students. Teaching depends on three aspects

•	 Pedagogical
•	 Emotional
•	 Social
Pedagogy is the various methodology to impart knowledge, Emotional and Social development 

depends on the values imparted during the school curriculum. Almost every Education policy has 
emphasized on the development in fostering values.

National Curriculum Framework (NCF) 2005 strongly advocates values like
•	 Cooperation
•	 Respect for human rights
•	 Tolerance
•	 Justice
•	 Responsibility
•	 Diversity
•	 Reverence toward democracy
•	 Peace conflict resolution
Moral values can be classified into four aspects
Moral Sensitivity, Moral reasoning, Moral Integrity and Moral Courage

Moral Sensitivity
Moral sensitivity means to recognize the ethical problem and to understand the consequence 

of the decisions made, it mainly depends on the trust factor.
The 5 Elements of Moral Sensitivity are
•	 Perception: To see or to perceive what is good and what is bad.
•	 Affectivity: How is the decision taken going to affect or create consequences?
•	 Boundaries: Boundaries set by oneself as to how to act to a situation and the consequences.
•	 Preconditions: The conditions in which a problem is perceived or occurred.
•	 Justification: The courage to justify the decisions.

Moral Reasoning
Reasoning is a process of making sense of things around. To understand, experience and draw 

conclusions from the information received. It is basically based on understanding.
Reasoning can be divide into 3 parts:
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•	 Inductive Reasoning: based on examples
•	 Deductive Thinking: based on facts
•	 Casual Reasoning: based on the relationship between the cause and effects.
Moral Reasoning is interdependent on Moral Sensitivity. Moral reasoning includes Inductive 

Reasoning, Deductive Reasoning and Casual Reasoning. It is how we recognize moral considerations 
and how we cope with conflicts among them and how they move us to act.

Moral Reasoning revolves around two important questions:
•	 What we ought to do? (Moral question)
•	 What to do? (Practical question)

Moral Integrity
Integrity means to do the correct thing when no one is watching you. It’s basically based on 

Self-respect.
The 5 elements of Moral Integrity are:
•	 Responsibility
•	 Respect
•	 Fairness
•	 Trustworthiness
•	 Honesty

Moral Courage
Moral courage is the brave behaviour of a person. It shows how you stand for what is correct 

without thinking of the consequences. It means to live with Integrity and with Loyalty.Grittemeyer 
Fischer, Kastenmueller and Frey (2006) define Moral Courage as brave behaviour accompanied 
by anger and indignation which intends to enforce societal and ethical norms without considering 
one’s own social cost. It’s based on fearlessness and heroism. The 3 main elements of Moral 
Courage are:

•	 Dangers
•	 Principles
•	 Daring

Moral Development
Moral development is a continuous process through which children develop proper attitudes 

and behaviour towards their family, peers, society and the community at large based on the social 
and cultural norms, rules and laws.

CONCLUSION
The object of basic education is the physical, intellectual and moral development of Children.

According to Kant the moral development and improvement of men is considered as the Supreme 
goal of human evolution.Children with poor early care result in having brains that are less flexible, 
less integration, less attention, no patience, less supportiveness. These children end up with weak 
personalities and with a low level of Morality. It is important to inculcate Moral Values at the school 
level.

Therefore to implement various programs for the development of Moral Values it is very important 
for the educators to learn and understand the various theories of Development of Moral Values.
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